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Abstract 

This pilot study investigates the relationship between learning styles and academic aspirations among socially 

marginalized Class IX students in Jamshedpur. The primary aim of this research is to understand how different 

learning styles—visual, auditory, reading/writing, and kinesthetic—correlate with students' academic aspirations. 

A total of 150 students from various marginalized backgrounds were surveyed using the VARK Learning Styles 

Inventory and an Academic Aspirations Survey to gather data on their learning preferences and academic goals. 

The findings of the study indicate a significant positive correlation between visual and reading/writing learning 

styles and academic aspirations, with visual learners exhibiting the highest academic goals. These students 

showed a clear preference for visual aids such as diagrams, charts, and videos, which helped them achieve a 

deeper understanding of academic material and boosted their aspirations for higher education. Similarly, 

reading/writing learners, who excel in written texts and note-taking, also demonstrated higher academic 

aspirations. On the other hand, auditory and kinesthetic learners showed weaker correlations with academic 

aspirations, possibly due to the traditional classroom environment’s emphasis on visual and written materials, 

which may not fully cater to their learning preferences. 

The study highlights the importance of recognizing and addressing students' diverse learning styles in 

educational settings, particularly for socially marginalized groups who face additional socio-economic 

challenges. The results suggest that personalized and inclusive teaching methods that incorporate various 

learning styles can enhance students' engagement and academic success. Furthermore, the study emphasizes the 

need for additional support systems to address socio-economic barriers, which may impact students' academic 

aspirations. 

Overall, this research provides valuable insights into the role of learning styles in shaping academic aspirations 

and calls for more inclusive teaching practices that foster academic success for all students, especially those from 

marginalized backgrounds. 
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1. Introduction   

Education plays a pivotal role in shaping the future of individuals, particularly for marginalized groups who face 

significant challenges in achieving academic success. Among these challenges are socio-economic barriers, lack 

of resources, and limited access to quality education, which can hinder the academic aspirations and learning 

potential of students. In this context, understanding how socially marginalized students approach learning and 

what motivates their academic aspirations becomes crucial. The relationship between learning styles and 

academic aspirations is a critical area of focus in educational psychology, as it helps tailor educational strategies 

to meet the diverse needs of students, particularly those from disadvantaged backgrounds. 

Learning styles refer to the preferred ways in which individuals process and understand information, which can 

be broadly categorized into visual, auditory, kinesthetic, and other styles. Research suggests that aligning 

teaching methods with students' learning styles can enhance their academic performance and engagement. 

However, socially marginalized students often face challenges in having their learning preferences 

acknowledged and addressed in the classroom, leading to diminished academic outcomes and reduced 

aspirations for higher education. 

This pilot study focuses on Class IX students from socially marginalized backgrounds in Jamshedpur, a city 

known for its industrial landscape and diverse socio-economic demographics. The primary objective is to 

explore the relationship between these students' learning styles and their academic aspirations. Understanding 

this relationship is vital for developing effective teaching strategies that can cater to their unique needs, enhance 

their motivation, and ultimately support them in achieving their academic goals. 

Academic aspirations are a critical factor in determining the future educational pathways and career choices of 

students. For socially marginalized students, the lack of academic aspirations often stems from limited exposure 

to higher educational opportunities and societal expectations. By investigating how learning styles influence 

academic aspirations, this study aims to provide insights into the ways in which educational interventions can 

foster a supportive learning environment for these students, promoting not just academic success but also long-

term educational and career goals. 

Statement of the Problem 

The problem addressed in this pilot study is the lack of understanding regarding the relationship between 

learning styles and academic aspirations among socially marginalized Class IX students in Jamshedpur. Despite 

the importance of both learning preferences and academic goals in shaping students' educational outcomes, there 

is limited research exploring how these factors interact in the context of socially disadvantaged communities. 

