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Abstract : Learning to read can be a complex process and those who cannot read or have poor reading performance will
experience significant difficulties mastering many types of academic content and may have the risk of failing in school. This
study investigates the predictors of the reading achievement of Grade Il learners in Sero Central Elementary School, Division of
Cotabato City during the school year 2023-2024. Specifically, it determined the level of parental involvement in terms of school-
based involvement, home-based involvement, and home-school conferencing, the recreational and academic reading attitude, and
the correlation of these variables towards reading achievement. Descriptive-correlational research design was used in this study.
Data were gathered using an adapted questionnaire from Williams (2010) and McKenna and Kear (1990). In addition, the
Comprehensive Rapid Literacy Assessment (CRLA) tool of DepEd was used to determine the pupils’ reading achievement. The
respondents were the two hundred fifty (250) pupils and two hundred fifty (250) parents in the school where the study was
conducted. Mean, standard deviation, frequency and percentage distribution were used in describing the variables. Pearson
Product Moment Correlation Coefficient (r) was used to answer the test of significant relationship between the variables of the
study.

Findings revealed that parents have a high level of involvement in their children’s reading development. The learners have a
highly positive level of attitude towards reading, where the majority are Grade Ready. There was a significant relationship
between the parents’ involvement and children’s reading achievement based on the CRLA results. However, there is no
significant relationship between the learners’ attitude towards reading and their reading achievement. Though the learners have
a highly positive attitude towards reading, it was not found to have any bearing to the learners’ reading achievement. It is then
recommended that the school should create a sustainable parents’ involvement program that must aim to orient and guide the
parents of the importance and ways on how to support their children’s reading development.

IndexTerms — Parent Involvement, Reading Attitude, Reading Achievement

l. INTRODUCTION

One of the most crucial abilities a student should acquire in school is reading. Independent readers are superior to those
who do not in terms of reading comprehension, verbal fluency, and general knowledge. They improve as readers, outperform their
colleagues who do not read, and receive superior scores on achievement exams across all subject areas. Reading is described as an
interactive activity that involves understanding, sound recognition, and inference. Additionally, a Filipino child with adequate
reading comprehension would be more likely to succeed in school than a child with inadequate comprehension. It is thought that
students’ inability to read and comprehend can be a reason for their failure in every other academic subject. Since reading activities
serve as the foundation for all other learning activities, reading abilities are crucial to students' performance in the classroom
(Kusumawanti & Bharati, 2018).

According to Decena (2021), it is really frustrating for pupils when they do not understand what they are reading. It is
even more frustrating for teachers to see their pupils struggling with reading. When pupils struggle with comprehension, they often
lose their desire to continue to read; that is why teachers should always be checking on comprehension throughout their pupil’s
assigned readings. Reading comprehension is vital to making sure learners’ literacy in lots of concern areas. It is imperative that a
pupil understands and retains the information he/she is reading. When a teacher realizes one or more of their pupils are struggling
with comprehension, it is crucial that they develop and implement strategies to help alleviate these frustrations. Reading was one
of the main subjects included in the basic education curriculum in the Philippine educational system. Due to students' poor reading
performance both domestically and internationally, there has been much debate over the past ten years over the quality of education
in the Philippines. Functional literacy and higher-order skills must be developed in Filipino children. It goes without saying that a
Filipino child with adequate reading abilities would do better in school than one with inadequate reading abilities, and the majority
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of these children—when properly evaluated—are diagnosed with reading disabilities.

The Basic Education Act of 2001, also known as Republic Act No. 9155 (RA No. 9155), the Department of Education
(DepEd) intends to formulate a national education policy to promote service delivery and achieve educational goals. According,

republic Act no. 10533 (TA No. 10533), popularly known as the K—12 Program, was put into effect by DepEd with the intention
of providing Filipino students with knowledge and abilities that will enable them to meet the challenges of the twenty-first century.

However, for masses children, the length of studying to have a have a take a observe may be a complicated process.
People who are unable to read or have poor reading skills may have difficulty understanding a wide variety of academic topics and
may even fail. In the study of Bendanilo (2021), the majority of the learners need extensive assistance from parents and educators
in terms of their level of reading comprehension. A good sized courting existed among respondents’ quantity of parental
involvement and their analyzing performance. Parental involvement might vary in the reading performance of the students. Attitude
closer to analyzing in particular relies upon on learners' mental country of thoughts and emotions. According to Akhmetova et al.
(2022), it is assumed that regular reading activity can positively influence reading attitude and motivation and that a positive
attitude towards reading supports reading achievement in the future.

Moreover, a few researchers consistent with Nikolov and Csapd (2018), studying for delight and amusement might also
additionally broaden an advantageous mind-set in studying in a powerful lecture room context and with suitable instruction.
Therefore, as asserted by Akhmetova et al., teachers' practice and skillful scaffolding with inside the school room context, and
parents' and peers' motivation in analyzing in and out of doors of faculty ought to be underpinned. Albeit, this takes remarkable
attempt and cooperation at the a part of teachers, parents, and different stakeholders. There are many discussions as to whether or
not analyzing mind-set impacts analyzing success or whether or not it is far primarily the opposite manner around. Some
researchers assume that if the relationship between reading attitude and reading achievement is moderate and/or weak, this is not
because of students' negative feeling towards reading, but because Of a loss of exercise and negative talents in reading, which
motive problems in achievement.

On the other hand, other researchers as Mullis (2019) claim that a positive attitude in reading could affect high
achievement in reading, while still other researchers maintain that reading attitude is primarily influenced by reading achievement.
Thus, issues like this urged the researcher to conduct reading-related research (Decena, 2021). It is in this context that the researcher
would like to explore the involvement of parents and learners reading attitudes in relation to the reading performance of Grade Il
pupils in Sero Central Elementary School, Division of Cotabato City.

1.1 Theoretical Framework

This study was anchored on the theory by Lev Vygotsky’s Social Development Theory (1978), which places parents as
partners in their child’s life is crucial as he believed that everything a child learns is through interactions with knowledgeable partners
(Brooks, 2011). A child spends most of their time with their parent(s) during their early development, therefore emphasizing the
importance of modeling positive behavior for the child. Vygotsky’s Theory consists of an essential principle known as the Zone of
Proximal Development, which seems on the variety of movements a toddler can carry out on my own and the way someone with a
higher information of the arena, consisting of a discern or teacher, can manual and activate what the kid already knows; assisting
the kid to study extra approximately the arena around themselves. He additionally stresses the significance of language in intellectual
development. Language develops in social interaction; it influences other's behaviors and serves as a guide as to what to do. In
different words, language is some things youngsters listen from others round them. By talking aloud, a toddler is capable of direct
themselves as to whether or not a movement is superb and need to be copied or need not be copied.

