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Abstract

This study investigates the relationship between English language reading habits and self-concept among high and
low academic achievers in Jamshedpur, India. The purpose of the research is to explore how students’ reading
habits in English correlate with their self-concept, particularly within the context of academic achievement. High
and low academic achievers were selected as the focus of the study to understand how varying levels of academic
performance might influence and be influenced by reading habits and self-concept. The study adopts a mixed-
method approach, combining both quantitative and qualitative data collection methods. Surveys and standardized
questionnaires measuring reading habits and self-concept were administered to a sample of secondary school
students in Jamshedpur, followed by in-depth interviews to gain further insights into their perceptions and attitudes
toward reading and self-concept.

The results indicate a positive correlation between English language reading habits and self-concept, with high
academic achievers demonstrating stronger reading habits and a more positive self-concept compared to low
academic achievers. Furthermore, the study highlights the role of intrinsic motivation and emotional engagement
with reading in enhancing both language proficiency and academic success. The findings suggest that regular
reading not only improves English language skills but also positively influences students' self-esteem and overall
academic performance.

This research underscores the importance of fostering positive reading habits to enhance self-concept and academic
achievement, especially for students with lower academic performance. Based on the results, the study recommends
that educators and policymakers in Jamshedpur implement strategies to promote consistent reading practices and
provide supportive environments that nurture both academic abilities and self-confidence. The study also suggests
avenues for further research into the impact of specific reading materials and teaching methods on students’ self-
concept and academic achievement.
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1. Introduction

Contextualization

Jamshedpur, known as the steel city of India, has a growing educational landscape marked by both opportunities
and challenges. With a population that includes a diverse mix of students, Jamshedpur’s educational system, like
that of many urban areas in India, reflects a blend of modern educational practices and traditional learning
methodologies. English, being the medium of instruction in many schools, plays a critical role in shaping the
academic and personal lives of students. Proficiency in English, both as a language and a medium of
communication, is often considered essential for academic success, particularly in today’s globalized environment.

In recent years, Jamshedpur has witnessed a significant focus on English language learning, with the establishment
of various educational initiatives aimed at improving English language skills among students. However, a critical
question remains: how do English language reading habits specifically impact students’ self-concept, particularly
among those identified as high and low academic achievers?

Self-concept is a psychological construct that refers to the perception individuals hold about themselves,
encompassing beliefs, attitudes, and feelings that shape their identity and influence their behavior. It is influenced
by various factors, including academic success, social interactions, and personal experiences. The relationship
between English reading habits and self-concept is of particular interest, as reading habits can influence academic
achievement and, in turn, affect the self-perception of students, especially in an academic setting. For students in
Jamshedpur, reading habits in English might provide insights into their cognitive and emotional development,
contributing to the formation of their self-concept.

While much has been discussed about the broader impacts of English language skills on academic success, there is
a lack of research focusing specifically on how English language reading habits impact self-concept across different
levels of academic achievement. This study aims to fill that gap by exploring how the reading habits of high and
low academic achievers in Jamshedpur differ, and how these differences may influence their self-concept.

Importance of the Study

The relationship between reading habits and self-concept is of growing importance, particularly as the world moves
towards a knowledge-driven economy. In educational psychology, self-concept has long been recognized as a key
factor influencing student motivation, academic performance, and overall well-being. A positive self-concept is
often associated with higher motivation and academic achievement, while a negative self-concept can contribute to
lower performance and a lack of confidence.

Given the increasing importance of English proficiency in the educational and professional spheres, understanding
how reading habits in English affect students’ self-concept is crucial. Reading not only improves language skills but
also fosters cognitive development, critical thinking, and self-expression. For academic achievers, a consistent
reading habit can reinforce their sense of competence and success, further boosting their self-concept. On the other
hand, students with lower academic achievement may struggle with reading, leading to feelings of inadequacy or
low self-worth, which can negatively affect their self-concept.

Exploring this relationship is particularly significant for educators, policymakers, and parents in Jamshedpur. By
identifying patterns between reading habits and self-concept, interventions can be developed to enhance students’
reading habits and, consequently, improve their self-concept. This study also provides an opportunity to understand
how specific factors, such as socioeconomic background, family environment, and exposure to reading materials,
influence reading habits and self-concept. Such insights can inform targeted educational strategies that aim to
support students in their academic journey and personal development.
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Research Problem

The central problem that this study aims to address is: How do English language reading habits affect the self-
concept of high and low academic achievers in Jamshedpur?