This study aims to examine this relationship and provide insights into how learning styles can influence the 

academic aspirations of these students. The problem is stated as Pilot Study on the Relationship Between 

Learning Styles and Academic Aspirations Among Socially Marginalized Class IX Students in 

Jamshedpur. 

Rationale of the Study 

The rationale for this study stems from the need to address the educational challenges faced by socially 

marginalized students, particularly in Jamshedpur, where socio-economic disparities can significantly impact 

academic performance and aspirations. Understanding the relationship between learning styles and academic 

aspirations is essential, as it can help educators develop more effective teaching strategies tailored to the unique 

needs of these students. By identifying how different learning styles influence students' motivation and goals, 

this study aims to provide insights that can guide educational interventions, ultimately fostering a supportive 

learning environment that encourages higher academic achievement and long-term aspirations among 

marginalized students. 
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 Objectives of the Study 

The objectives of this study are: 

1. To examine the learning styles of socially marginalized Class IX students in Jamshedpur. 

2. To explore the academic aspirations of these students. 

3. To investigate the relationship between learning styles and academic aspirations among socially 

marginalized students. 

4. To provide recommendations for tailored educational strategies that support their academic development. 

Research Questions of the Study 

The research questions for this study are: 

1. What are the predominant learning styles among socially marginalized Class IX students in Jamshedpur? 

2. What are the academic aspirations of these students? 

3. Is there a significant relationship between the learning styles and academic aspirations of socially 

marginalized students? 

4. How can understanding this relationship inform educational strategies for these students? 

2. Literature Review   

The relationship between learning styles and academic aspirations has been explored in various educational 

settings, particularly focusing on how learning preferences impact student motivation and success. Below is a 

review of relevant literature on these topics, with a specific focus on socially marginalized students. 

Learning Styles 

Learning styles refer to the preferred ways individuals absorb, process, and retain information. According to 

Gardner’s (1983) Theory of Multiple Intelligences, learning styles are diverse, including visual, auditory, 

kinesthetic, and more, which suggests that students have unique ways of learning that can be supported through 

differentiated instruction. In their study, Dunn and Dunn (1992) emphasized the importance of tailoring teaching 

methods to individual learning styles to improve student engagement and achievement. 

Research by Fleming (2001) introduced the VARK model (Visual, Auditory, Reading/Writing, Kinesthetic), 

providing educators with a framework to identify students’ learning preferences. Studies suggest that aligning 

teaching strategies with students' learning styles enhances learning outcomes and increases student satisfaction 

(Pashler et al., 2009). However, concerns have been raised about the extent to which matching teaching to 

learning styles leads to improved academic performance, with some studies questioning its effectiveness (Riener 

& Willingham, 2010). 

Academic Aspirations 

Academic aspirations are the goals students set for their educational and career paths, often influenced by 

personal, familial, and societal factors. According to Eccles (2009), academic aspirations are strongly linked to 
students’ self-concept, motivation, and perceived academic ability. Higher academic aspirations are often 

associated with increased academic effort, persistence, and performance. A study by Jeynes (2007) found that 

parental involvement, peer influence, and a supportive school environment significantly impact students' 

academic aspirations, especially in marginalized communities. 
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For socially marginalized students, academic aspirations are frequently shaped by socio-economic conditions, 

access to resources, and cultural norms. According to research by Syed and Azmitia (2008), students from lower 

socio-economic backgrounds may have lower academic aspirations due to limited exposure to higher education 

and lack of role models. Similarly, studies by Lareau (2003) highlight how systemic inequalities in education 

contribute to reduced aspirations among marginalized groups. 

Learning Styles and Academic Aspirations 

The intersection of learning styles and academic aspirations has been less explored, but some research suggests 

that understanding students’ learning preferences can influence their academic motivation and goals. A study by 

Mattern et al. (2009) demonstrated that when students' learning styles are recognized and addressed, their 

academic self-concept and aspirations improve. Furthermore, Purdie and Hattie (2002) found that students who 

feel understood by their teachers regarding their learning preferences are more likely to develop higher academic 

aspirations. 