1.2 Conceptual Framework

Although many factors are important in a child’s literary development, perhaps the most important is family literacy history.
Parent involvement plays an instrumental role in children’s development. A large amount of learning occurs within the home before
children even enter school. Significant relationships have been found between family history and children’s reading skills, spelling
skills, reading comprehension skills, orthographic processing skills, and children’s’ overall perceived reading competence (Conlon,
2006). There has been a movement away from purely cognitive interpretations of reading achievement toward an approach that
includes psychosocial factors, which may include children’s beliefs about their reading ability and their overall reading attitude. The
way that children view their own reading ability influences aspects of motivation such as reading persistence and interest, which
influence overall reading achievement. Children with poor reading skills may be more likely to come from a family with a history
of reading difficulties

Attitudes towards reading, the second key concept of this paper, are learners' feelings towards reading and determine how
often children read. To offer the predicted private and social advantages in studying, people must love studying and must now no
longer keep away from it. Students' attitudes in the direction of studying have an effect on their motivation to studying. In this
regard, effective attitudes in the direction of studying also can play an vital function in time that people spend for studying and the
method they use to recognize what is read (Caliskan, 2022). Accordingly, many researches have proven that high quality attitudes
toward studying have an effect on studying instruction. Consequently, individual students with fantastic attitudes have a tendency
to be successful readers. Recent studies on literacy have highlighted the effect of affective elements on studying to read. Among
those factors, attitudes closer to studying were simply proven to steer the improvement of studying abilities and educational success
(Nootens et al., 2019).

Figure 1 of this study presents the relationship between the independent variable and dependent variable. The independent
variables are the parent involvement and reading attitude. Parent involvement is categorized as school-based, home-based, and
home-school conferencing. At the same time, the reading attitude is classified into recreational and academic reading. Further, the
dependent variables are the learner’s reading achievement based on the result of CRLA as the assessment tool. More so, the
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schematic presentation gives an idea on the influence of the parent involvement and reading attitude towards their reading
achievement.

Independent Variables Dependent Variables

Parent Involvement in Reading

Learners’ Reading Achievement
®  School-based based on the Comprehensive
Rapid Literacy  Assessment

® Home-based
(CRLA)

® Home-School Conferencing

® Grade Ready
Learner’s Attitude towards Reading

®  Recreational ® Light Refresher

® Academic >
® Moderate Refresher

® Full Refresher

Figure 1. A Schematic Presentation Showing the Interplay between the Independent and Dependent Variables of the Study

1.3 Statement of the Problem
This study aimed to determine the level of parent involvement and learners’ reading attitude and their relationship to
the reading achievement of Grade Il pupils in Sero Central School, Division of Cotabato City for School Year 2022-2023.
Particularly, this paper sought to answer the following questions:

1. What is the parent-respondents’ level of involvement in their children’s reading achievement in terms of school-
based, home-based, and home-school conferencing?

2. What is the learner-respondents’ attitude towards reading considering recreational and academic reading?

3. What is the learner-respondents’ level of reading achievement based on the Comprehensive Rapid Literacy
Assessment (CRLA) result?

4, Is there a significant relationship between the parent-respondents’ level of involvement in their children’s reading
achievement and the learner-respondents’ reading achievement based on CRLA result?

5. Is there a significant relationship between the learner-respondents’ attitude towards reading and their reading

achievement based on CRLA result?

Hypothesis
Problems 1, 2 and 3 were hypotheses - free. On the basis of Problems 4 and 5, the null hypotheses were tested at 0.05 level
of significance.

Ho: There is no significant relationship between the parent-respondents’ level of involvement in their children’s reading achievement
and the learner-respondents’ reading achievement based on CRLA result.

HO02: There is no significant relationship between the learner-respondents’ attitude towards reading and their reading achievement
based on CRLA result.
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2. METHODOLOGY
This section deals with the research design, the study setting, respondents and sampling technique, research
instrument, data gathering procedure and the statistical tools that were used in analyzing data that will be gathered in
this study.

2.1 Research Design

This study utilized the descriptive-correlational research method because it involved description, analysis,
interpretation, and determining the relationship of variables gathered from the two hundred fifty (250) Grade Il learners and two
hundred fifty (250) parents of Sero Central School, Division of Cotabato City. Data were gathered and analyzed quantitatively. This
method was used to describe the level of parental involvement, reading attitude of the Grade Il learners and their reading
achievement, and the existence of the relationship between the variables.

A descriptive-correlational study was employed in describing relationships among variables, without seeking to establish
a causal connection. In this design, researchers use the correlation statistical test to describe and measure the degree of association
or relationship between two or more variables or sets of scores (Creswell, 2012). In addition, descriptive correlational research,
according to Watts (2022), aims to create descriptions, meaning images, paintings of systematically, factually, and accurately about
the data, properties and relationships of the phenomena studied. In addition, this is the simplest, and it allows the researcher to study
and describe the distribution of one or more variables without regard to any causal or other hypothesis.

2.2 Study Setting

This study was conducted in Sero Central School, Division of Cotabato City during the Third Quarter of SY 2022-
2023. Sero Central School is situated on a 10,018 square meters lot donated by a generous benefactor, Don Eduardo Sero along
Sinsuat Avenue, Rosary Heights, Mother Barangay. It was first established on March 21, 1952. Ideally built in the heart of this
densely populated barangay, it is only a few meters away from Barangay Hall and the beautiful Rosary Heights Church. In the early
days, the school provided places for children who, for various reasons, were able to receive or continue their education in other
schools. Since then, the school has changed in status. With this big change, parents who lived even in far-flung barangays sent their
children to this school, the reasons of which they saw further change, thus making it one of the progressive and effective schools
not only in the Division of Cotabato City but in Region XII as a whole. The school, with its improved plant and facilities and of its
academic achievements, enjoys the second biggest enrolment among public elementary schools in Cotabato City.

Sero Central School has ninety-nine (99) teachers headed by a School Principal and a District Supervisor. For the last three
years, the school has gathered data pertaining to learning situations/problems as a basis for improvement for the next school years.
Sero Central School was chosen as the location of the study since the researcher is a resident teacher there. Accessibility is the main
reason for choosing the place of the said study. Moreover, sufficient data that are important in conducting the study can be utilized
by the said school. Personal convenience is another factor when choosing a place. It will be a big favor for the researcher since she
can save time, effort, and money. Most importantly, moral support from the family and friends is at hand for the researcher to be
more motivated to finish this endeavor.

Furthermore, the school is located in Barangay Rosary Heights, Cotabato City. Rosary Heights is a barangay in Cotabato
City. Its population as determined by the 2020 Census, was 15,107. This represented 4.65% of the total population of Cotabato City.
The household population of Rosary Heights in the 2015 Census was 13,943 broken down into 2,411 households or an average of
5.78 members per household. According to the 2015 Census, the age group with the highest population in Rosary Heights is 15 to
19, with 1,956 individuals. Conversely, the age group with the lowest population is 80 and over with 36 individuals.