Specifically, the study seeks to investigate the following:

« Differences in Reading Habits: How do the reading habits of high academic achievers differ from those of
low academic achievers? This includes the frequency of reading, the types of materials read (books, articles,
online content), and the motivation behind reading.

e Impact of Reading Habits on Self-Concept: To what extent do these differences in reading habits
influence the students’ self-concept? Are students with better reading habits more likely to have a positive
self-concept compared to those with poor reading habits?

o Factors Affecting Reading Habits: What external factors (e.g., parental support, access to resources, peer
influence) play a role in shaping the reading habits of students in Jamshedpur?

e Role of Academic Achievement: How does the self-concept of high and low achievers differ, and what role
do their reading habits play in shaping this self-concept?

This research problem is timely and relevant as it addresses an important gap in educational research. By
understanding how reading habits influence self-concept in a localized context, this study could contribute to the
development of personalized educational strategies that cater to students' individual needs.

Purpose of the Study

The primary purpose of this study is to explore the relationship between English language reading habits and self-
concept among high and low academic achievers in Jamshedpur. Specifically, the study aims to:

Identify the differences in English language reading habits between high and low academic achievers.
Examine the relationship between reading habits and self-concept in both groups.

Investigate the role of socio-cultural and familial factors in shaping students' reading habits.

Provide recommendations for educators and policymakers on how to improve reading habits and enhance
self-concept among students in Jamshedpur, particularly those with lower academic achievement.

il e\

Through this study, the researcher aims to provide a comprehensive understanding of how reading habits contribute
to the development of self-concept, thereby potentially influencing academic outcomes. Furthermore, it seeks to
provide evidence that can inform intervention strategies that support academic success and personal growth.

Hypotheses

Based on the theoretical background and existing literature, the following hypotheses are formulated for this study:

1. Hypothesis 1: High academic achievers will have significantly better English language reading habits
compared to low academic achievers.

2. Hypothesis 2: High academic achievers will exhibit a more positive self-concept than low academic
achievers,

3. Hypothesis 3: There is a significant positive relationship between English language reading habits and self-
concept in high academic achievers.

4. Hypothesis 4: There is a significant positive relationship between English language reading habits and self-
concept in low academic achievers.

5. Hypothesis 5: External factors, such as parental support, access to resources, and peer influence,
significantly affect the reading habits of both high and low academic achievers.
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These hypotheses provide the framework for analyzing the data and addressing the research problem. The study
aims to test these hypotheses through empirical research, shedding light on the complex interplay between reading
habits, academic achievement, and self-concept.

2. Literature Review

This section aims to provide a comprehensive overview of the existing research surrounding the key variables in
this study: English language reading habits, self-concept, and academic achievement. The review will draw on
literature related to educational psychology, language acquisition, and self-concept development, particularly
focusing on how these factors interact and affect students in various academic contexts. The literature review is
structured into three main themes: self-concept, reading habits, and the relationship between academic achievement
and these two factors.

1. Self-Concept and Academic Achievement

Self-concept is a multifaceted psychological construct that involves an individual’s perception of their abilities,
worth, and role in different areas of life. According to Shavelson, Hubner, and Stanton (1976), self-concept is
dynamic and encompasses multiple domains, including academic, social, and emotional self-perceptions. In the
educational context, self-concept refers to how students perceive their academic abilities and their general self-
worth in relation to school performance.

Research has demonstrated that self-concept plays a pivotal role in determining academic achievement. A positive
self-concept is typically associated with higher academic motivation, persistence, and performance. Students who
view themselves as competent learners are more likely to engage in behaviors that support academic success, such
as attending class regularly, completing assignments, and seeking help when needed (Marsh, 1990). Conversely,
students with a negative self-concept may experience a lack of motivation and lower achievement (Harter, 1999).

The relationship between self-concept and academic achievement is bidirectional. While a positive academic self-
concept can enhance performance, academic success itself contributes to the development of a positive self-concept
(Bong & Clark, 1999). This reciprocal relationship is crucial for understanding how reading habits, as a key aspect
of academic learning, can influence both self-concept and achievement, especially in the context of English
language learning.

2. English Language Reading Habits

Reading habits are a key aspect of language acquisition and academic development. Reading in English,
specifically, has long been associated with improved language skills, greater exposure to diverse vocabulary, and
enhanced cognitive abilities. Studies have found that frequent reading improves both comprehension and critical
thinking skills, which are essential for academic success (Guthrie & Wigfield, 2000). The act of reading also fosters
self-regulation, discipline, and independent learning, all of which contribute to better academic performance.

Several factors influence students' reading habits, including parental involvement, the availability of reading
materials, and socio-economic status. For example, research has shown that children who grow up in environments
rich in reading materials and who have parents who value reading are more likely to develop strong reading habits
(Sénéchal & LeFevre, 2002). Similarly, students from higher socio-economic backgrounds tend to have greater
access to books and other reading materials, which contributes to better reading habits (Korat & Shamir, 2004).

