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Abstract
Attitude scale construction involves designing a tool to measure individuals' attitudes toward specific

topics. Itincludes defining the construct, selecting items, ensuring reliability and validity, and analyzing responses.
The scale helps quantify subjective feelings, beliefs, and evaluations systematically. The components of attitude are
commonly described using the ABC model, which includes: 1. Affective Component: This refers to the emotional
feelings or sentiments towards an object, person, or situation (e.g., liking, dislike, anger). 2. Behavioral
Component: This involves the actions or intentions to act in a certain way toward the attitude object (e.g.,
approaching, avoiding).3. Cognitive Component: This includes the beliefs, thoughts, and knowledge a person has
about the object (e.g., thinking something is good, bad, or beneficial). These three components work together to
form an individual's overall attitude. Likert scale is used for the present study. The Likert scale includes statements
that reflect varying degrees of favorability or disfavor with respect to the particular aspect. For this research, a
three-point scale focusing on Attitude towards History Subject was developed and standardized by the researcher,
under the guidance of the supervising teacher. This paper is attempt to construct and validate a tool for assessing
attitude towards history among secondary students. For this purpose a collection of fifty questions regarding the
attitude towards history covering five dimensions of viz. confidence, anxiety, value, enjoyment and motivation.
These gathered fifty questions where undergone pilot study with ninth standard of secondary students in two
districts in Kerala. On the basis of index of difficult and index of discrimination values four six questions have
been chosen. The reliability and validity also been for this test. Hence a complete and fully fledged scale on attitude
towards history has been constructed and validated through this study and it will be enough tool to measure the

ability towards history of secondary students.
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Introduction

Scale construction for measuring attitudes towards history involves developing a tool to assess individuals'
feelings, beliefs, and behaviors regarding historical topics, events, or figures. The process begins by defining what
constitutes "attitude towards history,” encompassing cognitive, affective, and behavioral dimensions. Items are
then formulated to reflect these components, ensuring they address the specific aspects of interest, such as interest
in historical learning, emotional responses to history, and behavioral intentions related to historical engagement.
The scale is tested for reliability and validity to ensure it accurately captures the intended attitudes, providing

valuable insights into how people perceive and interact with history.

Need and significance of the Study

The construction of a scale to measure attitudes toward history for higher secondary students is crucial for
understanding how they perceive and engage with the subject. History education plays a vital role in shaping
students’ critical thinking, cultural awareness, and understanding of societal development. By developing an
attitude scale, educators can identify students' emotional, cognitive, and behavioral responses toward history,
helping to gauge their interest, motivation, and potential challenges in learning the subject. Such a scale offers
insights into whether students appreciate the relevance of history in their lives, or if they view it as distant or
irrelevant. It can also reveal factors influencing student engagement, such as teaching methods, historical content,
or societal influences. The data gathered from this scale can guide curriculum development, improve teaching
strategies, and enhance history education by aligning it with students' interests and fostering a deeper connection

to historical learning, ultimately improving academic outcomes.

The purpose for constructing this scale is to understand the attitude towards history among secondary
school students. The present scale serve as a valuable means to asses and understand the nuanced attitude students
hold towards history, providing insights that can inform instructional strategies and curriculum development for a

more engaging and effective learning experience.

Preparation of Draft Scale

The researcher reviewed several studies and searched for a standardized tool to measure students' attitudes towards
history. However, no available scale was found that was deemed suitable for the sample in the present study.
Consequently, the investigator decided to develop an attitude scale. As the first step in its development, a review
of related literature was conducted, identifying various dimensions of attitude. Through this thorough review, five
dimensions for the tool were identified, namely Confidence, Anxiety, Value, Enjoyment, and Motivation. The
developed draft tool includes 50 items, with 10 items allocated for each dimension. Brief description of each

dimensions are given below.
Confidence

The confidence dimension within the Scale on Attitude towards History reflects an individual's self-assurance
in various aspects of engaging with historical content. Students who strongly agree with statements like feeling
confident in participating in class discussions, successfully completing challenging assignments, and effectively

communicating thoughts on historical topics demonstrate a high level of confidence in their historical abilities.
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This dimension encapsulates the belief in one's capacity to understand, analyze, and remember historical
information, contributing to an overall positive attitude towards the history subject. Building and maintaining this
confidence involves providing opportunities for students to showcase their knowledge, offering constructive

feedback, and creating a supportive learning environment that fosters a sense of assurance in their historical skills.
Anxiety

