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 Abstract: 

The main aim of this research paper is to know the infrastructure facilities available at Inclusive Education 

Resource Centre (IERC) and the functioning of IERC. A survey method was adopted for present study for 

data collection. The sample for the present study constitutes 40 resource teachers who are purposively 

selected from the Hyderabad district only. Interview schedule was used to find out the infrastructure 

facilities and functioning of the IERC. The data collected was coded and represented in the form of 

averages. The findings of this study reveals that, the resource teachers do not get any assistance expect 30% 

of the resource teachers who get assistance. 97% of the resource teachers encourage co-operative and peer 

tutoring. 100% of the resource provides guidance to the parent. Based on the need they also give reference 

of the specialist to the parent. Only 6% of the resource teachers co-ordinate with NGO/volunteer 

organization and provide placement services to the special children. 
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Introduction: 

 

“ The test of our progress is not whether we add more to the abundance of those who have much; it is 

whether we provide enough for those who have little” Roosvelt 1937.  

The need of the hour is inclusive education. The needs of the special children have to be fulfilled. Inclusive 

education means all learners young people-with or without disability being able to learn together in an 

ordinary pre-school provisions and community educational settings with appropriate network of support 

service (M.H.R.D, 2003). 

To carry out Inclusive educational programmes Rajiv Vidya Mission (SSA) established “Inclusive 

Education Resource Centres” in Andhra Pradesh. The Inclusive Education Programme are reached to the 

beneficiaries through the resource teachers. It is the responsibility of the Resource teacher to discharge her 

duties to the needy people. His / Her duties include right from screening to mainstreaming of 

exceptional/special children into the regular school. 
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The objective of paper is to find out “The status of the Inclusive Education Resource Centres in and around 

Hyderabad district”. The objectives of the study are to know the 1. Infrastructure facilities  

2. Functions of IERC’s. A small survey was conducted on the resource teachers. Finding conclusion and 

suggestion are given in the paper. 

 “The test of our progress is not whether we add more to the abundance of those who have much; it is 

whether we provide enough for those who have too little”   

The Prime Minister said on the occasion of Republic Day that “India would become a developed nation by 

2020.”  

The day before, the President called upon all the citizens to contribute to the best of their "ability and 

capacity" rather than leave it to the government to take all the initiatives. 

Here are the two aspects of the development process: The government’s vision, the people’s 

responsibility.Is it not possible to switch the roles?? Let’s switch on our responsible role towards the 

journey of inclusive education. 

Over the past ten years, the movement for inclusive education, this began as a means of opposing 

exclusionary practices and policies, has grown in popularity and is now a preferred method for meeting the 

educational needs of all students, including those with special needs, in regular classrooms and schools. 

No matter their physical, intellectual, emotional, social, linguistic, or other conditions, all children have the 

right to receive an education with their peers, and inclusion is both educationally and socially sensible, 

according to international initiatives from the United Nations, UNESCO, UNICEF, and other organizations. 

For the past ten years, international accords and treaties have backed the inclusive education concept (1989). 

The World Conference on Education for All Meeting Basic Learning Needs, the 1990 UN Convention on 

the Rights of the Child, and the 1993 United Nations Standard Rules on the Equalization of Opportunities 

for Persons with Disabilities. 

The Salamanca statement and framework for action on special needs education now offer the clearest 

demand for inclusive education and have strengthened the concepts outlined in other international 

documents. It was discovered that the best way to fight discriminatory attitudes, foster welcoming 

communities, develop an inclusive society, and ensure education for all is through ordinary schools with an 
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inclusive orientation. Additionally, they help the great majority of kids receive effective education while 

boosting the efficacy and, ultimately, the cost-effectiveness of the overall educational system. 

One such effective program was started in Andhra Pradesh in the inclusive education program under Rajiv 

Vidya Mission. Under this project one Inclusive Education Resource Centre (IERC) is established for every 

two mandals. Each of this center has two resource teachers.The author of the present study conducted a 

small study to know the “Status of the Inclusive Education Resource Centers in and around Hyderabad 

district” 

The objective of the paper: 

To share the experiences in IERC.An action research was conducted. 

Objectives of the study: 

1. To know the infrastructure facilities available at IERC 

2. To know the functioning of IERC 

 Methodology:  A survey method was adopted for present study. 

