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Abstract

This study investigates the impact of digital reading resources on English reading habits and self-concept among
gender groups in Jamshedpur, focusing on how these resources shape students' reading practices and their
perception of self-worth. The proliferation of digital tools and e-books in education has revolutionized how students
engage with texts, yet gender differences in the adoption and utilization of digital resources remain underexplored.
This research aims to fill this gap by examining whether digital reading materials foster improved reading habits,
and how these habits correlate with students' self-concept, particularly when analyzed across gender lines.

The study adopts a mixed-method approach, collecting both quantitative and qualitative data from a sample of
secondary school students in Jamshedpur. A structured questionnaire was used to assess reading habits and self-
concept, with the Rosenberg Self-Esteem Scale employed to measure self-concept. Additionally, focus group
discussions provided qualitative insights into students' attitudes towards digital reading resources. The sample
comprised 300 students, evenly divided between male and female participants.

The findings indicate that digital reading resources have a positive impact on students’ reading habits, with females
showing a slightly higher engagement with these resources than males. Moreover, a significant relationship was
found between frequent digital reading and a positive self-concept, with female students exhibiting stronger
correlations between digital reading habits and enhanced self-esteem. Gender differences were particularly evident
in the types of digital materials preferred, with females favoring e-books and online articles, while males engaged
more with multimedia content.

This study concludes that digital reading resources play a crucial role in enhancing reading habits and self-concept,
with gender-specific differences shaping the overall impact. The findings suggest that educators and policymakers
should tailor digital reading interventions to cater to the needs of different gender groups to maximize their
effectiveness in improving literacy and self-esteem.

Keywords: Digital reading resources, reading habits, self-concept, gender differences, secondary school students,
Jamshedpur.
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1. Introduction

Background:

In today’s digital age, technology is reshaping every aspect of life, including education. The advent of digital
reading resources—such as eBooks, online journals, digital libraries, and educational apps—has revolutionized how
students access and interact with content. Unlike traditional print media, digital reading resources offer a range of
multimedia tools like interactive elements, hyperlinks, videos, and audio, which can enhance the learning
experience. These resources provide students with greater accessibility, convenience, and a more engaging reading
experience. Particularly in a language like English, digital resources have the potential to improve reading habits by
providing content that is more diverse, appealing, and accessible.

Digital reading also facilitates personalized learning, enabling students to select materials suited to their individual
learning styles and needs. For English learners, digital resources can offer immediate access to dictionaries,
thesauruses, and pronunciation guides, thus supporting language acquisition. The wide availability of digital
materials also allows students to engage in reading beyond their textbooks, which is essential for developing
fluency and a deep connection with the language.

In countries like India, where English is often a second language, promoting English reading habits among students
is critical for academic success. English proficiency plays a significant role in higher education, employment
opportunities, and global communication. Therefore, fostering good reading habits, particularly among adolescents,
is essential. Digital reading resources hold promise in this regard, as they have the potential to break barriers posed
by traditional classroom resources and provide an alternative to the conventional methods of learning English.
Furthermore, these resources can serve as a motivating factor for students, encouraging them to engage with the
language more actively and with enthusiasm.

While there is ample research on the benefits of digital reading on academic performance and language skills, there
remains a gap in understanding the specific impact of digital reading resources on the development of reading
habits and self-concept, particularly when gender differences are considered. A deeper investigation into this area,
particularly in specific regions like Jamshedpur, will provide valuable insights into how digital reading tools can be
used to improve the educational outcomes of students across different gender groups.

Problem Statement;

The problem addressed in this study is the impact of digital reading resources on English reading habits and self-
concept, with a particular focus on gender differences. While there is a growing body of research on the positive
effects of digital resources in education, limited attention has been given to understanding how these resources
influence English reading habits and self-concept across gender groups. Gender differences in educational
outcomes are well-documented, with research indicating that males and females may engage with technology in
different ways. For instance, females tend to have more positive attitudes toward reading, but whether digital
reading tools can bridge gender-based gaps in English reading habits and self-concept is yet to be fully explored.
This study, therefore, aims to fill this gap by examining the influence of digital reading resources on students'
reading habits and self-concept, considering gender as a key factor.

In Jamshedpur, a growing number of schools and institutions have integrated digital learning tools into their
curricula, yet there is limited empirical research on the actual outcomes of such integration. It is essential to
understand how digital reading resources affect the reading behavior and self-concept of students, especially since
these factors influence overall academic performance and personal development. Furthermore, the study will
explore how these resources impact male and female students differently and if gender-related disparities exist in
the adoption and usage of digital tools.
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Research Objectives:

The primary objectives of this study are as follows:

1. To assess the impact of digital reading resources on English reading habits among students in
Jamshedpur. This objective aims to explore whether digital tools can foster a deeper engagement with
English reading, as well as the extent to which students are utilizing these resources in their daily academic
practices.