In the context of English language learning, reading habits can vary widely depending on the students' exposure to
the language, their motivation, and their access to resources. For high academic achievers, frequent engagement
with English texts may be a key factor in reinforcing their academic skills and fostering a positive self-concept. In
contrast, low achievers may not engage as frequently with English texts, either due to a lack of motivation, limited
access to resources, or feelings of inadequacy, all of which can negatively impact their self-concept.
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3. The Relationship Between Academic Achievement, Reading Habits, and Self-Concept

Several studies have examined the relationship between reading habits, academic achievement, and self-concept,
highlighting the interconnections between these variables. Studies have consistently shown that students who
engage in regular reading tend to perform better academically. For example, a study by Cunningham and Stanovich
(1998) found that students who read more frequently, particularly for pleasure, exhibited higher academic
performance in a variety of subjects, including English and the humanities. Furthermore, these students tended to
have a more positive self-concept, as reading helped them build confidence in their academic abilities.

In a study by McGeown, Norgate, and Warhurst (2012), the researchers found that students who exhibited strong
reading habits, particularly in English, had higher self-esteem and were more likely to perceive themselves as
capable learners. This study emphasized the importance of fostering positive reading habits from an early age to
support the development of self-concept and academic achievement. Conversely, students with weaker reading
habits, including those with lower academic achievement, often reported lower levels of self-esteem and self-
concept, as they struggled to keep up with academic demands.

Furthermore, a study by Van der Laan (2017) explored the impact of reading for pleasure on self-concept and found
that students who enjoyed reading and made it a regular part of their routine had a more positive academic self-
concept, which in turn supported their academic success. This aligns with the concept of “academic buoyancy,”
where students with positive academic self-concepts are better equipped to handle academic challenges and
setbacks (Martin & Marsh, 2006).

4. Factors Affecting Reading Habits and Self-Concept

Various factors influence both reading habits and self-concept. One key factor is parental involvement, which has
been shown to play a critical role in shaping students' reading behaviors. A supportive home environment,
characterized by access to books, parental encouragement, and shared reading experiences, contributes to stronger
reading habits and a more positive self-concept (Rosenhouse, 1997). In contrast, students from less supportive
environments may struggle to develop positive reading habits, which can negatively affect both their academic
performance and self-concept.

Another influential factor is socio-economic status (SES). Students from higher SES backgrounds tend to have
more access to reading materials and better educational resources, which can contribute to stronger reading habits
and more positive self-concept. On the other hand, students from lower SES backgrounds may have limited access
to books and may not receive as much encouragement to read, potentially leading to weaker reading habits and
lower self-esteem (Wells, 2009).

Peer influence is another factor that can shape reading habits. Students who are part of reading-focused social
groups may be more likely to engage in reading for pleasure and academic purposes, thereby developing better self-
concept and higher academic achievement. The social aspect of reading, such as participating in book clubs or
engaging in discussions about texts, can provide additional motivation and support for students, reinforcing their
academic self-concept (Cohen & Garcia, 2008).

The literature reviewed highlights the significant relationships between English language reading habits, academic
achievement, and self-concept. Students with strong reading habits, particularly in English, tend to perform better
academically and have a more positive self-concept. The development of reading habits is influenced by various
factors, including parental involvement, socio-economic status, and peer influence. Understanding how these
variables interact in the context of academic achievement provides valuable insights into how educational
interventions can support students, particularly those with low academic achievement.

This study will contribute to the existing literature by exploring how English language reading habits specifically
impact the self-concept of high and low academic achievers in Jamshedpur. By examining the interplay between
these variables, the research aims to provide a deeper understanding of the psychological and academic benefits of
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cultivating reading habits, which could inform targeted interventions to enhance both academic success and
personal development.

Research Gap

While substantial research has been conducted on the relationship between self-concept, academic achievement,
and reading habits, limited studies have specifically focused on the interplay between these variables in the context
of English language learning, particularly among high and low academic achievers in Jamshedpur. Existing studies
primarily explore the broader relationship between reading habits and academic performance, but few address how
these habits uniquely impact self-concept, especially within the cultural and socio-economic context of Jharkhand.

Moreover, much of the literature on self-concept and reading habits tends to generalize findings across a broad
spectrum of academic subjects or does not differentiate between high and low achievers. The nuanced differences
between these two groups in terms of their reading habits and self-perception have not been adequately explored.
Research also lacks focus on English language reading, which plays a crucial role in shaping students’ academic
outcomes in an increasingly globalized world.

Therefore, this study aims to fill this gap by investigating how English language reading habits affect the self-
concept of high and low academic achievers in Jamshedpur, with a particular focus on the local educational and
socio-economic conditions. By doing so, it will contribute valuable insights into targeted interventions for fostering
positive reading habits and enhancing students’ self-concept, thereby improving their academic success.