2.3 Research Respondents

The respondents of the study were the two hundred fifty (250) parents and two hundred fifty (250) Grade Il learners
officially enrolled in Sero Central School, Division of Cotabato City, during the School Year 2022-2023.

2.4 Sampling Techniques

Purposive sampling method was adopted in the selection of the respondents of the study. Purposive sampling, also
known as judgmental or expert sampling, involves an intentional selection of participants based on the researcher’s expertise.
Participants are chosen deliberately, not randomly, to align with specific study objectives (Bisht, 2024).

This study intended to involve the Grade 2 learners who were observed to have some concerns in their basic reading
abilities. They are considered the subjects of the study, while their parents were taken as respondents since they were believed to be
the right people to give the needed data. In addition, a convenience sampling technique was used to get the needed number of
respondents. There were a total of four hundred sixty-nine (469) learners but only two hundred fifty (250) were able to participate
in the data gathering since they were available during the data gathering period.
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The instruments that were used in gathering the necessary data is a question composed of three (3) parts. Part 1 deals with
Parent Involvement (PI) such as school-based involvement, home-based involvement, and home-school conferencing. This is
modified from Williams (2010) on the study titled “The Impact of Parental Involvement on the Literacy Achievement of Low-
Income Pre-kindergarten pupils. It has different numbers of indicators. Specifically, school-based involvement has twelve (12)
indicators, home-based involvement has thirteen (12) indicators, and home-school conferencing has eleven (11) indicators. All
indicators in the three categories of parent involvement was translated to Tagalog for the convenience of the parent-respondents.

Part 2 of the instrument is on the learners’ reading attitude modified from McKenna and Kear (1990). It has two
components namely, recreational reading and academic reading. Each component has ten (10) indicators. All indicators were
translated into Tagalog for the convenience of the learners.

Part 3 elicits the learners reading achievement utilizing the Comprehensive Rapid Literacy Assessment (CRLA) tool. The
CRLA was initially conceived as a 5-minute start-up reading assessment designed to help teachers quickly determine the reading
profiles of their G1-G3 learners, and develop appropriate reading instructional strategies. In this study, the Grade 2 - Filipino and
Magindanawan Teacher Administration Guide was used. A Grade 2 Filipino or Mother Tongue Learner Sheet, Grade 2 Class Record
Sheet, and a blank piece of paper and pencil (for scoring) are needed.

2.6 Data Gathering Procedure

The researcher sought approval from the Dean of Graduate Gchool and from the Schools’ Division Superintendent,
together with the approved research proposal. Upon the approval of the said request, the researcher made a courtesy visit to the
district office to inform the district supervisor of the conduct of her study. The researcher did a courtesy call with the approved letter
to conduct the study from the division office and asked to make some schedule for the conduct of the study.

Prior to the actual day of the administration of the study, the Grade Il classroom adviser of the school met with the
researcher for a brief introduction of the study to gain support from them. The researcher made a final arrangement on the time and
date of survey questionnaire administration. When everything was set, the researcher personally administered the survey
questionnaires to the respondents who were assured of their answers’ confidentiality. She discussed with the respondents the flow
of the study. A simple orientation about the study was done.

The purpose of the personal administration of questionnaires is for the learners to ask questions and get answers firsthand
from the researcher. This was how the study was started: The learner was asked to point to the first word in the box before the
beginning of each task. They should read all items aloud and be allowed to read at their own pace. No help was provided in reading
the items. The scores were recorded as each task was completed. Then, the learner was classified into one of the four profiles: Grade
Ready, Light Refresher, Moderate Refresher, and Full Refresher. The Class Record Sheet was completed immediately after the
assessment. The Flowchart below illustrates the Administering Assessment.

TASK 1

Ask the child to read both sentences in the “task 1” box
Out loud. Write down the number of words read correctly.

If the child correctly reads0Oto 6

If the child correctly reads 7 to 10
words, go to: WORDS

words, go to: SENTENCES

''''''''''''''''''''

WORDS SENTENCES

Ask the child to read both sentences in
the “SENTENCES” box out loud. Write
down the number of words read

Ask the child to read each words in the
“WORDS"” box out loud. Write down the
number of words read correctly. This the

WORD score. correctly and add it to the score from
TASK 1. This the SENTENCES score.
If WORD If WORD If SENTENCE If SENTENCE
scoreis O to scoreis 15 to scoreis 7 to scoreis 17 to
14, child is 20, child is 16, child is 20, child is
Full Refresher Moderate Light Grade Ready
Refresher Refresher

Figure 3. Flowchart of CRLA Administering Assessment
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After the respondents were done answering the survey, the researcher collected the completed survey questionnaires. In
addition, the learners’ achievement was determined by the average of the First and Second Quarter grades of School Year 2022-
2023 from the school records. The researcher utilized the records from the school registrar or the subject teacher directly.

For the Parent Involvement Questionnaire, it was given to them during the Third Quarter PTA Meeting. If it
happened that the parents failed to attend the meeting, a home visitation was done. When all the data needed were gathered, these
were tallied by the researcher. After tallying, the researcher submitted the data to a statistician for analysis and interpretation.

2.7 Statistical Treatment of Data

After collecting and recording the data that were gathered in the study, the following statistical tools were used:
Descriptive statistics such as frequency, percentage, mean and standard deviation were used in determining the level of
parental involvement, reading attitude and learners’ reading achievement.

Inferential statistics such as Pearson Product Moment Correlation coefficient (r) were employed to determine the significant
relationship between parents’ involvement and reading attitude towards reading achievement.

3. RESULTS AND DISCUSSION
This part focuses on the analysis and interpretations of the data gathered from the respondents. The data are presented in
tabular form followed by the interpretation of the results and the corresponding analysis made by the researcher. The presentations
and discussions are sequentially arranged according to the research problems mentioned in the Introduction of this paper.

3.1 Results

Problem 1. What is the parent-respondents’ level of involvement in their children’s reading achievement in terms
of school-based, home-based and home-school conferencing?