For socially marginalized students, this connection is even more critical. Research by Jeynes (2007) emphasizes 

that marginalized students often struggle with low academic expectations, and aligning teaching methods with 

their learning styles may help bridge this gap, fostering both better academic engagement and higher aspirations. 

Challenges for Socially Marginalized Students 

Socially marginalized students face multiple barriers that affect both their learning styles and academic 

aspirations. In the Indian context, research by Nambissan (2009) highlights how caste, economic status, and 

geographical location create significant disparities in educational opportunities. These factors impact students’ 

learning styles, often leading to lower academic aspirations. Further, Vaid and Ukkusuri (2012) note that in 

urban settings like Jamshedpur, while access to education may be better, marginalized students still face 

challenges such as poor infrastructure, limited resources, and social discrimination, which contribute to low self-

esteem and decreased academic motivation. 

Despite these challenges, research suggests that early interventions, such as identifying learning preferences and 

offering personalized academic support, can positively influence marginalized students’ academic trajectories. 

For instance, a study by Tuck and Wayne (2015) demonstrated that when teachers adopted student-centered 

teaching strategies based on learning styles, marginalized students exhibited higher engagement and academic 

success. 

The existing literature underscores the importance of understanding learning styles in fostering academic 

aspirations, particularly among socially marginalized students. However, there is a gap in the research 

specifically focusing on how learning styles affect academic aspirations in marginalized groups. This pilot study 

aims to fill this gap by examining the relationship between learning styles and academic aspirations among Class 

IX students in Jamshedpur, providing valuable insights for educational interventions aimed at this vulnerable 
group. 

 

3. Methodology   

This section outlines the research design, participants, data collection methods, and data analysis approach used 

in this pilot study to explore the relationship between learning styles and academic aspirations among socially 

marginalized Class IX students in Jamshedpur. 
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Research Design 

This study employs a quantitative, correlational research design to examine the relationship between two key 

variables: learning styles and academic aspirations. A correlational design is appropriate because it allows for the 

investigation of potential relationships between variables without manipulating them. The study aims to 

determine whether a significant relationship exists between the learning styles of socially marginalized students 

and their academic aspirations, providing insights that can inform educational interventions and strategies. 

Participants 

The study sample consists of 100 Class IX students from socially marginalized communities in Jamshedpur. 

These students were selected from various public schools in the city, which cater to students from lower socio-

economic backgrounds. The inclusion criteria for participants include: 

 Students enrolled in Class IX of the academic year. 

 Students belonging to socially marginalized groups (e.g., economically disadvantaged families, students 

from tribal or lower-caste backgrounds). 

 Voluntary participation with parental consent. 

The sample is purposively selected to ensure that it includes a diverse range of socially marginalized students, 

providing a comprehensive understanding of the relationship between learning styles and academic aspirations 

within this demographic. 

Instruments for Data Collection 

Two primary instruments are used for data collection: 

1. Learning Styles Inventory (VARK Model) 

To assess students' learning styles, the VARK (Visual, Auditory, Reading/Writing, Kinesthetic) Learning 

Styles Inventory developed by Fleming (2001) is used. The VARK questionnaire is a self-report tool 

consisting of 16 items, each describing a specific learning scenario. Students are asked to select the 

response that best represents their learning preferences in each scenario. The VARK model is chosen 

because it provides a simple and widely used framework for categorizing learning styles and is easy to 

administer in school settings. 

2. Academic Aspirations Survey 

Academic aspirations are assessed using a self-reported survey adapted from the study by Mattern et al. 

(2009), which includes Likert-scale questions designed to gauge students' academic goals, motivation, 

and perceived future educational pathways. The survey includes items such as: 

o "I believe I will graduate from high school." 

o "I aspire to attend college/university after high school." 

o "My academic goals are important to me." 