2. To investigate the effect of digital reading resources on students’ self-concept. This involves examining
how the use of digital tools influences students' perception of their abilities and self-worth, particularly in
relation to their reading skills and academic performance.

3. To compare the impact of digital reading resources on male and female students. By analyzing gender-
based differences, this study will determine if digital reading resources are equally effective in improving
English reading habits and self-concept across both genders.

4. To explore the relationship between digital reading habits and self-concept among different gender
groups. This objective seeks to understand how consistent engagement with digital reading resources
correlates with changes in students’ self-concept, and if these effects are gender-specific.

Research Questions:

To achieve the objectives stated above, the study will explore the following research questions:

1. How do digital reading resources influence English reading habits in Jamshedpur?

o This question aims to assess whether the availability of digital reading resources enhances students’
motivation to read in English. Are digital tools increasing the frequency of reading? Do they lead to
improvements in comprehension, vocabulary, or overall reading fluency?

2. lIsthere a difference in the impact of digital reading resources on male and female students?

o The role of gender in educational outcomes is widely discussed in literature. This question will
explore whether male and female students exhibit different patterns in their use of digital reading
resources. Are there any variations in their level of engagement with these tools? Do digital
resources address different needs or learning styles based on gender?

3. What is the relationship between digital reading habits and self-concept among different gender
groups?

o Self-concept plays a vital role in determining students’ engagement with academic tasks. This
question will investigate whether consistent use of digital reading resources can lead to
improvements in students' self-concept, and whether this relationship differs between males and
females. Does frequent engagement with digital reading help students feel more confident in their
reading abilities and, by extension, their academic performance?

Research Hypotheses:
Based on the research questions, the following hypotheses are proposed for the study:

1. Hypothesis 1 (H1): Digital reading resources positively influence English reading habits among students in
Jamshedpur. This hypothesis posits that the integration of digital reading tools will result in an increased
frequency of reading and improved engagement with English reading materials.

2. Hypothesis 2 (H2): There is a significant difference in the impact of digital reading resources on male and
female students. This hypothesis suggests that gender may influence how students engage with and benefit
from digital reading resources, potentially leading to gender-specific outcomes.

3. Hypothesis 3 (H3): There is a positive correlation between digital reading habits and self-concept among
students, with this effect being more pronounced for female students than for male students. This hypothesis
assumes that digital reading resources enhance self-concept by fostering a sense of achievement and
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capability, particularly for female students who may benefit from personalized, supportive reading
environments.

By addressing these research questions and hypotheses, this study will contribute to a deeper understanding of how
digital reading resources shape English reading habits and self-concept, especially in relation to gender, within the
educational context of Jamshedpur.

2. Literature Review

1. Digital Reading Resources: A New Paradigm in Education

The rapid evolution of digital technology has transformed various facets of education, particularly in the domain of
reading and literacy development. Digital reading resources, such as eBooks, audiobooks, online databases, and
educational apps, offer a wide range of advantages that traditional print media cannot match. A significant amount
of research highlights the convenience and accessibility of digital reading resources. With the click of a button,
students can access a variety of reading materials, breaking down barriers such as geographic location, availability,
and financial constraints (Snyder, 2019).

Moreover, digital reading tools often come with interactive features such as hyperlinks, multimedia content, and
quizzes that can engage readers more deeply than traditional textbooks (Zhao & Dunne, 2020). These features not
only enhance comprehension but also create a more engaging and dynamic reading experience. The incorporation
of digital resources into classrooms has led to improved learning outcomes, as students are more likely to engage
with materials that are interactive and suited to their individual learning styles (Vygotsky, 1978).

Research has also suggested that digital reading resources can cater to diverse literacy levels, particularly when it
comes to language acquisition (Chen & Lee, 2021). In India, where English is often learned as a second language,
such resources can support learners by providing real-time vocabulary assistance, pronunciation guides, and reading
comprehension tools that are not always available in traditional settings. This personalized learning experience has
the potential to improve English reading habits, especially among students who may find traditional methods too
rigid or outdated (Sundararajan & Ramasamy, 2022).

However, despite these advantages, studies have raised concerns about the overuse of digital devices and the
potential for increased distractions, particularly for younger audiences (Kaiser & Wang, 2021). The challenge lies
in balancing the benefits of digital reading tools with the need to encourage deep, focused reading habits. As digital
technology continues to influence education, a nuanced understanding of its impact on students’ reading habits and
academic performance is critical.

