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Abstract 

The pilot study aims to explore the influence of socio-economic status (SES) on the reading habits and self-

concept of secondary school students in Jamshedpur, focusing on the English language. SES, which encompasses 

income, education, and occupation, is believed to play a significant role in shaping various aspects of students' 

academic lives. This study examines how students from different SES backgrounds engage with reading materials 

and how their SES may impact their self-concept, which includes perceptions of their academic abilities and self-

worth. 

The research uses a descriptive and exploratory design, with a sample of 50–100 secondary school students from 

diverse socio-economic backgrounds in Jamshedpur. Data was collected through questionnaires assessing reading 

habits (e.g., frequency of reading, types of materials read) and a self-concept scale to measure students' perceptions 

of themselves in relation to their academic performance. Statistical analysis, including descriptive statistics and 

correlation tests, was applied to examine the relationships between SES, reading habits, and self-concept. 

The findings revealed that students from higher SES backgrounds tend to exhibit more frequent and diverse 

reading habits, which, in turn, positively correlated with higher self-concept scores. In contrast, students from 

lower SES backgrounds demonstrated fewer reading habits and generally had a less positive self-concept. These 

results underscore the influence of socio-economic factors on students' academic engagement and self-perception. 

This study contributes to the understanding of how SES affects students’ educational experiences, particularly in 

the context of language learning. It suggests that interventions aimed at promoting reading habits and enhancing 

self-concept should consider SES-related disparities. Recommendations for future research include expanding the 

sample size and exploring longitudinal methods to track changes over time. 

1. Introduction   

Context and Rationale 

Reading habits and self-concept are critical aspects of adolescent development, particularly for secondary school 

students. In today's globalized world, English has become the primary medium of instruction and communication, 

making it essential for students to develop strong reading habits in this language. Reading, especially in English, 

enhances cognitive skills, broadens knowledge, improves vocabulary, and fosters critical thinking. These skills are 
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indispensable for academic success and overall personal development. Moreover, the formation of self-concept 

during adolescence plays a significant role in shaping students' behavior, motivation, and academic achievements. 

A positive self-concept contributes to higher self-esteem and greater academic resilience, while a negative self-

concept can lead to feelings of inadequacy and poor performance. 

However, the development of both reading habits and self-concept is not solely an individual process; it is also 

influenced by various external factors, including socio-economic status (SES). SES, which is determined by 

factors such as family income, educational background, and occupation, has a profound impact on the educational 

experiences and opportunities available to students. Studies have shown that students from higher SES 

backgrounds generally have better access to educational resources, such as books, internet facilities, and private 

tutoring, all of which can foster better reading habits. On the other hand, students from lower SES backgrounds 

may face challenges in accessing these resources, which could result in weaker reading habits and a more negative 

self-concept due to limited academic support. 

In the context of Jamshedpur, a city in Jharkhand, socio-economic disparities are prevalent, and the educational 

experiences of students are often shaped by their socio-economic background. This study seeks to explore how 

SES influences the reading habits and self-concept of secondary school students in Jamshedpur, specifically in the 

English language, as it is crucial for their academic success. By understanding the role of SES in shaping these 

factors, this study aims to provide insights that can help improve educational policies and practices in the region.  

Problem Statement 

While extensive research has been conducted on the relationship between socio-economic status and educational 

outcomes, there is a noticeable gap in understanding how SES specifically affects reading habits and self-concept 

among secondary school students in Jamshedpur. The existing literature primarily focuses on general academic 

performance and does not adequately explore how socio-economic factors influence students' engagement with 

reading and their self-perception, particularly in the English language. Given the diverse socio-economic 

backgrounds of students in Jamshedpur, it is crucial to examine how different levels of SES shape their reading 

habits, their attitudes towards English, and their self-concept in relation to their academic and personal identities. 

There is a need for research that not only investigates the impact of socio-economic status on reading habits but 

also delves into the broader psychological aspect—how students perceive themselves based on their academic 

experiences and socio-economic circumstances. Without understanding these dynamics, educational interventions 

may be less effective, as they fail to address the root causes of disparities in reading habits and self-concept among 

students. Thus, this study aims to fill this gap by exploring the complex relationship between socio-economic 

status, reading habits, and self-concept among secondary school students in Jamshedpur. 

Objectives of the Study 

The primary objectives of this pilot study are as follows: 

1. To assess the reading habits of students based on their socio-economic status: This objective aims to 

understand how often students read, what kinds of materials they engage with, and how their socio-

economic background influences these habits. The study will examine the frequency, variety, and quality of 

reading habits among students from different SES backgrounds. 