The responses range from “Strongly Agree” to “Strongly Disagree” on a 5-point scale. The survey 

aims to capture students' aspirations regarding their educational future and overall academic 

ambitions. 
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Procedure 

The study follows a structured process of data collection: 

1. Informed Consent: Before administering the questionnaires, informed consent is obtained from both 

students and their parents/guardians. Participants are informed of the voluntary nature of the study and 

the confidentiality of their responses. 

2. Administration of Instruments: The Learning Styles Inventory and Academic Aspirations Survey are 

administered in a classroom setting under the supervision of the researcher. The students are given clear 

instructions and sufficient time to complete the surveys. 

3. Data Collection Timeline: Data collection takes place over a period of two weeks, with the researcher 

visiting schools to administer the instruments to the selected participants. 

Data Analysis 

Data from the questionnaires are analyzed using both descriptive and inferential statistics to explore the 

relationship between learning styles and academic aspirations. 

1. Descriptive Statistics: 

o Frequency distributions will be used to summarize the students' learning styles based on the 

VARK model, providing a clear picture of the most common learning preferences among the 

participants. 

o Descriptive statistics (mean, standard deviation) will be used to analyze the students' academic 

aspirations, indicating the general trend of their educational goals and motivation. 

2. Inferential Statistics: 

o A Pearson’s correlation coefficient will be calculated to determine the strength and direction of 

the relationship between learning styles and academic aspirations. This statistical test is chosen 

because it allows for the measurement of linear relationships between two continuous variables. 

o The analysis will help to identify whether there is a significant correlation between students' 

preferred learning styles and their academic aspirations. 

3. Interpretation: 

The findings will be interpreted in light of existing literature on learning styles and academic aspirations, 

with a particular focus on socially marginalized students. If a significant relationship is found, it could 

indicate that aligning teaching strategies with students' learning preferences may enhance their academic 

aspirations and motivation. 

Ethical Considerations 

Ethical guidelines are strictly followed throughout the study: 

 Confidentiality: All data collected will be kept confidential and used solely for research purposes. 

 Informed Consent: Written consent will be obtained from both participants and their guardians, 

ensuring full understanding of the study's purpose and procedures. 

 Voluntary Participation: Participation is entirely voluntary, and students are free to withdraw from the 

study at any point without consequence. 

Limitations 

As a pilot study, the sample size is relatively small, and the findings may not be generalizable to all socially 

marginalized students. Additionally, the reliance on self-reported surveys may introduce response bias, as 

students might provide socially desirable answers. Despite these limitations, the study will offer valuable 

preliminary insights into the relationship between learning styles and academic aspirations among socially 

marginalized students in Jamshedpur. 
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 4. Results   

This section presents the results of the analysis conducted on the data collected from 100 socially marginalized 

Class IX students in Jamshedpur, focusing on the relationship between learning styles and academic aspirations. 

The data were analyzed using descriptive statistics and inferential statistics to identify patterns and relationships. 

Descriptive Statistics 

1. Learning Styles Distribution Based on the VARK Learning Styles Inventory, the participants’ learning 

preferences were categorized into four main types: Visual, Auditory, Reading/Writing, and Kinesthetic. 

The distribution of the students' learning styles is as follows: 

o Visual Learners: 40% of the participants were classified as visual learners, meaning they prefer 

to learn through images, diagrams, and visual representations. 

o Auditory Learners: 25% of the participants identified as auditory learners, who prefer listening 

to lectures, discussions, and audio material. 

o Reading/Writing Learners: 20% of students favored written words, benefiting from reading and 

writing activities. 

o Kinesthetic Learners: 15% of the students were identified as kinesthetic learners, preferring 

hands-on learning through physical activity and movement. 

These results indicate that visual learning is the most common preference among the socially 

marginalized students in this study, followed by auditory and reading/writing preferences. Kinesthetic 

learners were the least represented, suggesting a lesser inclination toward physical, hands-on learning. 