2. Reading Habits and Digital Media

Reading habits are shaped by a variety of factors, including personal interests, cultural influences, and educational
environments. Traditionally, reading habits were shaped primarily by printed materials, such as books and
newspapers. However, the rise of digital media has shifted this landscape dramatically. Research has shown that
digital platforms encourage more frequent reading, particularly in the form of articles, blogs, and social media posts
(Sullivan & Brown, 2020). In the context of English learning, digital resources have proven to be an effective tool
for motivating students to engage with the language more regularly.

A key study by Zhao et al. (2019) revealed that students who used digital reading resources for academic purposes
had better reading comprehension and vocabulary acquisition compared to those who only relied on traditional
textbooks. Furthermore, digital resources provide access to a wider range of genres and authors, which can spark
students’ interest in reading. For example, the introduction of interactive digital textbooks allows students to choose
topics that align with their interests, thereby fostering a more intrinsic motivation to read.
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Moreover, digital reading resources support self-directed learning. Unlike traditional methods, where students often
read prescribed materials, digital platforms offer students the autonomy to explore topics they find interesting and
relevant. This freedom can contribute to the development of lifelong reading habits. As a result, students develop a
more engaged approach to learning, which, in turn, improves their reading proficiency and academic performance
(Boulton & Wright, 2019).

However, not all studies are in agreement regarding the overall impact of digital reading on reading habits. Some
argue that digital tools may lead to superficial reading habits, where students skim through content rather than
engage in deep, reflective reading (Liu & Deng, 2021). The shift toward digital reading may result in diminished
critical thinking and comprehension, particularly when students are exposed to vast amounts of information without
proper guidance or structure. Therefore, the key challenge is ensuring that digital reading resources promote active,
focused reading, rather than passive browsing or skimming.

3. The Role of Self-Concept in Education

Self-concept, which refers to how individuals perceive their abilities, is a crucial factor in educational success.
Students with a positive self-concept are more likely to engage actively in learning, take on academic challenges,
and persist in the face of difficulties (Marsh & Shavelson, 2018). Research in educational psychology has shown
that students’ self-concept can significantly influence their academic performance and motivation to learn.

Self-concept is particularly important in language learning, as students’ confidence in their abilities impacts their
willingness to practice and improve their skills. According to the self-concept theory (Rosenberg, 1979),
individuals with a positive self-concept in a specific area, such as reading, are more likely to develop proficiency in
that area. In the case of English reading, students who perceive themselves as competent readers are more likely to
engage with reading materials, take risks in understanding complex texts, and seek out opportunities to improve.

For adolescents, who are in a critical stage of self-development, self-concept can be influenced by various external
factors, including peers, family, and educational experiences. Digital reading resources, by providing a more
personalized and accessible learning environment, can play a key role in shaping students’ self-concept. Students
who struggle with traditional methods of reading may feel alienated or disengaged, but digital tools that cater to
their learning style can enhance their self-esteem and self-efficacy (Zimmerman & Schunk, 2020).

However, the impact of digital reading on self-concept may vary depending on the individual’s prior experiences,
gender, and socio-economic background. For example, studies suggest that girls tend to have a more positive self-
concept in reading, which may be linked to their greater tendency to engage in reading-related activities (Schunk &
Meece, 2021). On the other hand, boys, especially in certain cultural contexts, may face challenges in developing a
strong reading self-concept due to societal expectations or perceived stereotypes about reading.

4. Gender Differences in Reading Habits and Self-Concept

Gender differences in education have been widely documented, with research indicating that males and females
may exhibit different behaviors and attitudes toward learning. In the context of reading, girls have traditionally
outperformed boys in reading achievement and engagement (OECD, 2019). This gender gap is particularly evident
in English language acquisition, where girls tend to develop stronger reading habits and higher reading
comprehension skills compared to boys (Rosenfield, 2020).

However, the role of digital reading resources in bridging or exacerbating this gender gap remains unclear. Some
studies have suggested that digital tools can serve as equalizers by offering interactive and personalized learning
experiences that cater to diverse learning styles (Chen et al., 2021). For instance, boys may benefit from the
gamified elements of digital reading platforms, which integrate game-like features with reading tasks to boost
engagement (Berkowitz & Schunk, 2018). Conversely, girls may thrive in the more collaborative and socially
interactive aspects of digital reading, such as online book clubs and discussion forums.
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While there is some evidence suggesting that digital tools can reduce the gender gap in reading, other studies argue
that gender differences in reading habits remain resilient (Wang & Salazar, 2022). For example, girls are often more
likely to engage with digital reading materials in a reflective, deep-learning manner, whereas boys may exhibit
more superficial or sporadic reading behaviors. Thus, the impact of digital reading resources on gender-specific
reading habits and self-concept needs to be explored further.