3. Research Methodology

This section outlines the research methodology used to investigate the relationship between English language
reading habits and self-concept of high and low academic achievers in Jamshedpur. It covers the research design,
population, sample, research tools, data collection procedures, and data analysis techniques. This methodological
approach aims to provide reliable and valid insights into the research problem while ensuring the ethical integrity of
the study.

1. Research Design

The research design adopted for this study is descriptive-correlational, which is suitable for investigating the
relationships between two or more variables without manipulating them. Descriptive research aims to describe the
characteristics of a population or phenomenon, while correlational research examines the relationships or
associations between variables. In this study, the variables of interest are English language reading habits
(independent variable) and self-concept (dependent variable), with academic achievement acting as a moderating
factor.

The design involves collecting data from both high and low academic achievers and analyzing the patterns and
correlations between their reading habits and self-concept. This will allow the researcher to identify whether
significant differences exist in these variables based on academic achievement levels and provide insights into the
nature of their relationship.

2. Population and Sample

Population:

The population for this study consists of secondary school students in Jamshedpur who are enrolled in the English
language learning courses. Secondary school students are chosen because they are at a stage where academic
achievement and self-concept are crucially developing and influencing their academic trajectory. English is also a
critical subject at the secondary level, which makes it relevant to study its impact on students' academic outcomes
and self-perception.
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Sampling Technique:

A stratified random sampling technique will be used to select the sample for this study. Stratified sampling
ensures that specific subgroups within the population, in this case, high and low academic achievers, are
represented proportionally. To classify students as high or low academic achievers, their grades in English language
subjects over the past academic year will be used. Students who fall in the top 25% based on their English grades
will be categorized as high achievers, while those in the bottom 25% will be categorized as low achievers.

Sample Size:

A total of 200 students will be selected for the study, with 100 students from the high-achiever group and 100
students from the low-achiever group. This sample size is chosen to ensure adequate representation of both groups
and provide sufficient statistical power to detect meaningful differences between the groups. The sample will be
selected from several schools in Jamshedpur to ensure a diverse representation of students in terms of socio-
economic background.

3. Research Variables

The study involves two primary variables:

e Independent Variable: English language reading habits
o This variable refers to the frequency, duration, and quality of reading English-language texts by the
students. It will be measured through a self-report questionnaire that assesses how often students
read in English, the types of texts they read (e.g., books, newspapers, online articles), and their
attitude toward reading in English.
o Dependent Variable: Self-concept
o Self-concept is defined as the students' perception of their academic abilities and overall self-worth.
It will be assessed using a validated scale that measures students’ academic self-concept, which
focuses on how they view their competence in the English language and their academic abilities in
general.
e Moderating Variable: Academic achievement
o Academic achievement will be measured through students’ grades in English language subjects over
the past academic year. These grades will serve as an indicator of their academic performance and
will be used to classify them as high or low achievers.

4. Data Collection Tools
To collect data for this study, a combination of standardized tools and self-report measures will be used:

1. Reading Habits Questionnaire:

o A self-designed questionnaire will be used to measure English language reading habits. The
questionnaire will consist of questions related to the frequency of reading, types of texts read, and
the students’ attitudes towards reading in English. It will be a Likert-type scale, ranging from
“Never” to “Always,” with additional open-ended questions to assess the students’ reasons for
reading or avoiding reading in English.

2. Self-Concept Scale:

o The self-concept of students will be measured using a standardized academic self-concept scale,
such as the Self-Description Questionnaire (SDQ) developed by Marsh (1992). This scale is
designed to assess students’ perceptions of their academic competence and self-worth. It consists of
items rated on a Likert scale, asking students to rate statements like “I am good at English” or “I feel
confident in my ability to do well in school.”
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3. Academic Achievement Data:
o Academic achievement data will be collected from students' school records, specifically their grades
in English language subjects from the previous academic year. These grades will be used to
categorize students as high or low achievers.

5. Data Collection Procedure
The data collection procedure will be carried out in the following steps:

1. School Permission:

o The first step will involve obtaining permission from the school authorities in Jamshedpur to conduct
the study. This will include written consent from principals and teachers to allow students to
participate and provide academic records.

2. Recruitment of Participants:

o Students will be informed about the purpose and procedure of the study. Participation will be
voluntary, and students will be assured of confidentiality and anonymity. Informed consent forms
will be distributed to the students and their parents (if necessary), outlining the objectives and scope
of the study.

3. Administration of Questionnaires:

o The Reading Habits Questionnaire and Self-Concept Scale will be administered during school hours
in a controlled environment to minimize distractions. Students will be given sufficient time to
complete the questionnaires, and assistance will be provided if they need clarification on any
questions.