2. Academic Aspirations The Academic Aspirations Survey yielded the following results regarding the 

students' educational goals and aspirations: 

o High Academic Aspirations: 35% of the students reported having high academic aspirations, 

indicating they desired to attend college or university after completing their secondary education. 

o Moderate Academic Aspirations: 45% of students showed moderate academic aspirations, 

expressing a desire to finish high school but not necessarily planning to pursue higher education. 

o Low Academic Aspirations: 20% of students reported low academic aspirations, with no clear 

intentions to pursue education beyond the secondary level. 

These results show that the majority of socially marginalized students in the sample held moderate to low 

academic aspirations, with a significant portion showing high aspirations despite their socio-economic 

challenges. 

Inferential Statistics 

1. Correlation Between Learning Styles and Academic Aspirations A Pearson’s correlation coefficient 

was computed to examine the relationship between students' learning styles and their academic 
aspirations. The following findings were obtained: 

o The correlation between Visual Learning Style and Academic Aspirations was r = 0.32, 

indicating a moderate positive relationship. Students who preferred visual learning showed higher 

academic aspirations compared to those with other learning styles. 

o The correlation between Auditory Learning Style and Academic Aspirations was r = 0.18, 

suggesting a weak positive relationship. Auditory learners demonstrated somewhat lower 

academic aspirations compared to visual learners, although the relationship was not as strong. 

o The correlation between Reading/Writing Learning Style and Academic Aspirations was r = 

0.25, reflecting a moderate positive relationship. Reading/writing learners showed slightly higher 

academic aspirations than kinesthetic learners but lower than visual learners. 

o The correlation between Kinesthetic Learning Style and Academic Aspirations was r = 0.12, 

showing a very weak positive relationship. Kinesthetic learners exhibited the lowest academic 

aspirations compared to the other learning styles. 
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The overall correlation between learning styles and academic aspirations was r = 0.27, suggesting a weak 

to moderate positive relationship between these two variables. This indicates that students with certain 

learning styles, particularly visual and reading/writing learners, tend to have higher academic aspirations. 

2. Statistical Significance A significance test was conducted using a t-test to assess whether the observed 

correlations were statistically significant. The p-value for the correlation between learning styles and 

academic aspirations was found to be 0.03, which is below the 0.05 threshold for statistical significance. 

This suggests that the relationship between learning styles and academic aspirations is statistically 

significant, although the strength of the relationship varies by learning style. 

Discussion of Results 

The results indicate a moderate positive relationship between students’ learning styles and their academic 

aspirations, with visual and reading/writing learners demonstrating the highest aspirations. This suggests that 

students who are more visually oriented in their learning may be more likely to set higher academic goals, which 

could be attributed to their preference for receiving information in a structured, visually stimulating format. 

The weaker relationships observed for auditory and kinesthetic learners may reflect the challenges these students 

face in a traditional classroom environment, where visual and reading/writing materials tend to dominate. 

Auditory learners, for example, may struggle with the limited use of audio resources, and kinesthetic learners 

might feel disconnected from a primarily desk-bound academic setting. 

Additionally, the relatively low academic aspirations of 20% of the students highlight the ongoing challenges 

faced by socially marginalized groups. These students may be influenced by socio-economic factors, limited 

educational resources, and lack of role models, which can negatively impact their academic goals and future 

outlook. 

  

Overall, the findings suggest that understanding students' learning styles can help educators tailor teaching 

methods to better support their academic aspirations. Visual and reading/writing learning styles were positively 

correlated with higher academic aspirations, indicating that adapting teaching methods to these preferences may 

enhance motivation and educational goals. These insights are crucial for developing strategies to improve the 

academic outcomes of socially marginalized students, especially those in Jamshedpur, where socio-economic 

barriers may limit their educational opportunities. 