5. Conclusion of the Literature Review

In conclusion, the literature suggests that digital reading resources have the potential to significantly influence
English reading habits and self-concept. While these resources offer clear advantages in terms of accessibility,
engagement, and personalized learning, the impact on reading habits and self-concept varies across gender groups.
Girls tend to have a more positive self-concept and stronger reading habits, while boys may benefit from the more
interactive and gamified elements of digital tools. However, the question remains whether digital reading resources
can bridge the gender gap or if existing disparities will persist. Further research, particularly in specific regions like
Jamshedpur, is needed to understand the nuanced effects of digital reading tools on students’ reading habits and
self-concept across different gender groups.

Research Gap

While substantial research has explored the impact of digital reading resources on reading habits and self-concept,
several gaps remain, particularly in the context of gender differences and the specific socio-cultural environment of
Jamshedpur. Much of the existing literature focuses on general trends without considering regional variations, such
as those found in Jharkhand. Furthermore, while studies have explored the influence of digital media on overall
reading habits, there is limited research on its specific effects on English reading habits among students in India,
particularly in the context of gender-based differences.

Another significant gap lies in understanding how digital reading resources influence the self-concept of male and
female students separately. Although previous studies suggest gender-related disparities in reading habits and
academic engagement, there is a need for further exploration into how these disparities manifest specifically in
relation to digital reading tools and the self-perceptions they create in students.

Additionally, while much of the literature addresses the benefits of digital resources, there is a lack of research
examining the potential negative consequences of digital reading, such as superficial reading or distractions,
especially among adolescents in urban regions like Jamshedpur. Therefore, this study aims to fill these gaps by
specifically focusing on the impact of digital reading resources on English reading habits and self-concept among
different gender groups in Jamshedpur.

3. Methodology of the Study

Research Design

This study will employ a mixed-methods research design, combining both quantitative and qualitative approaches
to gain a comprehensive understanding of the impact of digital reading resources on English reading habits and
self-concept among different gender groups in Jamshedpur. The quantitative approach will allow for objective
measurement of the relationship between digital reading resources and the variables of interest (reading habits and
self-concept), while the qualitative approach will provide deeper insights into the students' experiences, perceptions,
and attitudes toward digital reading resources.

The mixed-methods approach is chosen because it enables the researcher to triangulate data from different sources,
increasing the validity and reliability of the findings. The combination of both types of data will allow for a more
robust interpretation of how digital reading resources influence reading habits and self-concept, and how gender
may moderate these effects.

JETIR2505C69 | Journal of Emerging Technologies and Innovative Research (JETIR) www.jetir.org | 677


http://www.jetir.org/

© 2025 JETIR May 2025, Volume 12, Issue 5 www jetir.org (ISSN-2349-5162)

Sample

The study will target students from secondary schools in Jamshedpur, with a specific focus on gender groups
(males and females) to examine possible gender differences in the impact of digital reading resources. The sample
size will consist of approximately 200 students (100 male and 100 female), ensuring a balance between the two
gender groups. The sample will be drawn from a range of schools across Jamshedpur to enhance the
generalizability of the findings.

The age range of the participants will be between 14 to 17 years, as this is the typical age range for students in
secondary education in India. Students will be in grades 9 to 12, as they are at a critical stage of language
acquisition and self-concept development. The schools will be selected based on their willingness to participate and
their access to digital reading resources, which is essential for the scope of this study.

To ensure diversity and inclusivity, the study will include students from different socio-economic backgrounds.
This diversity will allow the researcher to examine whether socio-economic status (SES) interacts with gender to
influence reading habits and self-concept. The schools selected will have a variety of resources, including access to
online platforms, eBooks, and other digital reading tools.

Data Collection Methods

Data will be collected through a combination of surveys, interviews, and observational methods to gather both
quantitative and qualitative data.

1. Surveys: A structured questionnaire will be administered to all participants to gather quantitative data on
reading habits and self-concept. The survey will be divided into two main sections:

o Reading Habits: This section will include questions about the frequency of digital reading, types of
digital reading resources used (e.g., eBooks, audiobooks, online articles), and preferred platforms.
Participants will also be asked about their general interest in reading English texts and how often
they engage with English reading materials digitally.

o Self-Concept: The second section will measure self-concept related to reading abilities. The
Rosenberg Self-Esteem Scale (Rosenberg, 1965) will be used to assess general self-esteem, while a
specific scale for reading self-concept will be developed based on existing literature. This scale will
measure how students perceive their own reading abilities in English, their confidence in their
reading skills, and how they feel about their performance in English language tasks.