4. Collection of Academic Achievement Data:

o Students' academic records will be obtained from the school administration. Only the English

language grades from the previous academic year will be considered for the study.
5. Follow-Up:

o A follow-up will be conducted to ensure that all participants complete the necessary questionnaires

and that their academic records are up to date.

6. Data Analysis

The data collected will be analyzed using appropriate statistical techniques to examine the relationships between
reading habits, self-concept, and academic achievement. The analysis will be conducted in the following steps:

1. Descriptive Statistics:

o Descriptive statistics will be used to summarize the demographic characteristics of the sample,
including the distribution of high and low academic achievers, as well as their reading habits and
self-concept scores. This will provide an overview of the data before performing inferential analysis.

2. Inferential Statistics:

o Independent t-tests: To compare the English reading habits and self-concept scores between high
and low academic achievers.

o Pearson Correlation: To examine the strength and direction of the relationship between students’
reading habits and self-concept within each group (high and low achievers).

o Regression Analysis: To assess whether reading habits predict self-concept, controlling for
academic achievement.

3. Comparative Analysis:

o A comparative analysis will be conducted to identify significant differences between high and low
achievers in terms of their reading habits and self-concept. This will help determine whether English
reading habits have a more pronounced effect on the self-concept of high achievers compared to low
achievers.
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7. Ethical Considerations

Ethical considerations will be a priority throughout the study. The following steps will be taken to ensure the ethical
integrity of the research:

e Informed Consent: Students and their parents (if applicable) will be informed about the purpose of the
study, the voluntary nature of participation, and their right to withdraw at any time without penalty. Written
consent will be obtained from all participants.

o Confidentiality: Participants' personal information and responses will be kept confidential. Data will be
anonymized and stored securely to protect privacy.

e No Harm: The study will not involve any procedures that could harm or distress the students. The
questionnaires will be designed to be non-invasive and will be completed in a comfortable environment.

8. Limitations

While this study provides valuable insights into the relationship between English language reading habits and self-
concept, there are some limitations:

o Self-Report Bias: The reliance on self-report questionnaires may lead to biases in responses, as students
might overestimate or underestimate their reading habits or self-concept.

e Cross-Sectional Design: The study uses a cross-sectional design, meaning data will be collected at one
point in time. This limits the ability to make causal inferences between the variables.

e Generalizability: The findings of the study may be limited to the specific context of Jamshedpur, and the
results may not be applicable to other regions with different educational and socio-economic conditions.

This research methodology is designed to systematically investigate the relationship between English language
reading habits and self-concept among high and low academic achievers in Jamshedpur. By using a stratified
sampling technique, validated scales, and appropriate statistical analysis, this study aims to provide valuable
insights into how reading habits influence students' self-perception and academic success. The findings will
contribute to a deeper understanding of how educational practices can be enhanced to foster positive reading habits
and improve students' self-concept, ultimately leading to better academic outcomes.

4. Results and Discussion

This section presents the findings from the data collection and provides an in-depth interpretation of the results. The
analysis compares the reading habits and self-concept between high and low academic achievers and discusses how
these results align with or contradict previous research. It also explores the implications for academic achievement,
English language learning, and self-concept development. Finally, the limitations of the study are addressed,
followed by suggestions for further research.

1. Results

The data collected from 200 students in Jamshedpur (100 high academic achievers and 100 low academic
achievers) were analyzed using descriptive statistics, independent t-tests, Pearson correlation, and regression
analysis. The results are presented below:

Demographic Characteristics:

e The sample consisted of 100 high academic achievers (Group A) and 100 low academic achievers (Group
B), with equal representation of both male and female students. The students in both groups were within the
age range of 14 to 16 years, and their academic performance was categorized based on their grades in
English language subjects from the previous academic year.
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Reading Habits:

High academic achievers (Group A) reported significantly higher levels of engagement in English language
reading compared to low academic achievers (Group B). The results from the Reading Habits Questionnaire
showed that 80% of high achievers read English texts daily or several times a week, whereas only 40% of
low achievers reported similar reading frequencies.

High achievers reported reading a variety of English texts, including novels, academic journals, and
newspapers, whereas low achievers primarily read basic English texts, such as textbooks and simple stories.
The frequency of reading in Group A was positively correlated with the complexity and diversity of reading
materials.

A significant difference was found in the attitude towards reading between the two groups. High achievers
expressed a more positive attitude toward English reading (M = 4.2, SD = 0.7), while low achievers had a
neutral to negative attitude (M = 2.8, SD = 1.1).

Self-Concept:

In terms of self-concept, high academic achievers reported a higher level of academic self-concept
compared to low academic achievers. The Self-Concept Scale indicated that high achievers had more
positive perceptions of their abilities in English language learning (M = 4.4, SD = 0.6), while low achievers
had lower self-concept scores (M = 3.1, SD = 1.0).