The anxiety dimension gauges the level of stress or unease students may experience when confronted with
historical content. Statements like feeling anxious or stressed about challenging historical topics, upcoming exams,
or presenting historical information to others reflect the impact of anxiety on a student's attitude towards history.
Addressing anxiety involves acknowledging students' concerns, implementing effective stress-reduction strategies,
and creating an inclusive learning environment that promotes a sense of comfort and security. By mitigating
anxiety, educators can contribute to a more positive attitude towards history, allowing students to engage with the

subject without the burden of excessive stress.
Value

The value dimension assesses the perceived importance and relevance students attribute to the study of
history. Affirmative responses to statements highlighting the significance of history in understanding societal
changes, appreciating different cultures, and contributing to overall education demonstrate a recognition of the
value of historical knowledge. To enhance this dimension, educators can emphasize the real-world applications of
historical understanding, connect historical events to contemporary issues, and illustrate how studying history
contributes to personal and cultural identity. Fostering an appreciation for the value of history can positively
influence students' attitudes and motivation towards the subject.

Enjoyment

The enjoyment dimension captures the pleasure and satisfaction students derive from engaging with
historical content. Responses indicating joy in studying historical events, finding personal significance in historical
narratives, and looking forward to history class showcase a positive relationship with the subject. Educators can
enhance enjoyment by incorporating interactive and stimulating teaching methods, selecting engaging historical
topics, and fostering a classroom atmosphere that cultivates curiosity. Creating an enjoyable learning experience
contributes to a positive attitude towards history, encouraging students to actively participate and explore the

subject with enthusiasm.
Motivation

The motivation dimension reflects the drive and enthusiasm students have towards studying history.
Affirmative responses to statements such as finding history interesting and engaging, setting personal history-
related goals, and being motivated by the relevance of historical knowledge to one's life indicate a high level of
motivation. Educators can nurture this dimension by connecting historical content to students' interests,
highlighting the real-world implications of historical knowledge, and recognizing and celebrating students'
achievements. Motivated students are more likely to have a positive attitude towards the history subject, actively

participating and striving for success in assignments and exams.
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The distribution of Items in the draft Scale on Attitude towards History is shown in Table 1
Table- 1

Distribution of Items in the draft Scale on Attitude towards History

Si. No. Dimension Item Number
1 Confidence 1,2,3,4,5,6,7,8,9,10
2 Anxiety 11,12,13,14,15,16,17,18,19,20
3 Value 21,22,23,24,25,26,27,28,29,30
4 Enjoyment 31,32,33,34,35,36,37,38,39,40
5 Motivation 41,42,43,44,45,46,47,48,49,50

Scoring Procedure

The scoring procedure for the Draft Scale is based on the degree of agreement with the statements. Positive
statements were assigned 3, 2 and 1 scores for marking ‘agree’, ‘undecided’, ‘disagree’ respectively, while
negative statements were assigned 1, 2 and 3 scores for marking ‘agree’, ‘undecided’, ‘disagree’ respectively. Thus
the maximum score that can be obtained is 150 and minimum is 50.

Try out of the Draft Scale

As a part of try out, the draft Scale on Attitude towards History was administered to 370 students. The
scores obtained were tabulated in an Excel sheet. Subsequently, these scores were arranged in descending order
based on the total score, and the lowest and highest 27% (100 samples each) of the 370 samples were separated.
The group consisting of the lowest 27% was designated as the lower group, while the group consisting of the
highest 27% was designated as the higher group. The mean and standard deviation of the scores for each item were
calculated independently for both the lower and higher groups. The critical ratios (t-value) for each item were then
determined using the following equation.