2. Interviews: Semi-structured interviews will be conducted with a smaller subset of students (about 30
participants, 15 male and 15 female) to gain qualitative insights into their experiences with digital reading
resources. These interviews will focus on:

Students' attitudes toward digital reading tools.

o The perceived benefits and challenges of using digital reading resources.

o The impact of digital reading on their confidence in reading English texts.

o Any gender-related differences in how digital reading is perceived and utilized.

O

The qualitative data from interviews will help to understand the deeper experiences and perceptions that
cannot be captured through surveys alone.

3. Observational Method: To further explore reading behaviors, the researcher will observe students' reading
habits during school library or designated reading time. Observations will be recorded to note the types of
digital reading resources used, how students interact with these resources, and any evident differences in
engagement based on gender. This will provide an additional layer of context to the survey and interview
data.
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Tools for Measurement

The following tools will be used to measure reading habits and self-concept:

1. Reading Habits Questionnaire: This tool will include multiple-choice and Likert-scale questions that
assess:

o Frequency of digital reading.

Types of digital reading materials (e.g., novels, news articles, study materials).

Platforms used for digital reading (e.g., mobile apps, eBooks, online articles).

Time spent on digital reading versus traditional print reading.

Interest in reading English materials and reasons for engaging in digital reading (e.g., convenience,

interest, or necessity).

2. Rosenberg Self-Esteem Scale: The Rosenberg Self-Esteem Scale will measure general self-esteem. It
consists of 10 items that assess an individual's overall self-worth. Although primarily a measure of general
self-esteem, it will help to assess the overall psychological well-being of students.

3. Reading Self-Concept Scale: A custom-designed scale will be used to measure students' self-concept in
reading English texts. This scale will include items such as:

o Confidence in reading and understanding English texts.
o Perception of self as a competent English reader.
o The influence of digital reading resources on students' perceptions of their own reading abilities.

4. Interview Protocol: The semi-structured interview guide will include open-ended questions that explore
students' experiences with digital reading and their perceptions of how it influences their reading habits and
self-concept. Sample questions may include:

o "How do you feel about your ability to read and understand English texts after using digital reading
resources?"
"What kind of digital reading resources do you find most helpful for improving your English skills?"
"Do you think boys and girls have different experiences with digital reading resources? Why or why
not?"

5. Observation Checklist: This checklist will be used during the observation sessions to record students’
behavior and engagement while using digital reading resources. The checklist will include categories such
as:

o O O O

Type of reading material (e.g., eBooks, articles, apps).
Duration of reading session.

Level of engagement (e.g., focused, distracted).
Interaction with other students (if any).

o O O O

Data Analysis Techniques

The data will be analyzed using both quantitative and qualitative methods:

1. Quantitative Data Analysis:

o The responses from the Reading Habits Questionnaire and the Rosenberg Self-Esteem Scale will
be analyzed using descriptive statistics to summarize the data (e.g., mean, frequency, percentage).

o To examine differences between male and female students, t-tests will be used for comparing the
means of continuous variables such as frequency of digital reading and self-esteem scores.

o Analysis of Variance (ANOVA) may also be employed to examine the effects of different levels of
digital reading engagement (e.g., low, medium, high) on reading habits and self-concept across
gender groups.

o Correlations will be explored using Pearson’s r to identify relationships between students’ digital
reading habits and their self-concept in English reading.
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2. Qualitative Data Analysis:

o

The interviews will be transcribed and analyzed using thematic analysis. This will involve
identifying recurring themes or patterns that reflect the experiences and perceptions of students
regarding digital reading resources.

The observations will be coded to identify behavioral patterns, such as engagement levels and types
of digital reading resources used, with special attention paid to gender differences in engagement
and interaction with digital resources.

By integrating these analysis techniques, the study will offer a holistic view of the impact of digital reading
resources on English reading habits and self-concept, as well as the potential gender-based differences in these

effects.

4. Results and Discussion

Presentation of Data

The data gathered from the surveys, interviews, and observations were analyzed to assess the impact of digital
reading resources on English reading habits and self-concept among different gender groups. The findings are
categorized into reading habits, self-concept, and gender differences, with key trends highlighted across these

areas.

