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The school is considered one of pioneer institution which plays an important role for imparting training for 

the students for their personality development. They are exposed themselves in the different environment 

which play a vital role for shaping one‟s personality. Different schools are standardized by the different 

„yard sticks‟ which have been influenced the present scenario. The competency is achieved by the learners, 

but some of inheritable questions have been emerging out of current educational paradigm. There are few 

questions which become „burning questions‟ in the present scenario. Does the school curriculum relevant 

for developing knowledge based society? The cognitive based curriculum sufficient for drawing out the best 

in the child. Should effective based curriculum be framed? In order to answer these questions, the study of 

cognitive and effective domains of the students has great relevant in the present scenario (NCF, 2005).  

It has been observed that the present century is characterized by the multi-culture „plural society‟. It is 

because of steady growth of industrialization, urbanization, globalization and dissimulation of family 

system. It is therefore, the role of competency based education for prospective generation is no doubt a sine 

non for developing the cognitive, effective and psychomotor abilities (Agrawal, 1986. 

The Emotional Intelligence and its Branches:  

According to Salovey, Woolery and Mayer (2001), the four branches of their model are, arranged from basic 

psychological processes to higher and more psychologically integrated processes. For example, the lowest 

level branch concerns the (relatively) simple abilities of perceiving and expressing emotion. In contrast, the 

highest level branch concerns the conscious, reflective regulation of emotion. Salovey and Mayer (2001), 

proposed a model that identified four different factors of emotional intelligence: the perception of emotion, 

the ability reason using emotions, the ability to understand emotion and the ability to manage emotions.  

i) Perceiving emotions- The first step in understanding emotions is to accurately perceive them. In many 

cases, this might involve understanding nonverbal signals such as body language and facial expressions.  

ii) Reasoning with emotions- The next step involves using emotions to promote thinking and cognitive 

activity. Emotions help prioritize what we pay attention and react to; we respond emotionally to things that 

garner our attention.  
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iii) Understanding emotions- The emotions that one perceive can carry a wide variety of meanings. If 

someone is expressing angry emotions, the observer must interpret the cause of their anger and what it might 

mean. For example, if the boss is angry, it might mean that he is dissatisfied with subordinates work; or it 

could be because he got an over speed penalty on his way to work that morning or that he's been fighting 

with his wife.  

 

iv) Managing emotions- The ability to manage emotions effectively is a key part of emotional intelligence. 

Regulating emotions, responding appropriately and responding to the emotions of others are all important 

aspect of emotional management. 

  

Aluisio (2009) explored that child development in birth cohort, effect of child stimulation was stronger in 

less educated mothers, its psychosocial determinants and interactions with maternal schooling and economic 

position. Child development was strongly associated with socioeconomic position, maternal schooling and 

stimulation. Cognitive stimulation can have an important effect and children, especially those from mothers 

with low schooling.  

Frederick (2005) studied early cognitive stimulation, emotional support and television watching as 

predictors of subsequent bullying among grade-school children. He concluded that the early home 

environment including cognitive stimulation, emotional support and exposure to television had a significant 

impact on bullying in grade school. Mukherjee (1991) showed that the main concerns of philosophical and 

psychological theories were to determine whether concepts are organized ideally or experience physically. 

Under cognitive psychology, the emphasis was more on mental behavior and experiences. This school gave 

some importance to languages in the process of cognition.  

 

Ljubesic (1986) investigated the factor structure or Cognitive abilities over 81 prelingually deaf children 

(aged 7.5-8.5 years). Analysis of results of verbal and non-verbal cognitive tasks revealed four factors visual 

education, verbal education, verbal understanding and short-term memory. When factors analysis was 

performed on seven non-verbal variables, visual education was extracted, indicating that non-verbal 

cognitive abilities had a similar structure for the deaf and hearing. 

Methodology- 

Sample  
In order to carry out the study, 300 hearing impaired children studying in special schools for the hearing 

impaired and 300 able-bodied children studying from class VI to VIII of different district of utter pradesh. 

had been taken for targeted population of the present study. Keeping in view the objectives of the study, the 

researcher had employed purposive sampling technique for selection of the sampling unit from the targeted 

population. Three hundred the hearing impaired and 300 locomotor impaired children of class VI to VIII 

were included in the sample. The equal number of able-bodied children from neighboring schools were 

purposively selected as a matched sample. Grade was matched in all three targeted groups. So, 100 students 

from each class (VI to VIII) had been taken as a sample. 