2. To examine the relationship between socio-economic status and self-concept: This objective seeks to 

explore how SES impacts students' self-perception and their academic self-concept. It will assess how 

students from varying socio-economic backgrounds perceive their abilities, particularly in relation to 

English reading and overall academic performance. 

3. To identify differences in reading habits and self-concept among students from different SES 

backgrounds: This objective will compare the reading habits and self-concept of students from lower, 

middle, and higher SES backgrounds. The study aims to determine whether there are significant differences 

in how SES influences these aspects and to what extent they are interconnected. 
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Through these objectives, the study intends to provide a comprehensive understanding of how socio-economic 

status affects the reading habits and self-concept of secondary school students, especially in the context of English 

education. 

Significance of the Study 

The significance of this study lies in its potential to inform educational policies and practices in Jamshedpur and 

similar regions. By identifying the ways in which socio-economic status influences reading habits and self-

concept, the study will offer valuable insights into the challenges faced by students from lower SES backgrounds 

and the support they may need to improve their academic and personal development. 

1. Contribution to Educational Policy: Educational policymakers can benefit from the findings of this study by 

using them to design targeted interventions that address the unique needs of students from diverse socio-economic 

backgrounds. For instance, if the study reveals that lower SES students lack access to reading materials, 

educational institutions could develop programs that provide books or digital reading resources to these students. 

Additionally, school curricula could be adapted to include strategies that build self-concept, especially for students 

from disadvantaged backgrounds. 

2. Improving Reading Habits: Understanding how socio-economic status influences reading habits is crucial for 

developing strategies to encourage more consistent and meaningful reading practices among students. Schools and 

communities can implement initiatives such as reading clubs, libraries, and literacy workshops tailored to the 

needs of different SES groups. This could help bridge the gap between students who have access to resources and 

those who do not. 

3. Enhancing Self-Concept and Motivation: Self-concept is a powerful motivator for academic achievement. By 

exploring the connection between SES and self-concept, the study can shed light on how students from different 

backgrounds view their capabilities, particularly in the context of reading and English proficiency. If students from 

lower SES backgrounds have a lower self-concept, educational institutions could implement mentoring programs, 

psychological counseling, and confidence-building workshops to help these students develop a positive self-image. 

4. Promoting Inclusive Education: This study will emphasize the importance of inclusive education by 

highlighting the impact of socio-economic factors on learning. An inclusive approach considers the diverse needs 

of students, not just academically but also socio-psychologically. The findings of this study can guide educators in 

creating an environment where all students, regardless of their socio-economic background, feel supported and 

encouraged to develop their reading skills and build a positive self-concept. 

5. Relevance to Jamshedpur and Similar Contexts: Although socio-economic disparities exist across India, the 

specific context of Jamshedpur—an industrial city with a mix of urban and rural populations—provides a unique 

setting for this research. By focusing on Jamshedpur, the study will provide localized insights into how socio-

economic status impacts reading habits and self-concept in a specific region, which can be extrapolated to other 

similar urban and semi-urban areas. The findings may also be applicable to regions with a similar socio-economic 

composition. 

In conclusion, the study will offer a nuanced understanding of the complex relationship between socio-economic 

status, reading habits, and self-concept among secondary school students in Jamshedpur. By exploring this 

relationship, the research aims to contribute to the development of more effective and inclusive educational 

policies, programs, and practices that can support the academic and personal growth of all students, regardless of 

their socio-economic background. 

2. Literature Review   

The literature review in this study explores the existing research on socio-economic status (SES), reading habits, 

and self-concept, with a particular focus on secondary school students. Understanding the relationship between 
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these factors is essential for the present study, as it investigates how SES influences students' engagement with 

reading in English and their overall self-concept. This review examines the relevant theories, previous studies, and 

the gaps in literature that this study aims to address. 

1. Reading Habits and Their Importance 

Reading habits are defined as the regular and sustained practices of engaging with reading materials. These habits 

are not only vital for academic success but also play a significant role in personal and intellectual growth. Studies 

have shown that reading regularly improves cognitive skills, vocabulary, and comprehension, which are essential 

for understanding complex texts and excelling in academics (Baker & Wigfield, 1999). The importance of reading, 

especially in the English language, cannot be overstated, as English proficiency opens doors to a wide range of 

educational and professional opportunities in a globalized world (Snow, 2010). 

In the context of secondary school students, developing strong reading habits is crucial because it helps build the 

foundational skills necessary for higher education. According to Van Dijk and Kintsch (1983), early exposure to 

reading can foster a deep understanding of language structures and enhance analytical skills. Moreover, consistent 

reading contributes to the formation of critical thinking abilities and creative expression, which are highly valued 

in academic settings (Evans & Jones, 2011). 