A Pearson correlation analysis revealed a moderate positive correlation (r = 0.55) between reading habits
and self-concept among high achievers, indicating that more frequent and diverse English reading habits
were associated with a more positive self-concept. In contrast, the correlation between reading habits and
self-concept was weaker in low achievers (r = 0.32), suggesting that other factors might contribute to their
self-concept, beyond reading habits.

Regression Analysis:

Regression analysis revealed that reading habits predicted self-concept for high academic achievers (f =
0.45, p < 0.05), suggesting that reading habits are a significant factor influencing their self-perception.
However, for low academic achievers, the predictive power of reading habits on self-concept was lower (B =
0.18, p > 0.05), implying that reading habits alone may not be a strong predictor of self-concept in this

group.

2. Discussion

The results of this study reveal several important findings regarding the relationship between English language
reading habits and self-concept among high and low academic achievers in Jamshedpur.

Reading Habits and Academic Achievement:

The significant differences in reading habits between high and low academic achievers align with previous
research, which suggests that higher academic achievers tend to have better study habits, including regular
reading in the target language (Krashen, 2004). High achievers not only read more frequently but also
engage with a wider range of texts, which can enhance their vocabulary, comprehension, and critical
thinking skills, all of which contribute to academic success.

The low academic achievers, on the other hand, displayed less frequent reading habits and a preference for
simpler texts, which may limit their exposure to more complex language structures and academic content.
This finding is consistent with previous studies that have found a correlation between reading habits and
academic performance (Guthrie & Wigfield, 2000).
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Self-Concept and Academic Achievement:

e The higher self-concept reported by high academic achievers is consistent with literature suggesting that
students who perform well academically often have a more positive self-concept (Marsh, 1992). These
students tend to view themselves as capable learners, which boosts their motivation to engage with
academic tasks, including reading.

e In contrast, low academic achievers exhibited a lower self-concept, which is consistent with the work of
Schunk (1991), who argued that students with low academic achievement often struggle with feelings of
inadequacy, which can negatively impact their motivation and academic performance. The lower self-
concept scores in low achievers might also reflect a lack of confidence in their abilities, further contributing
to their academic challenges.

Correlation between Reading Habits and Self-Concept:

e The positive correlation between reading habits and self-concept in high achievers suggests that frequent
and varied reading not only contributes to academic performance but also positively influences how students
perceive their abilities. As high achievers read more, they likely gain a greater sense of competence in the
English language, reinforcing their academic self-concept.

o The weaker correlation in low achievers suggests that their self-concept may be influenced by factors other
than reading habits, such as family support, socio-economic status, or previous academic experiences. This
highlights the importance of considering multiple factors when evaluating the self-concept of low academic
achievers.

Implications for Academic Achievement and English Language Learning:

« The findings of this study suggest that fostering positive reading habits can be a powerful tool for improving
academic achievement and self-concept, particularly in English language learning. Encouraging students to
read more regularly and diversely can enhance their language skills, boost their self-esteem, and ultimately
improve their academic performance.

o For low academic achievers, interventions may need to go beyond encouraging reading and address other
factors that contribute to their low self-concept. This could include providing additional academic support,
enhancing family involvement, and promoting a growth mindset.

3. Limitations
While this study provides valuable insights, there are several limitations to consider:

1. Sample Size and Representation:

o The sample size, although adequate for statistical analysis, is limited to secondary school students in
Jamshedpur, which may not be representative of students from other regions or educational contexts.
As such, the findings may not be generalizable to a broader population.

2. Regional Bias:

o Jamshedpur has a unique socio-economic and cultural context that may influence students' reading
habits and self-concept. Students from other regions, especially rural or underprivileged areas, may
exhibit different patterns of reading habits and self-concept development.

3. Measurement Inaccuracies:

o The study relies on self-report questionnaires, which may be subject to biases such as social
desirability or inaccurate self-assessment. Students might overstate or understate their reading habits
or self-concept, potentially skewing the results.

4. Cross-Sectional Design:

o Since this study uses a cross-sectional design, it cannot establish causal relationships between
reading habits and self-concept. Future research using longitudinal designs would be needed to
assess the causal direction of these relationships over time.
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4. Suggestions for Further Research

Based on the findings and limitations of this study, several areas for future research are suggested:

1. Longitudinal Studies:

o Longitudinal studies could provide more insight into how reading habits influence self-concept over
time. Tracking students’ progress over a longer period would allow researchers to observe the long-
term effects of reading habits on academic performance and self-perception.

2. Exploration of Additional Variables:

o Future studies could explore other variables that may influence the relationship between reading
habits and self-concept, such as socio-economic status, parental involvement, and motivational
factors. These variables could provide a more comprehensive understanding of the factors affecting
students’ academic success.