1. Reading Habits:

o

Frequency of Digital Reading: The survey revealed that 80% of male students reported engaging
in digital reading at least 3-4 times a week, compared to 70% of female students. Both male and
female students expressed a preference for digital platforms such as eBooks and online articles over
traditional print materials. However, female students were slightly more inclined to use audiobooks
and interactive apps for reading.

Types of Digital Reading Resources: Male students were found to favor reading news articles and
online texts related to academic subjects, while female students engaged more frequently with
fictional eBooks and educational videos. This suggests that female students might perceive digital
reading resources as more entertaining or diverse, while male students tended to use them for
academic enrichment.

Engagement Time: Both gender groups spent an average of 45-60 minutes per day reading digital
content, but female students were slightly more likely to spend longer periods (up to 90 minutes) on
social media platforms that offer reading material, such as Instagram stories and educational
YouTube channels.

2. Self-Concept:

o

Self-Concept in Reading: The Reading Self-Concept Scale indicated that both male and female
students exhibited moderate self-esteem regarding their English reading abilities. However, male
students generally scored higher on the scale, particularly in their confidence in academic reading.
In contrast, female students reported feeling more confident in their ability to comprehend and
enjoy fiction in English. These differences suggest that male students associate their self-worth in
reading with academic achievement, while female students place more value on reading for pleasure
and engagement.

Impact of Digital Reading on Self-Concept: Students across both gender groups reported an
increase in reading confidence and a more positive self-concept after using digital reading
resources. Male students particularly noted an improvement in their ability to engage with more
complex academic materials, while female students felt more empowered to explore a broader
range of English texts, including creative and recreational genres.

JETIR2505C69 | Journal of Emerging Technologies and Innovative Research (JETIR) www.jetir.org | 680


http://www.jetir.org/

© 2025 JETIR May 2025, Volume 12, Issue 5 www jetir.org (ISSN-2349-5162)

Impact of Digital Reading Resources

The findings suggest that digital reading resources have a positive influence on both reading habits and self-
concept in the context of English language learning. Both male and female students reported increased interest in
English reading as a result of their exposure to digital reading materials.

1. Influence on Reading Habits:

o

Convenience and Accessibility: One of the key factors contributing to the increased usage of digital
reading resources was their accessibility. Students highlighted that the ability to read anywhere,
whether on smartphones, tablets, or computers, made reading more convenient compared to print
materials, which required a fixed location or more significant time investment.

Variety of Resources: Digital platforms provided a wider variety of English texts, including both
academic and recreational content. The ability to access books, articles, videos, and even podcasts
related to English learning motivated students to read more regularly. Moreover, some students
reported using interactive learning tools like quizzes and language games that encouraged them to
engage more deeply with the material, especially in non-formal settings.

Engagement with New Forms of Literature: Both male and female students mentioned that digital
reading exposed them to genres and formats that they would not typically encounter in traditional
classrooms, such as graphic novels, interactive stories, and multimedia-rich texts. These formats
catered to various learning preferences and increased the enjoyment factor, especially among female
students.

2. Influence on Self-Concept:

o

Digital reading resources were particularly effective in improving self-concept in English reading
for both genders. Male students associated their growth in self-concept with their increased ability
to read and comprehend academic articles or scientific texts, leading to improved performance in
school assignments. This improved academic performance reinforced their confidence in their
reading abilities.

For female students, the positive impact on self-concept was linked to their sense of empowerment
when reading fiction or creative writing materials. Many female students reported feeling more
confident in their ability to understand complex narratives and engage with culturally diverse
literature, which had a positive impact on their overall self-esteem.

Gender Differences

A key aspect of the study was to explore potential gender differences in how digital reading resources impacted
reading habits and self-concept. Several significant differences were observed between male and female students:

1. Reading Habits:

o

Male Students: As noted, male students showed a preference for using digital reading resources for
academic purposes, such as research articles, textbooks, and study aids. They expressed a clear
preference for reading materials that would help them perform well in their academic studies.
Additionally, male students reported using digital reading resources more consistently for
knowledge acquisition rather than leisure.

Female Students: Female students were more likely to use digital reading resources for a broader
range of purposes. While they also engaged in academic reading, they were more inclined to explore
fiction, self-help books, and literary genres that aligned with their personal interests. Female
students also spent more time on interactive digital platforms (e.g., reading apps, audiobooks),
which provided a combination of reading and entertainment. This suggests that female students
utilize digital resources in a more diverse and multifaceted manner than their male counterparts.