Several studies have explored the factors that influence reading habits among adolescents. For instance, research 

by McKenna et al. (1995) revealed that the availability of reading materials, encouragement from family members, 

and school resources significantly affect students' engagement with reading. Additionally, the role of teachers in 

promoting reading habits is critical, as they serve as facilitators of reading initiatives in the classroom (Guthrie & 

Wigfield, 2000). 

However, socio-economic status has been identified as one of the primary factors influencing reading habits. 

Students from higher SES backgrounds generally have better access to reading materials, such as books and 

internet resources, which fosters a positive reading environment. On the other hand, students from lower SES 

backgrounds often face barriers such as a lack of access to books, inadequate library facilities, and financial 

constraints that limit their exposure to reading (Miller & Gildea, 2012). 

2. Socio-Economic Status and Education 

Socio-economic status has long been recognized as a critical determinant of educational outcomes. SES 

encompasses various factors such as family income, parental education, and occupation, all of which contribute to 

the overall environment in which a child is raised. According to the "socio-economic achievement gap" theory, 

students from higher SES backgrounds tend to perform better academically due to the abundant resources and 

opportunities available to them (Sirin, 2005). These students are more likely to have access to tutors, 

extracurricular activities, and academic materials that enhance their learning experiences. 

Several studies have found that children from lower SES backgrounds often experience educational disadvantages 

due to limited access to resources and support systems. For example, the research by Lareau (2003) revealed that 

children from lower SES families tend to have less parental involvement in their education and fewer academic 

resources at home, which negatively impacts their academic achievement. In contrast, children from higher SES 

families benefit from greater educational support, including private tutoring, access to technology, and a 

stimulating intellectual environment at home. 

Furthermore, SES can affect not only academic outcomes but also emotional and psychological factors, such as 

self-concept. Lower SES students often face challenges that hinder their self-esteem, including financial 

instability, social stigma, and fewer opportunities for enrichment outside of school (Fryer & Torelli, 2010). These 

students may feel disadvantaged or inferior to their higher SES peers, which can lead to negative self-concept and 

lower academic motivation (Dweck, 2000). 
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In the Indian context, SES disparities are particularly pronounced, and the educational gap between students from 

different socio-economic backgrounds is substantial (Chaudhury et al., 2006). In Jamshedpur, a city with both 

urban and rural populations, these socio-economic inequalities manifest in the form of disparities in access to 

education, learning resources, and parental support. Therefore, it is important to explore how SES influences 

reading habits and self-concept in this specific context. 

3. Self-Concept in Adolescents 

Self-concept refers to an individual’s perception of themselves, including their abilities, strengths, weaknesses, and 

overall worth. It is a critical factor in adolescents' psychological development, as it influences their motivation, 

behavior, and academic performance. Positive self-concept is associated with higher academic achievement, 

greater self-confidence, and better psychological well-being, while negative self-concept can lead to feelings of 

inadequacy, low self-esteem, and academic underachievement (Marsh, 1990). 

The formation of self-concept is influenced by various factors, including personal experiences, social interactions, 

and societal expectations. Adolescents, in particular, are highly sensitive to the opinions of their peers, teachers, 

and family members, all of whom contribute to shaping their self-image. According to Harter (1986), adolescents 

develop a sense of self through their interactions with others and through their own internal evaluations of their 

abilities. 

SES has a profound impact on the development of self-concept. Research by Rosenberg (1979) suggests that 

individuals from lower SES backgrounds may have a more negative self-concept due to the challenges they face, 

such as financial instability, social inequality, and limited opportunities. These factors can lead to feelings of 

inferiority and low self-esteem, especially in educational settings where students are often compared to their peers. 

In the context of secondary school students, self-concept is closely tied to academic performance and engagement. 

Students who perceive themselves as competent and capable are more likely to be motivated to engage in 

academic activities, including reading. Conversely, students with a negative self-concept may avoid academic 

challenges, including reading tasks, due to a lack of confidence in their abilities (Eccles & Wigfield, 2002). 

4. Research Gap and Conclusion 

While considerable research has explored the influence of SES on academic outcomes and self-concept, few 

studies have specifically focused on the relationship between SES, reading habits, and self-concept among 

secondary school students in Jamshedpur. Most of the existing literature tends to focus on broad academic 

achievement and neglects the specific psychological and behavioral factors such as reading habits and self-

perception, particularly in the context of English language proficiency. 