3. Comparative Studies Across Regions:

o Comparative studies across different regions or countries could examine whether the patterns
observed in Jamshedpur hold true in other educational contexts. This would help to assess the
generalizability of the findings and identify region-specific factors influencing reading habits and
self-concept.

4. Intervention Studies:

o Future research could include intervention studies designed to improve reading habits and self-
concept, particularly among low achievers. By implementing reading programs or workshops,
researchers could assess the effectiveness of such interventions in enhancing students' self-concept
and academic performance.

This study provides valuable insights into the relationship between English language reading habits and self-
concept among high and low academic achievers in Jamshedpur. The findings suggest that reading habits are
positively associated with self-concept, particularly for high achievers, and that fostering regular and diverse
reading can enhance students’ academic self-perception and performance. However, for low achievers, other factors
beyond reading habits may play a significant role in shaping self-concept. Future research should address the
limitations of this study and explore additional variables to provide a more comprehensive understanding of the
factors affecting students' academic success and self-concept development.

5. Conclusion

This section summarizes the key findings of the study, discusses the practical implications for educators, school
administrators, and policymakers, and offers recommendations aimed at improving reading habits and self-concept
among students, especially low academic achievers in Jamshedpur.

1. Summary of Key Findings

This study aimed to explore the relationship between English language reading habits and self-concept among high
and low academic achievers in Jamshedpur. The key findings can be summarized as follows:

1. Reading Habits:

o High academic achievers demonstrated significantly better English language reading habits than low
academic achievers. They read more frequently, with 80% reporting daily or weekly reading,
compared to only 40% of low achievers.

o High achievers engaged with a wide range of reading materials, such as novels, academic journals,
and newspapers, while low achievers mainly read textbooks or basic stories.

o The overall attitude toward reading was significantly more positive among high achievers,
suggesting a greater intrinsic motivation to read and engage with English language texts.

2. Self-Concept:

o High academic achievers reported higher self-concept scores, particularly in their academic abilities

related to English language learning, with a more positive self-perception of their capabilities.
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o Low academic achievers had a lower self-concept, which aligned with their struggles in academic
performance and language learning. Their self-concept scores indicated less confidence in their
abilities.

3. Correlation between Reading Habits and Self-Concept:

4.

o A moderate positive correlation was found between reading habits and self-concept among high
achievers. The frequency and diversity of reading positively influenced their self-perception and
academic performance.

o The correlation was weaker for low achievers, suggesting that factors other than reading habits (e.g.,
socio-economic status, family support) might influence their self-concept more significantly.

Regression Analysis:

o Regression analysis showed that reading habits were a significant predictor of self-concept for high
achievers. However, the predictive relationship was weaker for low achievers, indicating that while
reading habits contribute to self-concept, other factors also play a role in shaping the self-concept of
low achievers.

In conclusion, the study supported the hypothesis that high academic achievers have better English language
reading habits and a more positive self-concept than low academic achievers. The relationship between reading
habits and self-concept was particularly strong for high achievers, suggesting that fostering better reading habits
could enhance both academic achievement and self-concept.

2. Implications

The findings of this study have significant implications for educators, school administrators, and policymakers,
especially in the context of Jamshedpur. Below are some of the practical implications:

For Educators:

Encouraging Regular Reading: Teachers can play a crucial role in fostering good reading habits among
students. Encouraging students to read regularly, both inside and outside the classroom, is important for
improving their language skills and self-concept. High academic achievers demonstrated the positive impact
of frequent reading, and educators should leverage this knowledge to motivate low achievers to engage
more with English texts.

Incorporating Diverse Reading Materials: The study found that high achievers engaged with a variety of
English materials. Educators should introduce diverse reading materials (e.g., novels, magazines,
newspapers, academic articles) to students. By offering different genres and topics, teachers can make
reading more engaging and stimulate a broader interest in the English language.

Fostering a Positive Reading Environment: Teachers should create a classroom environment where
reading is not just a task, but an enjoyable activity. Encouraging independent reading, group discussions,
and book reviews can promote positive attitudes toward reading and boost students' self-concept.

For School Administrators:

Developing Reading Programs: Schools should implement reading programs that encourage students,
particularly low achievers, to engage in more reading activities. These programs can include book clubs,
reading challenges, and after-school reading sessions to provide additional reading opportunities outside of
the traditional curriculum.

Personalized Academic Support: Since the study revealed that low academic achievers showed weaker
self-concept and reading habits, schools should consider providing personalized academic support. This
could involve additional tutoring, mentoring programs, or workshops that focus on developing both
academic skills and self-confidence.