Table 1
Distribution of the Parent-Respondents’ Level of School-Based
Involvement in their Children’s Reading Achievement

s ;;‘f::;gr[ Mean SD Description

Participate in the planning activities. 3.09 0.98 Most of the Time
Attend parent meetings. 2.86 0.96 Most of the Time
Volunteer in a child's classroom. 2.98 0.95 Most of the Time
Participate in fundraising activities 3.05 0.93 Most of the Time
Attend class trips. 2.78 0.92 Most of the Time
Participate in family social events. 3.10 0.88 Most of the Time
Talk with teacher about child’s love of learning 3.44 0.9 At All Times
Discuss in meetings with other parents. 3.17 0.97 Most of the Time
Talk about training opportunities. 3.03 0.93 Most of the Time
Meet with families outside the school 2.72 1.01 Most of the Time
Establish a support system with other parents. 3.40 0.78 At All Times

Overall 3.06 0.94 Most of the Time

Legend: 3.26-4.00 (At All Times — Very High) 1.76 — 2.50 (Sometimes — Low)
2.51-3.25 (Most of the Time — High ) 1.00-1.50 (Rarely — Very Low)

Table 1 shows the distribution of the parent-respondents’ level of school-based involvement in their children’s reading
achievement with an overall mean of 3.06 (SD=0.94), described as Most of the Time. The result implies that the parents have a High
level of school-based involvement in their children’s reading achievement. As observed, some parents are unable to come to school
and talk to their children’s teachers about their reading improvement because they are oftentimes busy with their work or means of
livelihood. However, in general, there are parents who try hard to get involved in their children’s learning process which is found
to be important even in other research.

In the study of Bendanilo (2021), the majority of the learners need extensive assistance from parents and educators in terms
of their level of reading comprehension. Significant relationships existed between respondents’ extent of parental involvement and
their reading performance. Parental involvement might vary to the reading performance of the students.

The indicator, As a parent, | talk with teachers about love of learning, obtained the highest mean score of 3.44 (SD=0.90),
described as At All Times. The data reveal that the parents have a Very High level of involvement in talking with their children’s
teachers concerning the importance of love for learning. It implies that parents have the desire to get involved in their children’s
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learning. So, they try to communicate with their children’s teachers, which may usually lead to children developing a love for
learning.

On the other hand, the indicator As a parent, | meet with families outside the school obtained the lowest mean of 2.72
(SD=1.01), described as Most of the Time. This means that although this indicator got the lowest mean, it is still interpreted as High
level of involvement. This means that there are parents who meet with their fellow parents and probably talk about their children’s
performance in school. As observed, some parents are fetching their children after school. It is at this time that they get to meet and
usually talk about their children’s performance in school. In other instances, they get to meet with families of their children’s
classmates because they usually belong to the same community.

The present study, as well as the related studies, proves the crucial contribution of parents’ involvement in the children’s
reading development. This poses a challenge not only to parents but as well as to teachers and other stakeholders whose involvement
in the children’s reading progress is inevitable.

Table 2
Distribution of the Parent-Respondents’ Level of Home-Based
Involvement in their Children’s Reading Achievement

As a parent, I... Indicator Mean SD Description
Review school work. 3.30 0.82 At All Times
Keep a regular schedule. 3.37 0.76 At All Times
Praise child for school work 3.48 0.71 At All Times
Share stories about when in school. 3.22 0.88 Most of the Time
Take children to places in the community. 3.04 0.87 Most of the Time
Have a place for books. 3.06 0.89 Most of the Time
Talk about learning with relatives. 3.20 0.90 Most of the Time
Talk about my own love of learning. 3.37 0.73 At All Times
Bring home learning materials. 3.11 0.86 Most of the Time
Maintain clear rules at home. 3.31 0.87 At All Times
Work on reading/writing skills. 3.16 0.92 Most of the Time
Work on number skills. 3.24 0.80 Most of the Time
Overall 3.24 0.83 Most of the Time
Legend: 3.26-4.00 (At All Times — Very High) 1.76-2.50 (Sometimes — Low)
2.51-3.25 (Most of the Time — High ) 1.00-1.75 (Rarely — Very Low)

Table 2 illustrates the distribution of the parent-respondents’ level of home-based involvement in their children’s reading
achievement with an overall mean of 3.24 (SD=0.83), described as Most of the Time. This means that the parents have a High level
of home-based involvement in their children’s reading achievement. This implies that these parents are not fully involved in their
children’s reading activities at home. It can be noted that the parents have other matters to look into other than their children’s
education. For instance, they have other children to look after since most of them have more than one child. In addition, they are
also concerned about the financial needs of the family. So, they have to make some livelihood in order to sustain their family needs,
which may not give them enough time to follow up their children’s learning how to read.

Parent involvement in home-based education covers a wide range of issues, such as parental expectations for their
children’s academic future, home supervision, emotional engagement regarding school problems, the extent to which parents help
their children learn for school assignments or homework like supervising and checking homework, and parents’ interactions with
their children about school, or frequency of parent—child communication (Fan et al., 2021).

The indicator, As a parent, | praise child for school work, obtained the highest mean score of 3.48 (SD=0.71), described as
At All Times. The data reveal that the parents have a Very High level of home-based involvement in the aspect of praising their
children for their accomplishments in school. Most parents of this district are aware of the importance of appreciating whenever a
child is doing something good particularly in their school works. As proven in the data, they praise their children at all times when
the latter have some remarkable achievements in their school work.

According to Ramirez et al. (2020), researchers have found that children are motivated when their families or parents are interested
in their school work and are consequently spurred to higher achievements.

On the other hand, the indicator As a parent, | take children to places in the community got the lowest mean of 3.04
(SD=0.87), described as Most of the Time. This means that the parents’ level of home-based involvement, specifically on their
praising of their children’s school work is High .This might have the lowest score in terms of the means but it has almost reached
the highest level. This means that most of the parents are taking their children to places in the community such as the public market,
community parks, and others. As asserted by Tarraga et al., (2018), family involvement related to the access of children to informal
education resources is significantly related to a better academic achievement. Those students with both parents working perform
best, and those with none working, worst.
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Table 3

Distribution of the Parent-Respondents’ Level of Home-School
Conferencing Involvement in their Children’s Reading Achievement

As a parent... Indicator Mean SD Description
Attend a teacher conference. 3.20 0.89 Most of the Time
Schedule meetings with administrators. 3.02 0.93 Most of the Time
Talk about daily school routine. 3.32 0.85 At All Times
Talk to the child's teacher about rules. 3.28 0.80 At All Times
Talk to the teacher on the telephone. 3.02 0.94 Most of the Time
Talk about getting along with others. 3.17 0.83 Most of the Time
Write notes about children or events. 3.01 0.84 Most of the Time
Talk about children’s own accomplishments. 3.04 0.87 Most of the Time
Talk about school difficulties 3.10 0.81 Most of the Time
Talk about work practice. 3.05 0.85 Most of the Time
Talk about relevant personal matters 2.88 0.96 Most of the Time
Overall 3.10 0.87 Most of the Time
Legend: 3.26-4.00 (At All Times — Very High) 1.76 — 2.50 (Sometimes — Low)
2.51-3.25 (Most of the Time — High) 1.00-1.75 (Rarely — Very Low)

Table 3 reflects the distribution of the parent-respondents’ level of home-school conferencing involvement in their
children’s reading achievement with an overall mean of 3.10 (SD=0.87), described as Most of the Time. This means that the
parents have a High level of home-school conferencing as part of their children’s reading achievement. Table 2 reveals that the
parents are very highly involved in their children’s learning how to read at home but Table 3 shows that parents are doing some
home-school conferencing with their children most of the time only. This means that they are not spending much time talking with
their children’s teachers and other school personnel on matters concerning their progress in reading. This implies that teachers
should encourage parents to spend time conferencing with each other in cases they know of some concerns relevant to their
children’s reading tasks. Most teachers have ancillary responsibilities that they do not hold conferences with the parents at all
times. On the other hand, parents have their own concerns that they cannot talk to their children and even to the teachers at all
times.