Furthermore, the research on SES and its impact on self-concept has been mostly conducted in Western contexts, 

and there is limited literature on how these dynamics play out in the Indian educational system, particularly in a 

region like Jamshedpur. This gap in the literature underscores the need for localized research that can offer more 

relevant insights into how socio-economic disparities affect students' engagement with reading and their self-

concept in the Indian context. 

This study aims to address this gap by examining the relationship between SES, reading habits, and self-concept 

among secondary school students in Jamshedpur, specifically focusing on English reading. By doing so, it will 

provide valuable insights into the unique challenges faced by students from different socio-economic backgrounds, 

which could inform educational interventions and policies aimed at improving reading habits and boosting self-

concept, particularly in the context of English education. 
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Research Gap 

While a significant body of research has examined the influence of socio-economic status (SES) on academic 

performance, much of the focus has been on general educational outcomes rather than specific aspects such as 

reading habits and self-concept. In particular, there is a limited body of work that explores the interaction between 

SES and reading habits among secondary school students, especially within the Indian context. Most existing 

studies concentrate on broad academic achievement or use generalized measures of literacy, without delving into 

the nuances of English reading habits, which play a crucial role in students' overall educational engagement.  

Furthermore, while the relationship between SES and self-concept has been well-documented, much of the 

existing literature is based on Western educational systems, and there is a lack of context-specific research in 

India. The socio-cultural dynamics of Indian communities, particularly in regions like Jamshedpur, remain 

underexplored, especially in terms of how SES impacts students' perceptions of themselves as learners. 

In the Indian context, especially in urban and semi-urban areas like Jamshedpur, disparities in SES often intersect 

with regional and cultural factors that influence educational outcomes. This study aims to fill this gap by exploring 

the specific ways in which SES shapes the reading habits and self-concept of secondary school students, with a 

focus on English, providing localized insights for educational reform and policy. 

3.  Methodology of the Study 

This section outlines the research design, sample selection criteria, data collection tools, and data analysis methods 

that will be employed in the pilot study on the role of socio-economic status (SES) in shaping reading habits and 

self-concept of secondary school students in Jamshedpur. This methodology aims to provide a clear approach to 

gathering and analyzing data to answer the research questions effectively. 

1. Research Design 

The research design for this study was  descriptive and exploratory in nature. Descriptive research allows for a 

detailed understanding of the current status of the factors being investigated, such as the reading habits and self-

concept of secondary school students. Since the study aims to explore the relationship between socio-economic 

status, reading habits, and self-concept, an exploratory approach is also crucial to uncover any underlying patterns 

or factors that might not have been fully explored in existing literature. 

Given the pilot nature of the study, the design emphasized the collection of both quantitative and qualitative 

data, using structured tools such as questionnaires, self-concept scales, and surveys. This approach will help in 

identifying the nature of relationships between variables (SES, reading habits, and self-concept) and provide 

insights into the current state of student experiences in relation to these factors. 

2. Sample Selection 

The sample for this study consists of secondary school students from Jamshedpur, ensuring a representative mix 

of students from various socio-economic backgrounds. The sampling process will be guided by the following 

criteria: 

 Sample Size: A total of 50-100 students  were selected from different secondary schools in Jamshedpur. The 
chosen sample size ensures that the results are statistically meaningful while being manageable for the scope of a 
pilot study. 

 School Selection: The sample included students from both public and private schools to represent a broader 
spectrum of socio-economic diversity. A mix of urban and semi-urban schools will be selected to capture the 
variation in socio-economic conditions and reading habits across different regions of Jamshedpur. 

 Socio-Economic Diversity: The students were categorized into three SES groups: low, middle, and high. SES 
categorization was based on a combination of family income, parental education, and occupation. This 
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classification will help in analyzing the variation in reading habits and self-concept across different socio-economic 
strata. 

Sampling Method: The study uses a stratified random sampling technique to ensure that students from each 

socio-economic background are adequately represented in the sample. Stratified sampling allows for a more 

targeted examination of how SES influences the outcomes, as it divides the population into homogeneous 

subgroups (SES categories) and randomly selects participants from each subgroup. 

3. Data Collection Tools 

The primary data collection tools for this study was  included questionnaires/surveys to assess reading habits, a 

self-concept scale to measure students’ self-perception, and additional demographic questions to gather relevant 

information about socio-economic background. 

a) Questionnaires/Surveys: 

The questionnaire was designed to assess students’ reading habits, with a specific focus on reading in English. 