Promoting Positive Self-Concept: School administrators should focus on creating an environment that
fosters positive self-concept among all students. This can be achieved by encouraging achievement, offering
constructive feedback, and recognizing the efforts of students. It is essential to help students, especially low
achievers, develop a positive perception of their academic abilities.
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For Policymakers:

Educational Reforms to Promote Reading: Policymakers should consider reforms that promote reading at
the national or regional level. Policies could include increasing access to English reading materials in
schools, libraries, and digital platforms. Schools should be equipped with a variety of resources that
encourage reading beyond textbooks.

Incorporating Self-Concept Development in Curriculum: It is important for policymakers to consider
self-concept development as an integral part of the curriculum. Programs that build confidence and self-
esteem should be incorporated into educational frameworks, particularly for students at risk of low
achievement.

Supporting Teacher Training: Teachers need ongoing professional development in strategies to encourage
reading and foster positive self-concept in students. Policymakers should invest in teacher training programs
that emphasize the importance of reading habits and the role of self-concept in academic achievement.

3. Recommendations

Based on the findings and implications of this study, the following recommendations are made for improving
reading habits and self-concept, particularly among low academic achievers:

1. Promoting a Growth Mindset:

Educators should foster a growth mindset in students, particularly low achievers. This involves teaching
students that intelligence and abilities can be developed through effort and persistence. A growth mindset
has been shown to positively impact both academic performance and self-concept. Teachers can encourage
this by providing praise for effort rather than innate ability, helping students understand that their reading
skills can improve over time with practice.

2. Targeted Reading Programs for Low Achievers:

Schools should design reading programs specifically tailored for low academic achievers. These programs
should aim to gradually increase students' reading frequency and complexity. For instance, starting with
short stories or easy-to-read texts and progressively introducing more challenging materials will help build
students’ reading confidence and motivate them to read more regularly.

Peer tutoring programs could also be effective, where high achievers help low achievers with reading and
comprehension. This approach not only improves reading habits but also fosters positive social interactions
and boosts the self-concept of low achievers.

3. Enhancing Parental Involvement:

Parental support is crucial in shaping students’ reading habits and self-concept. Schools should engage
parents by providing them with resources and guidance on how to support their children’s reading at home.
This could involve organizing workshops or sending home reading suggestions, ensuring that parents are
actively involved in encouraging their children to read more.

Parents can also help foster a positive self-concept by praising their children's efforts, setting realistic
expectations, and encouraging them to take pride in their academic achievements, no matter how small.

4. Regular Feedback and Encouragement:

Teachers should provide regular feedback on students' progress in reading. This feedback should be
constructive, highlighting strengths and offering suggestions for improvement. Positive reinforcement can
motivate students, especially low achievers, to continue reading and working on their academic skills.
Encouraging self-reflection through journals or discussions about reading can also help students build their
self-concept. When students reflect on their growth, they are more likely to recognize their progress,
reinforcing their academic confidence.

JETIR2503972 | Journal of Emerging Technologies and Innovative Research (JETIR) www.jetir.org \ j592


http://www.jetir.org/

© 2025 JETIR March 2025, Volume 12, Issue 3 www.jetir.org (ISSN-2349-5162)
5. Diversifying Learning Strategies:

e Teachers should adopt a variety of teaching strategies that cater to different learning styles. This can include
using multimedia resources, group activities, and interactive lessons that make reading more engaging.
Additionally, incorporating technology, such as digital books or educational apps, can provide students with
different ways to engage with reading materials.

o Collaborative learning environments, where students share their insights and discuss what they have read,
can further enhance both reading habits and self-concept. When students see their ideas valued in a group
setting, it can reinforce their academic self-concept.

6. Creating a Reading-Centric School Culture:

e Schools should aim to create a reading-centric culture by regularly celebrating reading achievements. This
could involve holding reading contests, organizing author visits, and setting up reading corners in
classrooms or libraries. When students see that reading is valued, they are more likely to develop positive
reading habits and, by extension, improve their self-concept.

7. Encouraging Extracurricular Activities:

e Engaging students in extracurricular activities such as book clubs, debate clubs, or writing workshops can
provide additional opportunities for students to improve their reading skills and self-concept. These
activities offer a platform for students to showcase their talents, which boosts self-esteem and reinforces the
importance of reading in academic success.

Conclusion

In conclusion, this study highlights the significant relationship between English language reading habits and self-
concept, particularly among high and low academic achievers in Jamshedpur. High academic achievers exhibited
better reading habits and a more positive self-concept, while low achievers showed weaker reading habits and a
more negative self-concept. The findings have important implications for educators, school administrators, and
policymakers, emphasizing the need to foster positive reading habits and support the development of self-concept
among students. By implementing targeted interventions, personalized support, and promoting a growth mindset,
educational stakeholders can enhance students' academic performance, self-esteem, and overall well-being.
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