The indicator, As a parent, | talk about daily school routine obtained the highest mean score of 3.32 (SD=0.85) described
as At All Times. This means that the respondents rated this indicator at the Very High level. This implies that most of the parents
do a daily monitoring of their children’s academic activities in school which is a very good practice because learners are more
motivated and challenged to work harder in their school activities. Moreover, this shows that the parents are interested in their
children’s school activities. As observed, parents try their best to help their children develop their literacy skills such as reading
and writing by constant monitoring of the school routines.

To achieve good reading performance, children need much guidance and assistance not only from their teachers but also
from their parents in order to become successful readers. Moreover, in order to motivate and encourage their children to achieve
better in school, parents should support their children in their studies, particularly by providing a supporting environment at home
(Pahuriray, 2021).

On the other hand, the indicator, As a parent, | talk about relevant personal matters, obtained the lowest mean score of
2.88 (SD= 0.96), described as Most of the Time. The result means that although this indicator got the lowest mean, it has been
rated most of the time which is interpreted as High level. This means that parents are more interested in their children’s school
activities rather than their personal concerns. This can happen because the children are still small and they are not usually having
problems in their personal lives. As beginning learners, they are usually giving more attention to their learning activities in the
areas of numeracy and literacy
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Table 4

Summary Distribution of Parent-Respondents’ Level of Involvement
in their Children’s Reading Achievement

Variable Mean SD Interpretation
School-based 3.06 0.94 High
Home-based 3.24 0.83 High
Home-School Conferencing 3.10 0.87 High
Overall 3.13 0.88 High
Legend: 3.26-4.00 (At All Times — Very High) 1.76 — 2.50 (Sometimes — Low)
2.51-3.25 (Most of the Time — High) 1.00-1.75 (Rarely — Very Low)

Table 4 presents a summary of the parent-respondents’ level of involvement in their children’s reading achievement with
an overall mean of 3.13 (SD=0.88), interpreted as High. This means that the learners’ parents are not fully involved in their children’s
reading activities. Probably, they have other things to attend to, such as their work or livelihood. It must be understood the most
parents are not well-off which is evidenced in sending their children to public school.

Particularly, the variable home-based obtained the highest mean of 3.24 (SD=0.83), interpreted as Most of the Time. This

means that the learners’ parents are Highly involved in their children’s reading activities at home. For instance, the parents are
willing to assist and guide their children. However, the result implies that the parents are not fully involved. There is a need for the
parents to realize their lack of support for their children’s reading development.
Home-based demonstrates to children the everyday learning experiences that they can be involved in outside of school. It shows
children that learning is a part of their everyday life. Previous studies have indicated that home-based parental involvement positively
influences student achievement (Anthony & Ogg, 2019). Parents play a crucial role as facilitators of learning beyond the school
curriculum. Their involvement in various activities at home not only supports academic growth but also contributes to the
development of essential life skills and values. This reinforces the idea that parents are key partners in the educational journey of
their children.

On the other hand, the variable school-based obtained the lowest mean of 3.06 (SD=0.94), interpreted as High. This means
that there is a little gap between the two mean scores considering that it reflects a similar qualitative description. However, registering
the lowest mean indicates that there is a need to study the cause of why the parents are not being fully involved at school.
Understanding these underlying factors is crucial for developing strategies to increase parental engagement, which can positively
impact student performance and overall school community cohesion. Possible areas of investigation could include barriers to
participation, communication gaps, parents' perceptions of their role, and the availability of resources or support systems for parents.

School-based parent involvement refers to the extent in which parents attend school-related events (Anthony & Ogg, 2019).
A high level of school-based involvement is generally associated with a positive, collaborative, and supportive educational
environment. It reflects a commitment from various stakeholders to actively contribute to the educational experience and success of
students. This type of environment can contribute to the overall well-being and success of students, as it suggests a commitment to
shared responsibility for educational outcomes.

Problem 2. What is the learner-respondents’ attitude towards reading considering recreational and academic reading?

Table 5
Distribution of the Learner-Respondents’ Attitude
Towards Recreational Reading

Indicator Mean SD Description
How do you feel when you read a book on a rainy Saturday? 3.52 0.68 Very Happy
How do you feel when you read a book in school during free 3.74 0.46 Very Happy
time?
How do you feel about reading for fun at home? 3.66 0.5 Very Happy
How do you feel about getting a book for a present? 3.6 0.71 Very Happy
How do you feel spending free time reading a book? 3.63 0.57 Very Happy
How do you feel about starting a new book? 3.75 0.49 Very Happy
How do you feel about reading during summer vacation? 35 0.77 Very Happy
3.47 0.88 Very Happy

How do you feel about reading instead of playing?
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How do you feel about going to a bookstore? 3.r 0.42 Very Happy
How do you feel about reading different kinds of books? 3.74 0.44 Very Happy
Overall 3.64 0.59 Very Happy
Legend: 3.26-4.00 (Very Happy — Very Positive)  1.76 — 2.50 (Sad — Negative)
2.51-3.25 (Happy — Positive) 1.00-1.75 (Very Sad — Very Negative)

Table 5 shows the distribution of the learner-respondents’ level of attitude towards recreational reading with an overall
mean of 3.64 (SD=0.59) described as Very Happy. This means that the learners have a Very Positive level of their attitude towards
reading in terms of recreational reading. This implies that the learners enjoy their reading activities. It can be observed that young
children, like those in Grade 2, love reading activities, whether they try to read the material themselves or an adult reads the
material for them. This enthusiasm for reading at a young age highlights the importance of fostering a literacy-rich environment.
By providing a variety of engaging and age-appropriate reading materials, and encouraging regular reading sessions, educators
and parents can nurture a lifelong love for reading. Additionally, incorporating interactive and multimedia elements can further
enhance their reading experience and comprehension skills.

Nikolov and Csapé (2018) state that reading for pleasure and enjoyment may develop a positive attitude toward reading
in an effective classroom context with appropriate instruction. Therefore, teachers' instruction and skillful scaffolding in the
classroom context, and parents' and peers' motivation in reading in and outside of school should be underpinned, albeit this takes
great effort and cooperation on the part of teachers, parents and other stakeholders.