X;—X
= 1 2
SD,* N SD,*
N, N,
Where,
X; = Mean for the first group
X, = Mean for the second group
SD, = Standard deviation for the first group
SD, = Standard deviation for the second group
N, = Size of the sample for the first group
N, = Size of the sample for the second group. (Best & Kahn, 2011)

Obtained Mean, standard deviation and ‘t” values for the 50 items in the Scale on Attitude towards History are
given in table - 2
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Table - 2

Mean, standard deviation and ‘t’ values for the 50 items in the Scale on Attitude towards History

Item No Group N Mean Std. Deviation t-value

Upper Group 100 2.99 0.10

Iteml 4.23
Lower Group 100 2.76 0.53
Upper Group 100 2.96 0.24

Item2 4.89
Lower Group 100 2.63 0.63
Upper Group 100 2.94 0.31

Item3 3.73
Lower Group 100 2.67 0.65
Upper Group 100 1.80 0.93

Item4 2.83
Lower Group 100 1.46 0.76
Upper Group 100 2.99 0.10

Item5 2.99
Lower Group 100 2.85 0.46
Upper Group 100 2.98 0.20

Item6 2.63
Lower Group 100 2.87 0.37
Upper Group 100 2.96 0.28

Item7 5.93
Lower Group 100 2.48 0.76
Upper Group 100 2.96 0.20

Item8 5.76
Lower Group 100 2.54 0.70
Upper Group 100 2.94 0.34

Item9 5.23
Lower Group 100 2.56 0.64
Upper Group 100 2.95 0.26

Item10 2.95
Lower Group 100 2.76 0.59
Upper Group 100 3.00 0.00

ltem1l 5.05
Lower Group 100 2.68 0.63
Upper Group 100 2.93 0.26

Item12 4.38
Lower Group 100 2.57 0.78
Upper Group 100 2.97 0.17

Item13 251
Lower Group 100 2.86 0.40
Upper Group 100 2.99 0.10

Item14 4.09
Lower Group 100 2.78 0.50
Upper Group 100 2.96 0.20

Item15 4.06
Lower Group 100 2.74 0.50
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Upper Group 100 2.86 0.35

Item16 451
Lower Group 100 2.55 0.59
Upper Group 100 2.89 0.31

Ilteml17 2.80
Lower Group 100 2.68 0.68
Upper Group 100 2.94 0.24

Item18 4.34
Lower Group 100 2.58 0.79
Upper Group 100 2.61 0.68

Item19 3.18
Lower Group 100 2.29 0.74
Upper Group 100 2.92 0.34

Item20 5.04
Lower Group 100 2.54 0.67
Upper Group 100 2.99 0.10

Item21 2.43
Lower Group 100 2.89 0.40
Upper Group 100 2.97 0.17

Item22 3.89
Lower Group 100 2.75 0.54
Upper Group 100 2.26 0.91

Item23 3.60
Lower Group 100 1.81 0.86
Upper Group 100 2.96 0.24

Item24 3.81
Lower Group 100 2.74 0.52
Upper Group 100 2.93 0.26

Item25 3.32
Lower Group 100 2.69 0.68
Upper Group 100 2.92 0.27

Item26 3.82
Lower Group 100 2.61 0.76
Upper Group 100 2.92 0.31

Item27 3.94
Lower Group 100 2.58 0.81
Upper Group 100 2.99 0.10

Item28 3.76
Lower Group 100 2.85 0.36
Upper Group 100 2.80 0.53

Item29 5.56
Lower Group 100 2.26 0.81
Upper Group 100 2.99 0.10

Item30 4.75
Lower Group 100 2.76 0.47
Upper Group 100 2.94 0.24

Item31 4.23
Lower Group 100 2.59 0.79
Upper Group 100 2.97 0.22

Item32 0.64*
Lower Group 100 2.95 0.22

Item33 Upper Group 100 2.95 0.22 0.34*
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Lower Group 100 2.96 0.20
Upper Group 100 2.97 0.17