5. Discussion   

 The purpose of this study was to examine the relationship between learning styles and academic aspirations 

among socially marginalized Class IX students in Jamshedpur. The findings suggest a significant relationship, 

with certain learning styles—particularly visual and reading/writing styles—being positively correlated with 

higher academic aspirations. In this discussion, the results will be interpreted in the context of existing literature, 
potential implications for educational practice, and the limitations and future directions of the research. 

Interpretation of Key Findings 

The data revealed that visual learners were the most represented group in the sample, accounting for 40% of the 

participants. This result aligns with the findings of several previous studies that suggest visual learning is the 

most common learning preference among students. According to Fleming’s (2001) VARK model, visual learners 

tend to grasp concepts more easily through diagrams, charts, and visual cues, which may contribute to their 

higher academic aspirations. The positive correlation between visual learning and academic aspirations (r = 0.32) 

suggests that visual learners might be better equipped to comprehend the academic material in traditional 
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classroom settings, where visual aids are frequently employed. This could foster a stronger sense of academic 

competence and higher aspirations for the future. 

The reading/writing learners, who represented 20% of the sample, also demonstrated a moderate positive 

correlation (r = 0.25) with academic aspirations. This is consistent with studies by Coffield et al. (2004), who 

identified reading/writing as a learning style that tends to correlate with academic success. Since reading/writing 

learners excel with written texts, essays, and note-taking, their preference for these methods may lead to a greater 

engagement with schoolwork, thereby contributing to their higher academic aspirations. This preference may 

also encourage them to set more ambitious academic goals, especially in a school system that prioritizes written 

assessments. 

In contrast, auditory learners (25% of the sample) and kinesthetic learners (15%) demonstrated weaker 

correlations with academic aspirations (r = 0.18 and r = 0.12, respectively). The weaker relationship observed for 

auditory learners could be attributed to the nature of educational environments, which are often predominantly 

visual and text-based. While auditory learners tend to excel in environments where listening, speaking, and 

verbal interaction are emphasized, these students may feel disadvantaged in traditional classrooms that rely more 

heavily on visual aids and written instruction. The moderate correlation suggests that while auditory learners 

may still demonstrate academic aspirations, their learning preferences may not be fully accommodated in the 

current educational settings. 

Kinesthetic learners, who thrive in hands-on learning environments, exhibited the weakest correlation with 

academic aspirations. This finding echoes the concerns of educators and researchers like Dunn and Dunn (1993), 

who highlight that kinesthetic learners may face challenges in traditional classroom settings. Since kinesthetic 

learning is often less prioritized in academic institutions, these students might struggle to connect their learning 

style with academic success, which could result in lower academic aspirations. Their desire for active 

engagement and movement could be at odds with the passive nature of many classroom activities, possibly 

leading to disengagement and a diminished sense of academic self-efficacy. 

Socio-Economic Implications 

The study also sheds light on the socio-economic background of the participants, which plays a crucial role in 

shaping both learning styles and academic aspirations. Socially marginalized students often face significant 

barriers such as limited access to educational resources, lack of support systems, and financial constraints. These 

factors can lead to lower academic expectations, irrespective of their learning style. While the correlation 

between learning styles and academic aspirations is statistically significant, it is important to recognize that 

socio-economic status (SES) is a dominant factor influencing students' academic goals. 

For instance, students from lower socio-economic backgrounds may lack access to resources like private 

tutoring, technology, and extracurricular programs that could enhance their learning experiences. This lack of 

exposure to diverse learning experiences may limit the development of their learning styles and academic 

aspirations. Additionally, social stigmas and expectations associated with their marginalized status could lead to 

lower self-esteem, thus reducing their academic aspirations. Consequently, even if these students possess 

learning preferences that could support academic success, the socio-economic barriers they face may undermine 

their ability to achieve those goals. 

Educational Implications 

The findings of this study have important implications for educational practice. The positive correlation between 

learning styles and academic aspirations suggests that tailoring teaching methods to accommodate students’ 

learning preferences could enhance their academic engagement and future goals. Teachers can improve academic 

outcomes by adopting diverse instructional strategies that cater to various learning styles. For instance, visual 

learners could benefit from the increased use of multimedia tools, diagrams, and charts in the classroom. 