The indicator, How do you feel about going to a bookstore?, obtained the highest mean of 3.77 (SD=0.42), described as
Very Happy. This means that the respondents’ attitude towards going to a bookstore is Very Positive. The result implies that the
respondents love books and so they are very happy to see books and even own books for themselves. This further implies that
parents need to bring their children to bookstores in order to encourage their children to appreciate books and use them for either
academic or recreational purposes. Parents play a crucial role in fostering a love for reading by creating positive experiences
around books, providing diverse reading materials, and modeling enthusiastic reading behavior. This practice does not only
enhance children's reading skills but also instills a lifelong love of learning and curiosity.

As asserted by Pahuriray (2021), to achieve good reading performance, children need much guidance and assistance not
only from their teachers but also from their parents in order to become successful readers. This collaborative effort is essential to
fostering successful reading habits and skills.

On the other hand, the indicator, How do you feel about reading instead of playing?, got the lowest mean score of 3.47
(SD=0.88), described as Very Happy.This means that the learners have a Very Positive attitude towards reading than playing. But
since the question got the lowest mean score, it means that among the indicators, the respondents still appreciate reading even
when they are asked to compare it with playing. This implies that the children are beginning to love reading as shown in the data
that they are very happy spending time reading rather than playing.

This positive attitude is supported by Baba and Affendi (2020), whose findings through quantitative analysis revealed
that the students had an overall positive attitude towards academic and leisure reading as they read academically and leisurely
daily or at least once a week. The ability to read is crucial as reading affects the intellectual and emotional growth of an individual.
Those who read well have more chances to widen their mental horizons and better opportunities for success.

Table 6
Distribution of Learner-Respondents’ Attitude
Towards Academic Reading

Questions Mean SD Description
How do you feel when a teacher asks you questions about what 37 0.46 Very Happy
you read?
How do you feel about reading workbook pages and 3.69 0.59 Very Happy
worksheets?

How do you feel about reading in school? 3.78 0.42 Very Happy

How do you feel about reading your school books? 3.72 0.52 Very Happy

How do you feel about learning from a book? 3.m1 0.45 Very Happy

How do you feel when it’s time for reading in class? 3.72 0.45 Very Happy

How do you feel about stories you read in reading class? 38 0.4 Very Happy

How do you feel when you read out loud in class? 3.64 0.66 Very Happy

How do you feel about using a dictionary? 3.76 0.51 Very Happy
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How do you feel about taking a reading test? 3.12 0.65 Very Happy

Overall 3.73 0.51 Very Happy
Legend: 3.26--4.00 (Very Happy — Very Positive) 1.76 — 2.50 (Sad — Negative)
2.51--3.25 (Happy — Positive) 1.00 -- 1.75 (Very Sad — Very Negative)

Table 6 shows the distribution of the learner-respondents’ attitude towards reading in terms of academic reading with an
overall mean of 3.73 (SD=0.51) described as Very Happy. This means that the respondents are Very Positive on their attitude
towards reading for academic purposes. The result implies that the learners understand the importance and usefulness of reading
for them to be able to carry on their academic tasks. This idea makes them highly positive towards reading particularly whenever
they are reading their text books and other printed materials as part of their academic reading. As observed, they participate actively
in the classroom when they are made to read aloud or silently.

Relevant studies show that students with positive attitudes tend to be successful readers. Recent research on literacy has
highlighted the impact of affective factors on learning to read. Among these factors, attitudes toward reading have been clearly
shown to influence the development of reading skills and academic success (Nootens et al., 2019).

The indicator, How do you feel about the stories you read in reading class?, obtained the highest mean of 3.80 (SD=0.40),
described as Very Happy. This means the respondents have a Very Positive attitude towards reading stories in the classroom. As
observed, they enjoy the stories whether they read silently or orally much more if there are story books that have colorful pictures
that go along with the texts. This finding highlights the importance of visual elements in enhancing reading experiences for students.
Colorful pictures can capture students' attention, stimulate their imagination, and aid in comprehension by providing visual context
to the story. This suggests that incorporating visually appealing storybooks in the classroom can be an effective strategy to foster
a love for reading and improve literacy skills. Educators might consider integrating more illustrated books into their reading
programs to create a more engaging and enjoyable learning environment.

In contrast, the indicator, How do you feel when you read out loud? obtained the lowest mean of 3.64 (SD= 0.66),
described as Very Happy. Although the indicator got the lowest mean, it still means that the children are still very happy when the
stories are being read aloud .Younger children are observed to like reading story books especially if these are being read aloud to
them. In school, reading teachers find reading aloud story books as effective way of developing children’s love for reading. The
result clearly shows that teachers and parents are reading aloud the stories to the children. As recommended by Baba and Affendi
(2020), teachers should also play a more significant role in motivating students to read as the findings yield that teachers are shown
to have an impact on students' reading habits and attitudes.

Table 7
Summary Distribution of the Learners-Respondents’ Attitude towards Reading

Variable Mean SD Interpretation
Recreational Reading 3.64 0.59 Very Positive
Academic Reading 3.73 051 Very Positive
Overall 3.69 055 Very Positive
Legend: 3.26-4.00 (Very Happy — Very Positive) 1.76 — 2.50 (Sad — Negative)
2.51-3.25 (Happy — Positive) 1.00-1.50 (Very Sad — Very Negative)

Table 7 shows the summary distribution of the learner-respondents’ attitude towards reading with an overall mean of 3.69
(SD=0.55), interpreted as Very Positive. It means that learners are more likely to enjoy what they read, become good readers,
understand what they read better, and have higher academic achievement. They find reading to be a pleasurable activity and look
forward to engaging with books and other reading materials. They are more likely to continue reading regularly beyond the
classroom, developing a lifelong habit that can contribute to ongoing learning and personal growth. The data indicating that
learners prefer reading over other activities suggests significant implications for their academic and personal development.
Pleasure-driven reading is often self-motivated, meaning learners choose to read out of interest rather than obligation, which can
lead to more sustained and meaningful learning experiences. Learners who enjoy reading are more likely to engage mindfully with
the text, asking questions, making connections, and seeking deeper understanding. Enjoyment facilitates better retention and recall
of information, as learners are more invested in the material. In addition, learners with a positive reading attitude are likely to
spend more time reading, which enhances their comprehension skills. This can lead to better understanding of the material across
all subjects, not just language arts. Regular reading encourages critical thinking. Learners analyze characters, plot developments
and themes which help them develop reasoning and analytical skills that are applicable in real-world situations. In classrooms
where a positive reading attitude is prevalent, learners can inspire and influence each other. Book clubs, reading circles, and
discussions can create a supportive learning environment where reading is celebrated.