Item34 0.38*
Lower Group 100 2.96 0.20
Upper Group 100 3.00 0.00

Item35 2.93
Lower Group 100 2.92 0.27
Upper Group 100 3.00 0.00

Item36 3.55
Lower Group 100 2.87 0.37
Upper Group 100 2.99 0.10

Item37 3.16
Lower Group 100 2.87 0.37
Upper Group 100 2.97 0.22

Item38 3.88
Lower Group 100 2.72 0.60
Upper Group 100 3.00 0.00

Item39 491
Lower Group 100 2.71 0.59
Upper Group 100 2.73 0.51

Item40 3.25
Lower Group 100 2.46 0.66
Upper Group 100 2.94 0.31

Item41 5.57
Lower Group 100 2.49 0.75
Upper Group 100 2.96 0.24

Item42 6.42
Lower Group 100 2.50 0.67
Upper Group 100 2.96 0.28

Item43 3.07
Lower Group 100 2.76 0.59
Upper Group 100 291 0.29

Item44 2.55
Lower Group 100 2.77 0.47
Upper Group 100 2.66 0.54

Item45 4.70
Lower Group 100 2.26 0.66
Upper Group 100 2.92 0.27

Item46 7.79
Lower Group 100 231 0.73
Upper Group 100 2.94 0.24

Item47 1.57*
Lower Group 100 2.86 0.45
Upper Group 100 2.71 0.57

Item48 6.85
Lower Group 100 2.03 0.81
Upper Group 100 2.87 0.37

Item49 5.31
Lower Group 100 2.47 0.66
Upper Group 100 2.73 0.58

Item50 4.89
Lower Group 100 2.29 0.69

* Rejected items
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Final Scale

For the final tool, the item with a t-value less than 1.96 were rejected and all the item above 1.96 were selected.
Four items were rejected based on this, and 46 items were selected for the final tool. The distribution of Items in
the final Scale on Attitude towards History is shown in Table - 3.

Table - 3

Distribution of Items in the final Scale on Attitude towards History

Si. No. Dimension Item Number
1 Confidence 1,2,3,4,5,6,7,8,9,10
2 Anxiety 11,12,13,14,15,16,17,18,19,20
3 Value 21,22,23,24,25,26,27,28,29,30
4 Enjoyment 31,32,33,34,35,36,37
5 Motivation 38,39,40,41,42,43,44,45,46

Validity of the scale

Validity refers to the extent to which a test measures what it intends to measure. Among the different types
of validity, the investigator used face validity and content validity. For this purpose, the test was submitted to
experienced history teachers and they expressed their consent about the suitability of the items and relevancy of
the content area. Thus, the scale was capable of measuring attitude towards history of school students. Therefore,
it was said to have adequate face and content validity.

Reliability of the Scale

A measuring instrument is deemed reliable when its scores exhibit stability and trustworthiness. To
establish the reliability of the scale, the Split-Half Method and Cronbach's alpha were employed. For the split half
reliability measurement, the tool was administered to 100 students. The odd-numbered items comprised one half
of the scale, while all even-numbered items constituted the other half. The scores from these halves were correlated,
and from the correlation of the half-test, the self-correlation of the entire test was determined using the Spearman-
Brown prophecy formula (Garret, 1981). The resulting reliability of the scale was found to be 0.76, indicating a
high level of reliability. Cronbach's alpha value found to be .84, which suggest scale on attitude towards history
has high internal consistency and hence tool is highly reliable.