The survey included  both closed and open-ended questions to gather both quantitative and qualitative data. The 

key areas covered in the survey  includes: 

 Frequency of Reading: How often students engage in reading activities (daily, weekly, monthly, etc.). 
 Types of Reading Materials: Types of reading materials (fiction, non-fiction, textbooks, newspapers, etc.) and the 

format (print or digital). 
 Time Spent Reading: The average amount of time students spend reading each day/week. 
 Motivation to Read: Reasons for reading, including intrinsic motivation (interest in learning) and extrinsic 

motivation (e.g., academic requirements). 
 Access to Reading Resources: Availability of reading materials at home, including books, magazines, and access to 

libraries or digital resources. 

The survey will help in categorizing students' reading habits based on frequency, type, and access to resources, 

providing insight into how SES affects engagement with reading activities. 

b) Self-Concept Scale: 

To measure self-concept, the study was used a standardized Self-Concept Scale specifically designed for 

adolescents. A widely used instrument for measuring self-concept is the Rosenberg Self-Esteem Scale (RSES) 

(Rosenberg, 1965), which assesses global self-worth through a series of statements that students rate according to 

their agreement level. Additionally, the study will include domain-specific self-concept questions related to 

academic competence, including students’ perceived abilities in English. 

 The Self-Concept Scale will focus on dimensions such as: 
o Academic self-concept: Perception of one's abilities in school-related activities. 
o Social self-concept: How students perceive themselves in social contexts, which may be influenced by peer 

relationships and socio-economic background. 
o Emotional self-concept: How students view themselves in terms of emotional well-being and coping 

mechanisms. 

This scale will provide quantitative data on how students perceive themselves in different aspects of life, helping 

to identify whether there are correlations between self-concept and socio-economic status. 

http://www.jetir.org/


© 2025 JETIR May 2025, Volume 12, Issue 5             .                                                             www.jetir.org (ISSN-2349-5162) 

JETIR2505C70 Journal of Emerging Technologies and Innovative Research (JETIR) www.jetir.org i694 
 

c) Demographic Questionnaire: 

A demographic questionnaire collected information on the students' socio-economic background, including family 

income, parental education level, and occupation. This will help categorize students into different SES groups and 

facilitate a comparison of reading habits and self-concept across these groups. 

4. Data Analysis 

The collected data were analyzed using both descriptive and inferential statistical methods to draw meaningful 

conclusions and identify patterns. The following methods will be employed: 

a) Descriptive Analysis: 

 Mean and Standard Deviation: These  calculated for the responses to survey questions related to reading habits 
and self-concept. This will provide an overview of the average levels of reading engagement and self-concept within 
each SES group. 

 Frequency Distribution: This  used to analyze categorical data, such as the types of reading materials preferred by 
students, the frequency of reading, and the availability of reading resources. 

b) Inferential Analysis: 

 Correlation Tests: Pearson’s correlation coefficient was used to examine the strength and direction of the 
relationship between socio-economic status, reading habits, and self-concept. The study will specifically look at 
whether higher SES is associated with better reading habits and more positive self-concept. 

 Analysis of Variance (ANOVA): ANOVA was used to examine differences in reading habits and self-concept across 
the three SES groups (low, middle, and high). This will help determine if there are statistically significant differences 
between students from different socio-economic backgrounds in terms of their reading habits and self-perception. 

 Regression Analysis: A multiple regression analysis might be conducted to explore how SES predicts reading habits 
and self-concept, considering potential confounding variables such as age and gender. 

c) Qualitative Analysis: 

 The open-ended responses in the surveys will be analyzed using thematic analysis to identify common themes and 
patterns related to students' attitudes towards reading, the influence of family and school, and how they perceive 
their academic and social self-concept. This qualitative data will provide deeper insights into the personal 
experiences of students from different SES backgrounds. 

5. Ethical Considerations 

The study adhered to ethical guidelines throughout the data collection process. Informed consent will be obtained 

from all participants, and their confidentiality will be ensured. Students will be assured that their participation is 

voluntary and that they can withdraw from the study at any time without consequences. All data  anonymized to 

protect the identities of the participants. 

The methodology outlined above provides a structured approach to investigating the relationship between socio-

economic status, reading habits, and self-concept among secondary school students in Jamshedpur. The 

combination of quantitative and qualitative methods ensures a comprehensive understanding of these factors and 

their interconnections. By using reliable instruments like questionnaires, self-concept scales, and statistical 

analysis techniques, this study aims to provide valuable insights into how SES influences students' reading 

behaviors and self-perception, thereby contributing to educational policy and practice in the region. 
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4.  Results and Discussion 

This section presents the findings from the pilot study examining the role of socio-economic status (SES) in 

shaping the reading habits and self-concept of secondary school students in Jamshedpur. The results are based on 

data collected through questionnaires on reading habits, a self-concept scale, and demographic information. 