Xiaofeng et al. (2018) opined that interactions, such as being read to; and exposure to books, newspapers and
environmental print, impact children’s progress in learning to read and that children who come from rich literacy home
environments show higher levels of reading knowledge and skills at the start of kindergarten and throughout primary school. Since
these are findings from the education of young children in developed nations of the world, there is a possibility that similar results
may be obtained if young children from developing nations are similarly provided for.
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Problem 3. What is the learner-respondents’ reading achievement based on the Comprehensive Rapid Literacy
Assessment (CRLA) tool?

Table 8
Distribution of the Learner-Respondents’ Reading Achievement based on the
Comprehensive Rapid Literacy Assessment (CRLA) Result

Reading Achievement Frequency Percentage

‘Grade Ready

17-20 sentence 174 69.6
?'fgtssﬁféﬁiﬂer 37 14.8
’
51'25533?“ 25 10
| Total | 250 ' 100

Table 8 shows the distribution of the learner-respondents’ reading achievement based on the Comprehensive Rapid Literacy
Assessment (CRLA) results. The data revealed that the majority of the learners or the highest frequency of 174 (69.60%), have been
classified as Grade Ready. This means that more than half of the learners have acquired the necessary basic skills in reading. It
means that less than half of the children need to be given appropriate interventions in order to make their grade ready. It has been
observed that there are some Grade 2 learners who are struggling readers. The pupils are still in the beginning reading stage; hence,
some of them might have slower reading development than others. As observed, some of these learners come from poor families
which are not highly conscious with learning how to read. Some parents rely on what their children can learn in school.

Additionally, this signifies that these students have demonstrated reading skills and abilities that are commensurate
with the expectations and standards for their current grade level. The Grade Ready classification indicates that these learners have
acquired the necessary reading skills, such as phonemic awareness, fluency, vocabulary, and comprehension, to perform at the level
expected for their grade. This is a positive outcome which means that the majority of the students reached the benchmark for reading
proficiency and are equipped to engage with grade-level instructional materials and content.

Moreover, the CRLA assessment is designed to provide a comprehensive evaluation of reading abilities, which allows for
the accurate identification of students who have met the expected standards. By identifying the majority of learners as Grade Ready,
the assessment results can inform educational planning, resource allocation, and targeted support for those students who may need
additional assistance to reach the desired reading proficiency level.

Notably, the other learners need some remediation or refresher program for them to be made Grade Ready. Out
of the two hundred fifty (250) learners, the lowest number of 14 (5.60%) is classified as Moderate Refresher which means that they
need to really undergo some remediation on basic reading skills. The data indicate that there are only few who belong to this
category; thus, only 14 out of two hundred fifty (250) need to be subjected to a moderate intervention.

The Moderate Refresher category represents a group of learners who have been identified as needing additional support
and targeted intervention to improve their basic reading skills. The fact that the number of learners classified as Moderate Refresher
is the lowest, at 14 out of 250 (5.60%), suggests that the majority of the students have demonstrated a higher level of reading
proficiency. This is a positive outcome, as it indicates that the educational system has been effective in supporting the development
of reading skills for most of the students.

However, the presence of a small percentage of learners (5.60%) classified as Moderate Refresher also highlights the
importance of providing targeted support and remediation for those who are struggling with the foundational aspects of reading.
These students may require specialized instruction, additional practice, and personalized interventions to address their specific needs
and help them catch up to their grade-level expectations.

Further, the Moderate Refresher classification suggests that these learners have not yet fully developed the necessary
reading skills, such as phonemic awareness, decoding, fluency, or comprehension, to perform at the expected level for their grade.
By identifying these students, the CRLA results can inform the development of tailored instructional plans and the allocation of
resources to support their learning and improve their reading proficiency.

Addressing the needs of the Moderate Refresher group is crucial, as reading proficiency is a foundational skill that
underpins academic success across various subject areas. By providing these learners with the necessary support and interventions,
educators can help them overcome their reading challenges and ensure that they are equipped with the essential skills to thrive in
their academic pursuits.
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On the other hand, there are twenty-five (25) learners who belong to Full Refresher category. Hence, this group also has to
undergo even a full reading intervention. This classification indicates that these students have the most significant gaps in their
reading skills and abilities, and they require the most intensive and comprehensive intervention to address their reading challenges.

The Full Refresher category suggests that these learners have not yet developed the foundational reading skills expected
for their grade level. They may struggle with basic phonemic awareness, decoding, fluency, vocabulary, and comprehension, which
can severely hinder their ability to engage with grade-level instructional materials and content.

Furthermore, this group of twenty-five (25) learners, representing a smaller percentage of the total two hundred fifty (250)
students, requires a full reading intervention program. This means that they will need to undergo a systematic and intensive approach
to address their reading deficiencies, starting from the most basic building blocks of reading.

On average, by adding the Grade Ready, which has one hundred seventy-four (174) learners and Light Refresher with
thirty-seven (37) learners, which means that the average students who belong to Sentence group was one hundred six (106) learners.
Meanwhile, there were an average of eight (8) learners in the word category from fourteen (14) Moderate Refresher and twenty-five
(25) Full Refresher.

The full reading intervention may involve a combination of targeted instruction, explicit skill-building exercises, and
strategic interventions designed to help these learners develop the necessary reading skills and strategies. This may include, but is
not limited to, activities focused on phonemic awareness, phonics, sight word recognition, fluency development, vocabulary
expansion, and comprehension strategies.

By providing this group of learners with a full reading intervention, the educational system aims to close the gap between
their current reading abilities and the expected grade-level proficiency. This comprehensive approach is crucial to ensure that these
students can catch up and acquire the foundational reading skills needed to participate in and succeed in their academic endeavors.

The identification of the Full Refresher group through the CRLA results highlights the importance of early intervention
and targeted support for students who are struggling the most with reading. By addressing these reading challenges head-on,
educators can help these learners overcome their difficulties and develop the necessary skills to become proficient and confident
readers.

Furthermore, the result implies that there are Grade 2 learners who need to be helped primarily by both parents and teachers
in order to develop their basic reading skills. In addition, it implies that while the overall reading readiness is positive, targeted
interventions are necessary for these two groups. By providing targeted support to the learners who need it, the overall goal of
making all students Grade Ready can be achieved, enhancing their literacy skills and setting a strong foundation for future academic
success.

Problem 4. Is there a significant relationship between the parents’ involvement and learners’ reading achievement
based on CRLA result?