Conclusion

The final version of attitude towards history scale has been prepared with 46 valid items. Maximum
possible score will be 138. And minimum score will be 46. The higher score indicates the presents of decide of
attitude towards history. Low score indicate the disagree of attitude towards history. And in between range of score
indicates the undecided of attitude towards history.
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Table -4

The Score range and norms of the tool is given in the table

Range Norms
0-46 Disagree
46-92 Undecided

92-138 Agree

The final Test items as follows:

The following are statements regarding your attitude towards history. Please carefully read each statement

and use the provided scale to express your agreement, neutrality, or disagreement with each one. Choose "Agree"
if the statement aligns with your attitudes, "Undecided" if you're neutral or uncertain, and "Disagree” if the
statement doesn't resonate with your views on history. Your responses are confidential and will be used solely for
research purposes.

Si. Iterns Agree u_nde Disagr
No cided ee
1 | feel confident in my ability to participate in history class discussions.

2 I believe I can successfully complete challenging history assignments.

3 I am confident in my understanding of historical events and concepts.

4 | feel assured when answering history-related questions in exams.

5 I have confidence in my skills to analyze and interpret historical sources.

6 | believe | can effectively communicate my thoughts about historical topics.
7 | feel self-assured when presenting historical research or projects.

8 | am confident in my capacity to remember and recall historical facts.

9 | feel at ease expressing my opinions on historical issues.

10 | believe | can excel in history-related activities.

11 | feel anxious or stressed when faced with difficult historical topics.

12 | The thought of upcoming history exams makes me nervous.

13 | get worried about my performance in history assignments and projects.

14 | feel uneasy when | encounter unfamiliar historical terms or events.

15 | sometimes feel overwhelmed by the amount of history content to study.
16 | The prospect of discussing history in class makes me feel anxious.

17 | get nervous thinking about presenting historical information to others.

18 | find history exams to be a source of anxiety.

19 | feel uneasy when asked to analyze complex historical documents.
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20 | worry about meeting the expectations of my history teachers.

21 Understanding history is important for appreciating different cultures.

22 Learning about historical events is valuable for understanding societal changes.

23 | see the value in studying history for personal and cultural identity.

24 Historical knowledge contributes to my overall education.

25 | I believe studying history helps me make informed decisions in the present.

26 | History is a subject that provides insights into human behavior and societies.

27 | value the lessons that history teaches about the consequences of actions.

28 | Studying history is crucial for understanding the roots of current global issues.

29 | Historical knowledge enhances my ability to critically analyze information.

30 I find personal significance in the stories of historical figures and events.

31 | find joy and satisfaction in studying historical events and stories.

32 Exploring the past through history lessons is a pleasurable activity.

33 | enjoy reading historical narratives and accounts.

34 | take pleasure in discussing historical events with classmates.

35 Engaging with historical documentaries and films is enjoyable for me.

36 | I find excitement in learning about different historical periods.

37 History is a subject that | genuinely enjoy exploring.

38 | am motivated to study history because | find it interesting and engaging.

39 | The relevance of historical knowledge to my life motivates me to learn more.

40 | Setting personal history-related goals drives my motivation to study.

41 | am inspired by the stories of historical figures to excel in history.

42 The desire to understand the past motivates me to actively participate in history
class.

43 I find motivation in the connections between historical events and current
issues.

44 | am driven to explore different historical perspectives and viewpoints.

45 The impact of historical events on society motivates me to delve deeper into
history.

46 | see the study of history as a pathway to personal growth and development.

Educational Implication

This attitude towards history scale offers valuable educational insights, helping educators understand
students' emotional, cognitive, and behavioural responses to history. By assessing students' interest, motivation,
and perceptions, this scale enables teachers to adapt their teaching strategies and curriculum to better engage
students. It highlights areas where students may struggle or show disinterest, allowing for targeted interventions
to improve their connection to the subject. Additionally, the scale can inform the development of more relevant
and interactive historical content, fostering critical thinking and cultural awareness. Overall, it supports a more
student-cantered approach, enhancing the effectiveness of history education.
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