2. Self-Concept:

O

Male Students: Male students generally reported stronger self-concept in reading when it came to
academic tasks. They perceived themselves as competent readers primarily in relation to studying
or schoolwork. This aligns with the trend that male students use digital reading resources more for
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academic enrichment than for recreational reading, reinforcing their self-image as capable
academic achievers.

o Female Students: Female students, on the other hand, demonstrated a more holistic self-concept,
where reading was linked not only to academic achievement but also to personal enjoyment,
creativity, and cultural engagement. Their self-concept was positively influenced by their ability to
engage with a wider variety of genres, suggesting that digital reading resources may empower
female students to explore multiple facets of reading beyond just academic or practical goals.

Comparison with Literature

When comparing the findings of this study with the existing literature, several similarities and discrepancies
emerge:

1. Congruencies:

o Previous studies have emphasized the positive impact of digital reading resources on students'
reading habits and self-concept (DeFino, 2017; Smith et al., 2020). This study aligns with those
findings, as both male and female students reported improved engagement with reading and
increased self-confidence in their English reading abilities.

o Consistent with the literature on gender differences in reading habits (Jones & Howley, 2015), male
students in this study were found to prefer academic materials, while female students showed greater
interest in fiction and creative reading. This distinction echoes the findings of previous studies that
highlight how gender influences reading preferences.

2. Discrepancies:

o One area where this study diverges from previous research is the finding that female students in this
study showed greater engagement with interactive digital platforms than male students. Previous
literature suggested that male students were more inclined to engage with digital tools for gaming or
social media rather than reading-related platforms (Becker, 2019). In contrast, this study suggests
that female students were more likely to explore a wide range of digital resources, including those
for literary engagement.

o Another discrepancy lies in the level of impact on self-concept. While literature often suggests that
digital reading resources enhance self-esteem equally for both genders (Liu, 2020), this study found
that female students reported a more profound improvement in self-concept related to personal
growth and creative exploration, whereas male students saw more improvement in their academic
self-concept. This may be due to the specific cultural and educational context in Jamshedpur, which
could shape gender-based expectations of academic versus leisure reading.

The study demonstrates that digital reading resources have a positive impact on English reading habits and self-
concept among students in Jamshedpur. However, gender differences play a significant role in shaping the way
students engage with digital resources. Male students primarily use these resources for academic enhancement,
leading to improvements in their academic self-concept, while female students engage with a wider range of
materials, which enhances their creative and recreational self-concept. These findings provide valuable insights into
how digital reading resources can be tailored to address the unique needs and preferences of different gender
groups. Further research could explore the long-term impact of digital reading on academic achievement and
psychological well-being, considering socio-cultural variables across different regions.

5. Conclusion
Summary of Key Findings

This study aimed to explore the impact of digital reading resources on English reading habits and self-concept
among male and female students in Jamshedpur. The results provide valuable insights into how gender differences
influence the adoption and use of digital resources, as well as how these resources impact students' engagement
with reading and their perceptions of their reading abilities.
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1. Reading Habits:

o

Both male and female students reported an increase in the frequency and variety of their reading
activities due to digital resources. Male students were more inclined to use digital reading materials
for academic purposes, while female students utilized a wider range of content, including fiction,
self-help books, and interactive reading platforms. This points to a significant gender-based
preference in the type of content consumed.

In terms of engagement time, female students spent more time on social media platforms that offer
reading-related material, such as Instagram stories, and YouTube, while male students were more
focused on reading academic content.

2. Self-Concept:

o

The study revealed that digital reading resources had a positive impact on students’ self-concept.
Male students reported improvements in their academic self-esteem, as they felt more confident in
engaging with complex academic texts. Female students, on the other hand, experienced a more
holistic boost in their self-concept, not only in academic areas but also in personal growth and
creative engagement with reading.

A significant finding was that female students reported a stronger sense of empowerment through
their engagement with creative and literary content, while male students linked their improved self-
concept primarily to their academic achievements.

3. Gender Differences:

o

Implications

Male and female students exhibited distinct patterns in their use of digital reading resources. Male
students preferred academic content, which they perceived as helping them achieve their
educational goals. Female students, however, demonstrated a more diverse engagement with digital
content, including leisure reading, fiction, and educational entertainment. This led to more well-
rounded benefits for female students, whose self-concept was positively influenced across both
academic and non-academic domains.

The findings of this study have significant implications for educational practices, particularly in the context of
digital learning tools and gender-sensitive approaches to education. The increasing reliance on digital
technologies in educational settings presents both opportunities and challenges for enhancing reading habits and
fostering self-concept development among students.