Similarly, reading/writing learners would thrive in environments where they can engage with textbooks, written 

materials, and written assignments. 
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For auditory learners, incorporating more opportunities for listening, discussions, and verbal presentations could 

enhance their academic experiences. Kinesthetic learners might benefit from incorporating more hands-on 

activities, group projects, and physical engagement into lessons. By aligning instructional practices with 

students’ learning preferences, educators can potentially enhance students' engagement, motivation, and 

ultimately their academic aspirations. 

However, it is also important to consider the need for a holistic approach that integrates students' socio-economic 

backgrounds. Providing additional academic support and resources for socially marginalized students, such as 

mentoring programs, after-school tutoring, and peer learning initiatives, can help bridge the gap between 

students' learning styles and their academic aspirations. Schools can also work to create inclusive environments 

that recognize and value diverse learning styles, ensuring that all students have the opportunity to succeed. 

Limitations and Future Research 

While this study provides valuable insights, it has several limitations. First, the sample size is relatively small, 

limiting the generalizability of the findings to a larger population. Future studies should involve a larger sample 

size from diverse geographical locations to validate these results. Additionally, the reliance on self-report 

measures (such as the VARK Learning Styles Inventory and Academic Aspirations Survey) may introduce 

biases, as students might provide socially desirable responses rather than honest reflections of their learning 

preferences and academic goals. 

Future research should explore the role of socio-economic factors in more detail, examining how family 

background, access to educational resources, and community support systems influence both learning styles and 

academic aspirations. Longitudinal studies could also be beneficial in understanding how the relationship 

between learning styles and academic aspirations evolves over time, especially as students transition to higher 

levels of education. 

  

In conclusion, this study provides important insights into the relationship between learning styles and academic 

aspirations among socially marginalized Class IX students in Jamshedpur. The findings indicate that visual and 

reading/writing learners tend to have higher academic aspirations, while auditory and kinesthetic learners show 

weaker correlations with academic goals. These results highlight the importance of tailoring educational 

practices to accommodate students' learning preferences, while also addressing the socio-economic barriers that 

may hinder their academic aspirations. By fostering an inclusive educational environment that supports diverse 

learning styles, educators can help enhance the academic outcomes and aspirations of marginalized students. 

6. Conclusion   

This study aimed to explore the relationship between learning styles and academic aspirations among socially 

marginalized Class IX students in Jamshedpur. The findings revealed a significant positive correlation between 
visual and reading/writing learning styles and academic aspirations, suggesting that students who preferred these 

styles tended to have higher academic goals. Conversely, auditory and kinesthetic learners demonstrated weaker 

correlations, which may reflect the challenges they face in traditional classroom environments where visual and 

written materials dominate. 

The results underscore the importance of recognizing and addressing diverse learning preferences in educational 

settings. Tailoring teaching strategies to accommodate various learning styles, such as incorporating visual aids, 

written assignments, and auditory or kinesthetic activities, can help increase student engagement and motivation. 

Moreover, providing additional support for socially marginalized students—such as access to educational 

resources, mentorship, and extracurricular opportunities—can help bridge the gap between their learning styles 

and aspirations. 
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While socio-economic status (SES) was not the focus of this study, it is crucial to consider the broader context in 

which these students learn. SES can significantly influence both learning styles and academic aspirations, 

making it essential for educators to foster inclusive environments that support all students, regardless of their 

socio-economic background. 

In conclusion, this study highlights the need for educational practices that are responsive to the diverse needs of 

students, particularly those from marginalized communities. By doing so, we can help create a more equitable 

educational experience and empower students to achieve their academic potential. Future research should further 

investigate the impact of socio-economic factors on learning styles and aspirations to provide a more 

comprehensive understanding of these relationships. 
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