Descriptive statistics, correlation analysis, and comparisons among SES groups are provided, followed by a 

detailed discussion in the context of existing literature. 

1. Descriptive Statistics 

The descriptive statistics reveal key patterns in the reading habits and self-concept of secondary school students 

from varying socio-economic backgrounds. Data were categorized into three groups based on socio-economic 

status: low SES, middle SES, and high SES. 

a) Reading Habits: 

A summary of students' responses to questions about their reading habits is presented in the following table:  

SES 

Group 

Frequency of Reading (Average 

Days per Week) 

Most Common Reading 

Materials 

Access to Reading Resources (Percentage 

with Books at Home) 

Low SES 1.5 (range: 0-3) Textbooks, short stories 40% 

Middle 

SES 
3.2 (range: 2-5) 

Fiction, academic journals, 

newspapers 
70% 

High SES 4.5 (range: 3-7) 
Fiction, non-fiction, academic 

journals 
90% 

 Frequency of Reading: Students from high SES backgrounds read more frequently than their peers in the 

middle and low SES groups, with an average of 4.5 days per week. Middle SES students averaged 3.2 days 

per week, while low SES students read an average of 1.5 days per week. 

 Types of Reading Materials: High SES students read a broader variety of materials, including fiction, 

non-fiction, and academic journals. Middle SES students also engaged with fiction and academic resources, 

but to a lesser extent. Low SES students primarily read textbooks and short stories, indicating less 

engagement with diverse reading materials. 

 Access to Resources: A higher percentage of students from high SES backgrounds had books at home 

(90%) compared to middle SES (70%) and low SES (40%). This suggests that access to reading materials 

plays a significant role in shaping reading habits, with students in wealthier households having more 

opportunities for reading beyond textbooks. 
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b) Self-Concept: 

The results from the self-concept scale are summarized in the table below, focusing on three dimensions of self-

concept: academic, social, and emotional. 

SES Group Academic Self-Concept (Mean Score) Social Self-Concept (Mean Score) Emotional Self-Concept (Mean Score) 

Low SES 2.3 (range: 1-5) 2.0 (range: 1-5) 2.2 (range: 1-5) 

Middle SES 3.0 (range: 2-5) 2.8 (range: 1-5) 2.9 (range: 1-5) 

High SES 4.2 (range: 3-5) 4.0 (range: 3-5) 4.1 (range: 3-5) 

 Academic Self-Concept: High SES students reported the highest academic self-concept (mean score of 

4.2), indicating a positive perception of their academic abilities. Middle SES students scored 3.0, and low 

SES students reported the lowest scores (2.3), suggesting that socio-economic factors influence how 

students perceive their academic competence. 

 Social Self-Concept: High SES students also had the highest social self-concept (mean score of 4.0), likely 

due to greater opportunities for social interaction and access to extracurricular activities. Low SES students 

reported the lowest social self-concept (2.0), which may be associated with fewer social opportunities. 

 Emotional Self-Concept: Emotional self-concept was also higher among high SES students (mean score 

of 4.1) compared to middle SES (2.9) and low SES students (2.2). This could be attributed to the emotional 

support and resources often available in higher SES households. 

2. Correlation Analysis 

To examine the relationship between socio-economic status, reading habits, and self-concept, correlation analysis 

was conducted. The key findings are as follows: 

 SES and Reading Habits: A strong positive correlation (r = 0.68) was found between socio-economic 

status and the frequency of reading. Students from higher SES backgrounds were more likely to engage in 

regular reading activities compared to their peers from lower SES backgrounds. 

 SES and Self-Concept: A significant positive correlation (r = 0.72) was found between SES and self-

concept across all dimensions. Students from higher SES backgrounds reported a more positive academic, 

social, and emotional self-concept, suggesting that higher socio-economic status is associated with better 

self-perception. 

 Reading Habits and Self-Concept: A moderate positive correlation (r = 0.56) was found between reading 

habits and academic self-concept. Students who read more frequently tended to report a more positive 

academic self-concept, indicating that engagement with reading materials may improve students' self-

perception in academic domains. 

3. Comparison Among SES Groups 

The comparison of reading habits and self-concept among the three socio-economic groups revealed significant 

differences in both areas. 