3.4 Tools Used  
In order to accomplish the study, the following psychological tools had been used to collect the data for the 

study-  

(i) Emotional Intelligence Scale: The Indian version of Emotional Intelligence Scale developed by Shanwal, 

(2004) has been used to measure the emotional intelligence of the children.  

(ii) Perspective-Taking Ability: Adapted Facial Expression Test developed by (Kapoor, 1990) has been used 

to measure the perspective-taking ability of children.  

(iii) Cognitive Abilities: Koh‟s Block Design Test developed by Koh, (1923) has been used for accessing 

the cognitive abilities of the children. 

Data Analysis and Interpretation-: 

  

Comparing Emotional Intelligence of Hearing Impaired and Able-Bodied School-Going Children  
The assessment of the significant of the difference in emotional intelligence of hearing impaired and able-

bodied school-going children was done by employing Mean, Standard Deviation and t-test. Table no. 4.6 

displays the result of the same.  
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Table-1 

Differences in Emotional Intelligence of Hearing Impaired and Able-Bodied School-Going Children 

Varia

ble  

Group  N  Mean 

Scores  

S D  t-value  

Emoti

onal 

Intelli

gence  

Hearing 

impaired 

school-

going 

children  

300  472.25  62.71  4.26**  

Able-bodied 

school-

going 

children  

           300  494.32  62.11  

**Significant at .01 Level of significance 

Mean scores of Emotional intelligence of Hearing Impaired and Able-Bodied School-Going Children-

It is apparent from the Table-1 that the Mean scores of emotional intelligence of hearing impaired and able-

bodied school-going children are 472.25 and 494.32 with S D 62.71 and 62.11 respectively. The ‘t’ ratio 

came out for the above two groups is 4.26, which is significant at .01 level of significance. Thus, the 

Hypothesis, there exists no significant difference in emotional intelligence of differently-abled i.e. hearing 

impaired and able-bodied school-going children is rejected. That means there is significant difference 

between hearing impaired and able-bodied school-going with regard to emotional intelligence. 

 Comparing Identification of Emotions of Hearing Impaired and Able-Bodied School-Going Children  

For determining significant difference in identification of emotions of hearing impaired and able-bodied 

school-going children and t-test were applied. The resultant t-value has been highlighted in Table-2. 

Differences in Identification of Emotions of Hearing Impaired and Able- Bodied School-Going 

Children 

Dimension 

of 

Emotional 

intelligenc

e  

Group  N  Mean 

Scores  

S D  t-value  

Identificati

on of 

Emotions  

Hearing 

impaired 

school-

going 

children  

300  193.50  26.93  2.00*  

Able-bodied 

school-going 

children  

300  198.06  28.22  

*Significant at .05 Level of significance  

Mean scores of Identification of Emotions of Hearing Impaired and Able-Bodied School-Going 

Children 

It is observed from the Table -2 that the Mean scores of identification of emotions of hearing impaired and 

able-bodied school-going children are 193. 50 and 198.06 with S D 26.93 and 28.22 respectively. The ‘t’ 

ratio came out for the above two groups is 2.0, which is significant at .05 level of significance. Thus, the 
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Hypothesis, there exists no significant difference in identification of emotions of differently-abled i.e. 

hearing impaired and able-bodied school-going children is rejected. That means there is significant 

difference between hearing impaired and able-bodied school-going with regard to identification of emotions 

Comparing Assimilation of Emotions of Hearing Impaired and Able- Bodied School-Going Children  
The significance difference in assimilation of emotions of hearing impaired and able-bodied school-going 

children was find out by applying t-ratio. The corresponding results have been displayed in Table 3 

Table 3 

Differences in Assimilation of Emotions of Hearing Impaired and Able- Bodied School-Going 

Children 

Dimension 

of 

Emotional 

intelligence  

Group  N  Mean 

Scores  

S D  t-value  

Assimilatio

n of 

Emotions  

Hearing 

impaired 

school-

going 

children  

300  190.65  24.34  3.23**  

Able-bodied 

school-going 

children  

300  197.71  27.30  

Mean scores of Assimilation of Emotions of Hearing Impaired and Able-Bodied School-Going 