Table 9
Test of Significant Relationship between the Parents’ Involvement and the Learners’ Reading Achievement
based on the Comprehensive Rapid Literacy Assessment (CRLA) Tool

Reading Achievement based on

Parents’ Involvement Comprehensive Rapid Literacy Assessment

(CRLA)
r p-value Interpretation
School-Based 0.725 0.000 Significant
Home-Based 0.772 0.000 Significant
Home-School Conferencing 0.62 0.000 Significant
Overall 0.783 0.000 Significant

Table 9 shows the results of the statistical analysis on the significant relationship between the independent and dependent
variables of the study. The data disclosed that there is a significant relationship between the Parents’ Involvement in terms of school-
based, home-based, and home-School conferencing and the learners’ reading achievement based on the result of the CRLA reading
assessment. Hence, the null hypothesis is rejected. The data disclosed that parent involvement has a bearing on the learners’ reading
achievement. This implies that parents could significantly contribute to the reading development of their children, which means that
monitoring their children is necessary. It has been observed that some parents, particularly mothers, try to find time to check and
assist their children’s learning activities especially in learning how to read.
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Further, School-based involvement has exerted a significant relationship towards learner’s achievement with an r-value of
0.725 (p< .05). This indicates that children whose parents are actively involved in school activities tend to perform better
academically. The presence of parents in the school environment provides students with additional motivation and support. When
parents engage with the school, they help reinforce the importance of education and adherence to school policies. This, in turn,
reduces behavioral issues and absenteeism, creating a more conducive learning environment. Such involvement includes talking to
a teacher about a child’s love of learning and training opportunities; establishing a support system with other parents; planning
activities, fundraising, and social events; attending parents’ meetings, discussing in meetings with parents and class trips; volunteer
in child’s classroom; and, meet with other families outside the school. Activities such as information exchange, decision sharing,
volunteer services for schools, home tutoring/teaching, and child/school advocacy could be used to involve parents in school
learning.

Furthermore, Home-based involvement has exerted a significant relationship towards learner’s achievement with an r-
value of 0.772 (p< .05). This means that the activities support provided by parents at home have a substantial impact on how well
children perform in reading. The data indicates that the activities and support provided by parents at home significantly impact how
well children perform in reading. The significant impact of parental support on children’s reading performance highlights the
importance of involving parents in their children's literacy development. Parental involvement not only enhances reading skills and
academic performance but also fosters positive reading habits, strengthens parent-child bonds, and contributes to social and
emotional development. Educational strategies and policies should recognize and support the crucial role of parents in fostering a
love for reading and promoting literacy from an early age.

The result of the present study confirms the study of Bendanilo (2021), whose findings revealed that the majority of learners
need extensive assistance from parents and educators in terms of their level of reading comprehension. The study found significant
relationships existed between respondents’ extent of parental involvement and the learners’ reading performance.

Problem 5. Is there a significant relationship between learners’ attitude in reading and their reading achievement
based on CRLA result?

Table 10
Test of Significant Relationship between the Learners’ Attitude in Reading and their Reading Achievement
based on the Comprehensive Rapid Literacy Assessment (CRLA) Tool

Learners’ Attitude Reading Achievement based on

towards Reading Comprehensive Rapid Literacy Assessment

(CRLA)
r p-value Interpretation
Recreational Reading -0.03 0.636 Not Significant
Academic Reading 0.053 0.407 Not Significant
Overall 0.064 0.316 Not Significant

Legend: Ho is rejected if Significant Significant if p-value <0.05
Ho is accepted if Not Significant

Table 10 reflects the results of the statistical test on the significant relationship between the independent and dependent

variables of the study. The table indicates that on the overall result, there is no significant relationship between the learners’ attitude
towards reading and their reading achievement based on the results of the CRLA as shown in the overall p-value of 0.316. Hence,
the null hypothesis is accepted. The result implies that the learners’ attitude towards reading has no bearing to their academic
achievement. The result can be attributed to the learners’ desire to learn how to read. At a young age, what matters to them most is
coming to school and enjoying learning with other children. This result contradicts Sahin-Tagkin and Esen-Aygiin (2017), which
states that the development of reading and reading comprehension skills, which are the most important elements of the learning
process, is directly related to students' attitudes towards reading. It is known that students who have a positive attitude towards
reading learn more effectively and efficiently.
Specifically, there is no significant relationship between the learners’ attitude towards recreational reading and their reading
achievement, as indicated in the p-value of 0.636. Hence, the null hypothesis is accepted. Likewise, there is no significant
relationship between the learners’ attitude towards academic reading and their reading achievement, as indicated in the p-value of
0.407. Hence, the null hypothesis is accepted. The result disclosed that the learners’ attitude towards reading whether in terms of
recreational or academic reading, has no bearing with their reading achievement. This implies that children’s attitudes towards
reading do not influence the development of their basic reading skills. As observed, children have to try hard to engage in all reading
activities that will help them develop the required reading skills. In addition, their parents, teachers, and other adults around them
are observed to be supporting them in their desire to learn how to read.

The result of the present study is in contrast with Mullis (2019) who claims that a positive attitude in reading could affect
high achievement in reading, while still other researchers maintain that reading attitude is primarily influenced by reading
achievement.

Moreover, the data may have disclosed that there is no significant relationship between the learners’ attitude toward reading
and their reading achievement but research says that learners may develop a positive attitude towards reading when teachers use
effective reading instruction and when they see good models around them. Furthermore, Sahin-Taskin and Esen-Aygin (2017) say
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that the reading attitude is defined as children's views on enjoying and appreciating a book. The studies draw attention to the fact
that the development of reading and reading comprehension skills, which are the most important elements of the learning process,
is directly related to students' attitudes towards reading. It is known that students who have a positive attitude towards reading learn
more effectively and efficiently. Furthermore, students' attitudes towards reading also affect their academic achievement and
cognitive learning levels in general.

Conclusions

Based on the findings of the study, the parents are not fully involved in the reading development of their children. This
can be attributed to their being concerned of other matters besides their children’s learning activities. Notably, though, the parents’
involvement has been proven to have a bearing to their children’s reading achievement. In fact, the result of the study confirms
Vygotsky’s theory as well as some researchers’ studies showing the influence of the parents’ involvement toward the learners’
literacy development particularly in reading.

In addition, the findings disclosed that learners have a highly positive attitude towards reading, whether for recreational
or academic purposes. However, it was not found to have any bearing to the learners’ reading achievement.

Recommendations
Based on the findings and conclusions, the following are recommended:

1. The school may create a sustainable school-based parents’ involvement program that must aim to orient and guide the
parents of the importance and ways on how to support their children’s reading development;

2. The learners should be well-supported with their very positive attitude towards reading by creating a reading hub or a
mini library inside the classroom that will encourage the learners to spend time in reading.

3. Parents and teachers of Kindergarten, Grade 1, and Grade 2 may enhance their ways and strategies of teaching or tutoring
the learners to make the latter Grade Ready and in effect improve the result of the Comprehensive Rapid Learning Assessment
(CRLA).

4. Parents, teachers, and other stakeholders should be made aware of the positive influence of parents’ involvement in their
children’s reading development by making infographics or other information drive mechanism that will educate everyone on
their role in the learner’s reading development.
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