Selection of the sample: The sample for the present study constitutes resource teachers who are 

purposively selected from the Hyderabad district only. 

Sample size: Forty resource teachers were selected from IERC’s of Hyderabad district. 

Tools: Interview schedule was used to find out the infrastructure facilities and functioning of the IERC in 

Hyderabad district. 

Analysis: The data collected was coded and represented in the form of averages. 
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Results: 

Table 1: Shows the personal profile of IERC resource teachers. 

S.NO  ITEMS  AVERAGES 
1. Qualifications 

a. Undergraduates with 

special education degree 

b. Post graduates with 

special education degree 

 

 

45% 

 

 

55% 

2. Experience 

a.Below 5 yrs 

b. Above 5 yrs 

 

35% 

65% 

3. Satisfied with jobs terms 

and conditions 

 

5% 

4. Satisfied with parental 

co-operation 

100% 

5. 

6. 

Problems face with 

Home-based Training 

Program  

 

97% 

 

The perusal of the above table 1 reveals that 45% of the resource teachers were undergraduates with 

diploma/bachelor’s degree in special education. 55% of them were post graduates and double post graduates 

with diploma/bachelor’s degree in special education. 65% of the resource teachers had 5 and below 5 yrs. of 

experience and the rest had above 5 yrs. 

Only 5% of the resource teachers have expressed satisfaction towards the terms and conditions of the job. 

Rest of them are not satisfied 

Table 2: Infrastructure Facilities 

S.NO ITEMS AVERAGES 
1. IERC building facilities 8% 

2. Resource room facilities 8% 

3. Teaching learning material  20% 

 

The above table 2 indicates that only one resource centre has pucca building attached to the government 

school which is also temporary. Only this centre has resource room facilities. Rest of them do not have a 

pucca building and resource rooms they are under construction. Only 20% of the teachers had teaching 

learning material. 

http://www.jetir.org/


© 2022 JETIR October 2022, Volume 9, Issue 10                                                       www.jetir.org (ISSN-2349-5162) 

JETIR2210151 Journal of Emerging Technologies and Innovative Research (JETIR) www.jetir.org b331 
 

Table 3: Activities conducted by the resource teacher in IERC’s 

S.NO ITEMS  AVERAGES 
1. Conduct screening test 94% 

 

2. Remedial service to 

exceptional children(EC) 

100% 

3. Mainstream EC into regular 

schools 

100% 

4. Assistant to teach EC at 

resource centre to resource 

teacher 

 

13% 

5. Individual education program 94% 

6. Monitor, asses and record the 

child’s progress 

 

100% 

7. Conduct parent teacher 

meeting 

94% 

8. Guidance to parents 100% 

9. Reference to specialist  

100% 

10. Co-ordinate with NGO’s and 

voluntary organization 

 

6% 

 

Table 3 reveals that 94% of them conduct screening test. The 100% of the identified exceptional children 

are provided with remedial services and mainstreamed into the regular schools. 

The resource teachers plan the Individual Educational Program for the children with special needs, 

monitors, assess and record the child’s progress. The resource teachers do not get any assistance expect 30% 

of the resource teachers who get assistance. 97% of the resource teachers encourage co-operative and peer 

tutoring. 

100% of the resource provides guidance to the parent. Based on the need they also give reference of the 

specialist to the parent. Only 6% of the resource teachers’ co-ordinate with NGO/volunteer organization and 

provide placement services to the special children. 

Resource teacher expressed that 100% of the parent co-operated with resource teachers, whereas only 3% of 

the resource teachers expressed that they did not had any problem in conducting home based training 

program for severely and profoundly mentally retarded children.  
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Suggestions and Conclusions: 

If inclusion becomes successful and complete education for all is the outcome. Individual can and do make 

difference if the following suggestions are implemented systematically: 

 Requisite infrastructure facilities should be provided for all the IERC’s in Andhra Pradesh. 

 Disability specific and child-centered teaching practices. 

 While planning individual education program one should keep in mind multiple intelligence. 

 Remedial classes should be conducted every day not once in a week. Regularize the resource 

teaching jobs. 

 Plan for employee professional development, continuous education, and training. Encourage 

collaboration and set up time for team planning. 

 Encourage cooperation between general and special education 

 Regular teacher training program should be revamped, so that each and every teacher is equipped 

with skills to teach exceptional children. 

 Parents should be invited to participate in the inclusive education program. 
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