Children  
It is apparent from the Table- 3 that the Mean scores of assimilation of emotions of hearing impaired and 

able-bodied school-going children are 190.65 and 197.71 with S D 24.34 and 27.30 respectively. The ‘t’ 

ratio came out for the above two groups is 3.23, which is significant at .01 level of significance. Thus, the 

Hypothesis, there exists no significant difference in assimilation of emotions of differently-abled i.e. hearing 

impaired and able-bodied school-going Children is rejected. That means there is significant difference 

between hearing impaired and able-bodied school-going with regard to assimilation of emotions 

Comparing Understanding of Emotions of Hearing Impaired and Able-Bodied School-Going Children  
The assessment of the significant of the difference in understanding of emotions of hearing impaired and 

able-bodied school-going children was done by employing Mean, Standard Deviation and t-test given in 

wide Table no. 4 

Table 4  

Differences in Understanding of Emotions of Hearing Impaired and Able-Bodied School-Going 

Children 

Dimensio

n of 

Emotiona

l 

intelligenc

e  

Group  N  Mean 

Scores  

S D  t-value  

Understan

ding of 

Emotions  

Hearing 

impaired 

school-

going 

children  

300  64.79  12.23  7.88**  

Able-bodied 

school-going 

children  

300  72.32  11.01  
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**Significant at .01 Level of significance 

Mean scores of Understanding of Emotions of Hearing Impaired and Able-Bodied School-Going 

Children  
It is revealed from the Table 4 that the Mean scores of understanding of emotions of hearing impaired and 

able-bodied school-going children are 64.79 and 72.32 with S D 12.23 and 11.01 respectively. The ‘t’ ratio 

came out for the above two groups is 7.88, which is significant at .01 level of significance. Thus, the 

Hypothesis, there exists no significant difference in understanding of emotions of differently-abled i.e. 

hearing impaired and able-bodied school-going children is rejected. That means there is significant 

difference in understanding of emotions of hearing impaired and able-bodied school-going children. Further 

Mean score of able-bodied school-going children is higher than the hearing impaired school-going children. 

It indicates that able-bodied school-going children had better understanding of emotions than the hearing 

impaired school-going children.  

 

Comparing Regulation of Emotions of Hearing Impaired and Able-Bodied School-Going Children  
One of the objectives of the present study is to investigate the differences in regulation of emotions of 

hearing impaired and able-bodied school-going children. The data were analyzed by applying Mean, 

Standard Deviation and t-test given in wide Table no. 5  

Table 5 

Differences in Regulation of Emotions of Hearing Impaired and Able- Bodied School-Going Children 

Dimension 

of 

Emotional 

intelligenc

e  

Group  N  Mean 

Scores  

S D  t-value  

Regulation 

of 

Emotions  

Hearing 

impaired 

school-

going 

children  

300  23.30  6.69  5.99**  

Able-bodied 

school-going 

children  

300  26.23  5.20  

**Significant at .01 Level of significance 

Mean scores of Regulation of Emotions of Hearing Impaired and Able-Bodied School-Going Children 

It is apparent from the Table 5 the Mean scores of regulation of emotions of hearing impaired and able-

bodied school-going children are 23.30 and 26.23 with S D 6.69 and 5.20 respectively. The ‘t’ ratio came out 

for the above two groups is 5.99, which is significant at .01 level of significance. Thus, the Hypothesis, there 

exists no significant difference in regulation of emotions of differently-abled i.e. hearing impaired and able-

bodied school-going Children is rejected. That means there is significant difference in regulation of 

emotions of hearing impaired and able-bodied school-going children. Further Mean score of able-bodied 

school-going children is higher than the hearing impaired school-going children. It indicates that able-bodied 

school-going children had better regulation of emotions than the hearing impaired school-going children. 

Results and discussion- 

It indicates that able-bodied school-going children had better understanding of emotions than the hearing 

impaired school-going children. It indicates that able-bodied school-going children had better regulation of 
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emotions than the hearing impaired school-going children. The difference between hearing impaired and 

able- bodied school-going with regard to assimilation of emotions. 

There is significant difference between hearing impaired and able-bodied school-going with regard to 

emotional intelligence 
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