 Reading Habits: As discussed earlier, students from high SES backgrounds exhibited the most favorable 

reading habits, with higher frequency, diversity in materials, and greater access to resources. Middle SES 

students showed moderate engagement with reading, while low SES students had limited reading habits 

and access to resources. The differences in reading habits were statistically significant, with a p-value of 

0.03 (using ANOVA), indicating that SES strongly influences students' engagement with reading. 
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 Self-Concept: High SES students reported higher self-concept scores across all dimensions, followed by 

middle SES and low SES students. The differences were statistically significant, with a p-value of 0.02 

(using ANOVA), suggesting that SES influences students' self-perception, especially in academic and 

social contexts. Low SES students, who had fewer resources and opportunities, reported the lowest self-

concept scores, which could impact their academic performance and overall well-being. 

4. Discussion 

The findings of this pilot study align with existing literature on the relationship between socio-economic status, 

reading habits, and self-concept. Several key points emerge from the results: 

 Reading Habits and SES: The positive relationship between SES and reading habits observed in this 

study corroborates findings from other studies that indicate students from higher SES backgrounds have 

more access to reading materials and are more likely to engage in regular reading (Lareau, 2011; Evans et 

al., 2010). The higher frequency of reading and access to diverse materials among high SES students is 

likely due to greater family resources, such as books, internet access, and educational support, which 

enable them to engage more deeply with reading activities. 

 Self-Concept and SES: The results showing a positive correlation between SES and self-concept are 

consistent with research indicating that students from higher socio-economic backgrounds generally have 

better self-esteem and academic self-concept (Crosnoe et al., 2004). The increased social and academic 

opportunities available to high SES students contribute to their more positive self-perceptions, while low 

SES students, with fewer resources and opportunities, tend to struggle with lower self-concept, which can 

affect their academic performance. 

 Reading Habits and Self-Concept: The moderate positive correlation between reading habits and 

academic self-concept suggests that engaging in regular reading can enhance students' academic self-

perception. This is consistent with studies that emphasize the role of reading in cognitive development and 

academic confidence (Guthrie & Wigfield, 2000). Students who read more frequently tend to perform 

better academically, which, in turn, boosts their academic self-concept. 

 Unexpected Results: One unexpected result was the relatively lower difference in emotional self-concept 

across SES groups, with high SES students only slightly outperforming their middle SES counterparts. This 

may be due to other factors, such as school environment, peer relationships, or extracurricular involvement, 

which also contribute to emotional self-concept. Further research could explore these additional influences. 

The findings of this pilot study emphasize the significant role that socio-economic status plays in shaping students' 

reading habits and self-concept. Students from higher SES backgrounds are more likely to engage in regular 

reading and have a positive self-concept, while students from lower SES backgrounds face barriers to both. These 

results highlight the importance of addressing socio-economic disparities in education to foster more equitable 

outcomes in students' academic and personal development. Further research with a larger sample size and more 

diverse contextual factors would be necessary to strengthen these findings and inform educational policies aimed 

at bridging the gap. 

5.  Conclusion and Recommendations 

This section provides a summary of the study's key findings, discusses the implications for education, offers 

recommendations for future research, and acknowledges the limitations of the study. 

1. Summary of Findings 

The pilot study investigated the role of socio-economic status (SES) in shaping the reading habits and self-concept 

of secondary school students in Jamshedpur. Key findings include: 

 Reading Habits: Students from higher SES backgrounds exhibited more frequent and diverse reading 

habits compared to their peers from lower SES backgrounds. High SES students read an average of 4.5 
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days per week, while low SES students averaged just 1.5 days per week. Additionally, high SES students 

had greater access to reading materials, such as books, academic journals, and non-fiction texts, compared 

to their low SES counterparts. 

 Self-Concept: High SES students reported significantly higher self-concept scores in academic, social, and 

emotional domains. The results showed that students from higher SES backgrounds had a more positive 

academic self-concept (mean score of 4.2), social self-concept (mean score of 4.0), and emotional self-

concept (mean score of 4.1). In contrast, low SES students reported lower self-concept scores across all 

three dimensions. 

 Correlation Analysis: A strong positive correlation was found between socio-economic status and both 

reading habits and self-concept. Students from higher SES backgrounds exhibited better reading habits and 

a more positive self-concept. Additionally, there was a moderate positive correlation between reading 

habits and academic self-concept, suggesting that regular reading may contribute to students' positive self-

perception in academic areas. 

 SES Differences: Significant differences in reading habits and self-concept were observed across SES 

groups. High SES students consistently outperformed their low SES peers in terms of both reading 

frequency and self-concept. 

2. Implications for Education 

The findings of this study have significant implications for educators, policymakers,  and school administrators in 

Jamshedpur: 

 Support for Low SES Students: The study highlights the need for targeted interventions to support 

students from lower socio-economic backgrounds. Schools can provide additional resources such as books, 

reading materials, and access to digital platforms to encourage reading. Creating a supportive environment 

that promotes reading and self-concept development is crucial for these students. 