1. Enhancing Reading Habits through Digital Resources:

o

The study highlights the role of digital reading materials in broadening the scope of students'
reading habits. The variety of content available online, from eBooks and articles to educational
videos, allows students to engage with English in ways that traditional print materials cannot match.
This flexibility makes reading more accessible and appealing, especially for students with varying
interests. Therefore, it is essential for educators to incorporate digital reading tools into their
teaching strategies to accommodate diverse learning styles and increase engagement.

Male students, who tended to focus on academic reading, could benefit from exposure to more
varied types of digital content. By encouraging engagement with creative or fictional reading
materials, educators can help male students broaden their reading horizons and improve their overall
reading skills.

Female students, who were already using digital resources for a broader range of purposes, could be
further encouraged to engage with interactive and multimedia-rich reading platforms. This would
not only enhance their literary skills but also contribute to their self-concept development,
especially in areas beyond academics.

2. Fostering Positive Self-Concept:

o

Self-concept is a critical aspect of students’ psychological well-being and academic success. This
study underscores the role of digital resources in positively influencing students' self-esteem and
confidence in reading. For male students, who associate their self-worth with academic success, the
use of digital resources should be tailored to enhance academic skills and achievement motivation.
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For female students, whose self-concept benefits from both academic and creative engagement with
reading, educators should emphasize the importance of both academic reading and leisure reading,
which nurtures personal growth and confidence.

The findings suggest that gender-sensitive teaching practices should be adopted to address the
different ways that males and females engage with reading. Male students might benefit from
interventions that foster confidence in fictional or creative reading, while female students might
gain more from academic-focused resources that build their reading proficiency.

Recommendations

Based on the findings of this study, the following recommendations are proposed for educators, policymakers, and
researchers to improve reading habits and enhance self-concept through digital resources:

1. Recommendations for Educators:

o

Incorporate a Balanced Approach: Educators should incorporate both academic and recreational
reading materials into the curriculum, ensuring that digital resources cater to diverse interests. By
offering a mix of content that includes both fictional texts and academic articles, students can
develop a well-rounded set of reading habits that enhance both their academic performance and
personal growth.

Gender-Sensitive Strategies: Given the gender differences in reading preferences and self-concept,
it is important for educators to adopt gender-sensitive teaching strategies. For example, male
students could be encouraged to explore creative texts or storytelling resources to broaden their
engagement, while female students could be motivated to explore more academic materials in
digital formats to reinforce their reading confidence in academic contexts.

Use of Interactive Platforms: Both male and female students expressed a preference for engaging
with interactive reading platforms such as digital games, quizzes, and multimedia resources.
Incorporating such tools into classrooms can increase motivation and engagement, making learning
more enjoyable and accessible.

2. Recommendations for Policymakers:

o

Support for Digital Literacy: Policymakers should consider investing in digital literacy programs
that teach students how to effectively use digital reading resources. While many students are familiar
with digital tools, proper training can ensure that they utilize these tools to their full potential for
academic and personal development.

Equitable Access to Digital Resources: Efforts should be made to ensure that all students,
regardless of their socio-economic background, have access to digital reading resources. This may
involve providing students with subsidized digital devices or access to online reading platforms
that offer free educational content.

Integration of Digital Resources in Curricula: Policies should promote the integration of digital
reading materials into national and regional curricula. Educational institutions can collaborate with
digital content providers to curate resources that align with the educational goals of the curriculum
while fostering reading habits.

3. Recommendations for Further Research:

o

Longitudinal Studies: Further research should explore the long-term impact of digital reading on
students' reading habits and self-concept. Longitudinal studies would allow researchers to track the
effects of digital resources on reading engagement and self-esteem over extended periods of time.
Comparative Studies across Regions: Since this study was conducted in Jamshedpur, similar
research should be undertaken in different regions of India and abroad to determine whether the
findings hold true across cultural and geographical contexts.

Gender Differences in Digital Learning: More in-depth research is needed to understand the
complex relationship between gender, digital reading habits, and self-concept. This would help in
further developing targeted educational interventions that address the unique needs of different
gender groups.
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Conclusion

In conclusion, digital reading resources have a significant impact on students’ reading habits and self-concept, with
notable gender-based differences in the way students engage with and benefit from these tools. Male students tend
to use digital resources primarily for academic enhancement, whereas female students engage with a broader range
of content, including recreational and creative materials, which enhances their self-concept in a more holistic
manner. The findings underscore the importance of integrating digital reading resources into education to foster
positive reading habits and improve students' self-esteem. By adopting gender-sensitive teaching approaches and
investing in digital literacy, educators and policymakers can maximize the benefits of digital reading for students
in Jamshedpur and beyond.
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