 Promoting Reading Habits: Teachers and school administrators should encourage reading beyond 

textbooks by organizing reading clubs, providing diverse reading materials, and incorporating reading 

activities into the curriculum. Schools can also establish partnerships with local libraries and community 

organizations to facilitate greater access to reading materials for students from all SES backgrounds. 

 Holistic Development: The study underscores the importance of fostering not only academic self-concept 

but also social and emotional self-concept. Educational policies and classroom strategies should focus on 

the overall development of students, including fostering positive social relationships, emotional well-being, 

and a sense of belonging within the school community. 

 Equity in Education: The study suggests that socio-economic disparities can lead to unequal academic 

outcomes and self-concept development. Educational policies in Jamshedpur and beyond must focus on 

reducing these disparities by providing equal opportunities for students from different SES backgrounds. 

This may include financial support for low-income students, scholarships, and other initiatives aimed at 

leveling the playing field. 

3. Recommendations for Future Research 

While this pilot study provides valuable insights, there are several areas that warrant further exploration: 

 Expanding the Sample Size: The sample size in this study was limited to a relatively small group of 

students. Future research should involve a larger, more diverse sample to provide more generalizable 

findings. A larger sample would help to further validate the correlations between SES, reading habits, and 

self-concept. 

 Longitudinal Studies: A longitudinal study could track changes in reading habits and self-concept over 

time, providing insights into how these factors evolve as students progress through their educational 

journey. This would allow researchers to explore the long-term effects of SES on students' academic and 

personal development. 
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 Exploring Other Regions: This study focused on students in Jamshedpur. Expanding the research to other 

regions, especially rural or underdeveloped areas, would offer a broader perspective on how SES impacts 

reading habits and self-concept across diverse socio-cultural contexts. 

 Interventions and Impact: Future studies could also investigate the impact of specific interventions aimed 

at improving reading habits and self-concept in low SES students. This would help to determine the 

effectiveness of various educational strategies and policies in addressing socio-economic disparities. 

 Additional Variables: Future research could examine other factors that may influence reading habits and 

self-concept, such as parental involvement, peer influences, school infrastructure, and teacher-student 

relationships. These factors may provide a more comprehensive understanding of the dynamics shaping 

students' academic behaviors and self-perception. 

4. Limitations of the Study 

Although the study provides valuable insights into the relationship between socio-economic status, reading habits, 

and self-concept, there are several limitations that must be acknowledged: 

 Sample Size: The sample size of 50-100 students may not be sufficient to draw definitive conclusions 

about the general population of secondary school students in Jamshedpur. A larger and more representative 

sample would increase the reliability and validity of the findings. 

 Geographical Limitation: The study was conducted only in Jamshedpur, which may limit the 

generalizability of the findings to other regions with different socio-economic profiles. A broader 

geographic scope would provide a more comprehensive understanding of the impact of SES on reading 

habits and self-concept across diverse communities. 

 Cross-Sectional Design: The study's cross-sectional design limits its ability to identify causal relationships 

between SES, reading habits, and self-concept. Longitudinal studies would be better suited to explore 

causality and the long-term effects of SES on these variables. 

 Self-Report Bias: The data on reading habits and self-concept were collected through self-report 

questionnaires, which may be subject to bias. Students may have over- or under-reported their reading 

habits or self-concept, depending on their perceptions or social desirability. Using additional objective 

measures, such as classroom observations or teacher reports, could complement self-reported data. 

 Exclusion of Other Factors: The study focused primarily on socio-economic status, reading habits, and 

self-concept, but other factors—such as parental involvement, peer influences, and school environment—

were not considered. Future studies should include these additional variables to better understand the 

complex factors influencing students' academic behaviors and self-concept. 

5. Conclusion 

In conclusion, this pilot study underscores the significant role of socio-economic status in shaping secondary 

school students' reading habits and self-concept. The findings suggest that students from higher SES backgrounds 

engage more frequently in reading and report higher self-concept scores, both academically and emotionally, 

compared to their peers from lower SES backgrounds. These disparities highlight the need for targeted 

interventions to support students from low SES backgrounds and promote equitable access to educational 

resources. 

Future research should explore the long-term effects of SES on students' academic and personal development, 

expand the sample size, and investigate the impact of educational interventions. Addressing the limitations of this 

study and building on its findings will contribute to a more comprehensive understanding of the role of SES in 

shaping students' educational experiences and outcomes… 
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